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Abstract 
Exploring the Effects of the HIV/AIDS Pandemic on Teacher Retention in a Zambian 
School  
Anize Appel 
Roger Geertz Gonzalez. Supervisor, Ph.D. 
 
 
 
 The HIV/AIDS pandemic’s dramatic impact on African life and culture has 
influenced educational sector significantly.  As a result of the chronic crisis, teacher 
retention in Zambia has reached abysmal lows. This qualitative narrative inquiry study 
explored teacher retention in a Zambian school through the lens of social constructivism.  
The study explored the interplay of three constructs that enabled teachers to remain in the 
profession despite the chronic crisis. The constructs were: 1) teacher perceived self-
efficacy, 2) stress, burnout, and coping mechanisms, and 3) teacher training and 
educational practice.  Teachers with high-perceived self-efficacy believe that goals can be 
accomplished. Management of teacher stress, burnout, and coping mechanisms enable 
teachers to overcome obstacles and remain active in the profession.  Teacher training and 
educational practice is related to the rigor and duration of pre-service training, and 
resultant pedagogical practice.  The five Zambian teachers in the study were from an 
impoverished community that has been massacred by HIV/AIDS.  
The majority of participants were from the Bemba ethno-linguistic tribal 
affiliation. Participants were selected through purposeful sampling in accordance with 
criteria established for the study. I interviewed all participants in a group and 
individually.  Many themes emerged during the interviews and I “restoried” each 
interview after successive coding of emergent themes. The data was evaluated through 
the theoretical lens of social constructivism and involved the interpretive process. 
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The data illuminated some of the influences that the HIV/AIDS pandemic has had 
on teacher retention as a result of the interplay between the three constructs. The five 
Zambian teachers had a high-perceived self-efficacy that could be attributed to their 
support systems, professional associations, or interactions.  Thus teachers with support 
systems had a high-perceived self-efficacy were more likely to overcome stressful 
situations.  As such, a well-developed system of coping mechanisms indicated teacher 
resilience.  In addition, teachers who complete a rigorous teacher-training program 
adeptly manage educational practice in the midst of a harsh environment.  An evaluation 
of  a 1) teachers’ perceived self-efficacy, 2) stress, burnout and coping mechanisms, and 
3) teacher training and educational practice are clues for prediction of the likelihood of 
levels of teacher retention. 
 
Keywords: Burnout, Case study, Coping mechanisms, Narrative Inquiry, Restory, 
Perceived Self-efficacy, Stress, Teacher training, Zambia 
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Chapter 1: Introduction 	  
 
Introduction 
 
As education around the world undergoes dramatic reconceptualization, retaining 
qualified and well-trained teachers is critical to institutional success. The successful 
implementation of programs and policies designed to maintain and improve sustainable 
and effective instructional practices are goals of all schools.  The Purpose of the policies 
is to improve overall student success.  It is important to understand that student academic 
achievement is closely aligned to teacher quality (Alvarez, 2008; Honeycutt, 2008; 
Nickels, 2011; O’Donnell, 2010).  With this in mind, Zambia faces tremendous 
challenges because of declining teacher retention that is associated with the HIV/AIDS 
pandemic that continues to wreak havoc on the educational sector (Bollinger & Stover, 
1999; NAC, unpublished work).   
Zambia’s educational system is transitioning from “the old system of primary, 
secondary, and professional” (Zambian Ministry of Education Educational Statistical, 
2008 p xiv) levels of basic education.  The Zambian Basic Education system was based 
on grades 1-9 and high School grades 10-12.  The reforms to the educational system 
sought to improve the quality and rigor of the 9 - 3 – 4 education system. The 9-3-4 
descriptor refers to the number of years at a specific educational level.  The 9 refers to 
primary grades 1-9.  The 3 refers to High school grades 10 -12, and the 4 refers to 
Vocational and Higher education  (Zambian Ministry of Education Educational 
Statistical, 2008). 
The Ministry’s goal to enhance “the contribution of education and training to 
economic development”  (Zambian Ministry of Education Educational Statistical, 2008 p 
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1) is in alignment with the United Nations Educational Scientific and Cultural 
Organization (UNESCO) 2000 Education For All (EFA).  In 2000, 180 countries made a 
commitment to provide basic education to all by the year 2015 (UNESCO, 2008).  As 
such, Zambia is poising itself to educate its population for overall progress.   
The AIDS epidemic affects the supply of and demand for primary and secondary 
schooling in a variety of ways. It is widely argued that education personnel will 
be particularly badly affected by the AIDS epidemic because ‘for reasons that are 
not entirely clear,’ resulting in marked increases in absenteeism and generally 
lower morale and productivity.  (Bennell, 2005; p2) 
Zambia is a landlocked multiparty democratic country in South Central Africa 
that covers 467,650 square miles.  Zambia became an independent nation almost 50 years 
ago.  The population was estimated at 12.9 million and approximately thirty-eight percent 
lived in or near an urban center in 2006 where forty-seven percent of the population was 
under the age of 15 (World Health Organization, 2009).  There are three types of 
educational institutions, village or compound, government school, and private schools.  
Village or Compound schools are populated with students whose families are severely 
impoverished.  “[I]t is the poor in Africa who are being most seriously affected by 
HIV/AIDS” (Bennell, 2005, p 5).  Some of these children are single or double orphans 
and often do not have a support network that would enable them to complete their 
studies.  Many of the children who live in compounds or villages do not have the basic 
necessities.  The students, who do attend the village or compound schools regularly, often 
have benefactors who will pay the nominal school fee.  On the contrary, government 
schools are populated with the children of low-level professionals and do not face the 
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same number of challenges that village or compound schools face.  Lastly, private 
schools are often well funded through parents, alumni networks or religious 
organizations.  Irrespective of funding, all types of schools in Zambia have experienced 
the devastation associated with the HIV/AIDS pandemic.  “[T]here no longer exists a 
strong statistically positive relationship between socio-economic status and HIV 
prevalence” (Bennell, 2005; p 5).   
Teacher retention is critical to the continued development, progressive economic 
growth, and influence on the quality of education for Zambians.  According to The World 
Bank data bank (2013), 60.5 % of the population is living below the poverty line; within 
this percentage, 42% are classified as extremely poor.  The population of 14.8 million has 
seen a 10 million increase in poverty rates over a nine-year period (World Bank Data, 
2013).  As a result of the effects of poverty (Mwenechanya, 2009), “Families are in a 
paradox of either sending children to school or us[e]ing the meager resources on food.” 
(National HIV/AIDS/STI/TB Council, 2013)  As a result, teachers are seeing fewer 
students in school.  Diminished student attendance can affect teacher perceived self-
efficacy, which, as a result, may increase teacher absenteeism and ultimately teacher 
attrition (Chaudhury & et al, 2006; Klassen, 2010, p 342).  As teacher retention continues 
to decrease and the quality of education becomes questionable, all aspects Zambian life is 
affected. 
All facets of Zambian society have been and continue to be affected by the 
HIV/AIDS pandemic.  The 2002 rate of HIV/AIDS related deaths was 43% (World 
Health Organization, 2009). As a result, the Zambian population has and continues to 
lose trained qualified professionals from all industries.  No industry has been spared as 
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the education sector has been significantly and adversely affected.  According to the 
National AIDS Council (2013), “teacher deaths rose from less than two per day in 1996 
to more than four per day in 1998.”  Based on this information, it would be extremely 
difficult for the Zambian Ministry of Education to train and replace effective qualified 
teachers to match the rate of loss.  The purpose of this qualitative study was to explore 
the effects of the HIV/AIDS pandemic in in a Zambian School. 
Zambian teacher training programs, like many teacher training programs around 
the world, have used psychology texts that did not adequately provide strategies to work 
within communities affected by the AIDS pandemic (Wong & et al, 2001).  As a result, 
many educators left the profession. Some were victims of the virus, while others were ill 
equipped to deal with the rapid deterioration caused by the virus and escalating rate of 
HIV/AIDS related deaths. The educators who remained in the classrooms were not 
prepared for the demands associated with children who live in such harsh destabilized 
communities (A Twin Education Process, 2012; p 9). Often, these children have little to 
no parental involvement where most are single or double orphans (Hartzell, 2009; Phiri, 
2011; National HIV/AIDS/STI/TB Council, 2013).  Zambian teachers continue to witness 
losses of students, family, friends, and colleagues.  Despite these disparaging facts, some 
educators have persisted and remained in the teaching profession. 
Teacher retention is related to perceived self-efficacy (Milner, 2002, p 2).  
Educators with a high sense of self-efficacy (Bandura, 1986) are more likely to remain in 
the profession.  Although much work has been conducted researching teacher perceived 
self-efficacy and retention, literature is sparse regarding both concepts embedded in 
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environments in chronic crisis and on the African Continent.  No literature exists about 
teacher retention that is influenced by the HIV/AIDS pandemic in Zambia. 
A teacher’s ability to manage stress is an indicator for pre-dispositional burnout 
(Salami, 2011, p 115).  Teachers, like other professionals, must be able to work through 
stressors within their personal and professional lives.  However, Zambian teachers must 
also contend with the deaths of relatives, friends, colleagues, and young students 
(Baggaley, 1999).  In addition to the Social taboos associated with “witchcraft” as a 
reason for HIV/AIDS+ status (Rödlach, 2005; Yamba, 1997), teachers were not able to 
openly discuss their feelings.  The ability to talk through stressful experiences may prove 
to be effective in overcoming challenges  (Luszczynska, Scholz,, & Schwarzer , 2005).  
The lack of a social support network increases the risk of teacher burnout that may be 
related to organizational commitment (Denicolo, 1998; Ha, 2011). 
The HIV/AIDS pandemic has and continues to create vast educational gaps for 
many in the Zambian population over a thirty-year period (Hassan, 2005).   AIDS became 
the leading cause of death in 2001 in Sub-Saharan Africa (HATEC, 2007).  These 
educational gaps are related to the retention of qualified and well-trained teachers (A 
Twin Education Process, 2012, p 9).  This study utilized a narrative inquiry approach to 
explore the effects of the HIV/AIDS pandemic on teacher retention in a Zambian Girls 
Secondary School. I included a variety of interview techniques that have illuminated 
feelings of emotional exhaustion in educators.  I did not use surveys such as the Maslach 
Burnout Inventory-Educators Survey (MBI-SE – figure 5) because it is a quantitative 
instrument.  The MBI-SE examines, “Emotional exhaustion measures feelings of being 
emotionally overextended and exhausted by one's work; Depersonalization measures an 
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unfeeling and impersonal response toward recipients of one's service, care treatment, or 
instruction; Personal accomplishment measures feelings of competence and successful 
achievement in one's work” (Mindgarden, 2013).  The narrative inquiry approach relies 
on three-dimensional narrative inquiry space (Clandinin and Connelly, 2006).  Based 
upon this three-dimensional narrative inquiry space, the data from independent interviews 
with five teachers from a small Zambian Girls Secondary School that I transcribed and 
coded for themes.   
I intended to use themes that emerged from the interviews and field observations 
as a means of triangulating results. Triangulation in qualitative studies includes 
credibility, confirmability, and consistency.  The MBI-ES instrument, a valid and reliable 
quantitative instrument, provides a Multivariate Analysis of Variance (MANOVA) and 
(ANOVA) univariate Analysis of Variance scale (Qu, 2007).   As such, the MBI-ES 
instrument does not meet the specific needs of this study.  However, the MBI-ES does 
contain three broad categories that may be helpful in coding data during investigation of 
the effects of the HIV/AIDS pandemic on Teacher retention in a Zambian Girls 
Secondary School. 
This Chapter will present the problem as well as the exigency for study.  The 
research questions are presented within the context of the conceptual framework. My 
assumptions, limitations and delimitations are also presented with brief descriptions of 
each. 
Problem Statement 
 
 
This qualitative narrative inquiry study explored the effects of the HIV/AIDS 
pandemic on teacher retention in a Zambian school through: 1) teacher perceived self-
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efficacy, 2) teacher coping mechanisms and dispositional burnout, and 3) teacher training 
and resultant educational practice.   
Purpose/Significance of the Problem 
 
The purpose of this narrative inquiry study (Creswell, 2013, p135) was to explore 
the effects of the HIV/AIDS pandemic on teacher retention in a Zambian school.  The 
effects of the HIV/AIDS pandemic on teacher retention (Guarino, 2006; Sass, et al, 2010; 
Smith & Smith, 2006; 2012) were generally defined as a relationship between perceived 
1) teacher perceived self-efficacy (Bandura, 1995; Cast & Burke, 2002; Pajares, 1996; 
Usher, 2008), 2) teacher coping mechanisms (Fredric & Skaalavik, 2007; 2012) and 
dispositional burnout (Plasitdou, 2010; Salami, 2010), and 3) teacher training (Chung & 
Kim, 2010; Zesch, 2009) and the resultant educational practice (Beilke, 2006; Diagne, 
2006) adaptations. I described, through narration and interviews, the effects of the 
HIV/AIDS pandemic on teacher retention in a Zambia school.  Figure 6 is a graphical 
representation of the rate of infected children and adults living with HIV/AIDS around 
the world.  It is important to note that the majority of the cases are located in Sub-Saharan 
Africa. 
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This study defined teacher retention as remaining in the profession for a period of 
five years or more during the health crisis; teacher perceived self-efficacy was defined as 
“a teacher’s ability to execute lessons and work assiduously to help students succeed” 
(Stephenson, 2012); teacher stress, coping mechanisms, and burnout was defined as is the 
ability to overcome obstacles and remain active in the profession; teacher training and 
educational practice was defined as pre-service and in-service training as well as new 
teacher induction.  
The United Nations Educational, Scientific and Cultural Organization (UNESCO) 
held a world education forum in Dakar in 2000 where 180 Countries committed to 
providing basic education to all (UNESCO Education: Education for All, 2008).   This 
commitment is contingent upon the availability of trained teachers.  As role models, 
teachers are fundamental to the continued development within communities.  For this 
reason, it is essential to understand the implications of the pandemic on Zambian teacher 
retention.  
This study sought to explore and understand the contextual themes of 1) teacher 
perceived self-efficacy, 2) teacher stress, coping mechanisms, and burnout, and 3) teacher 
training and educational practice.  The Zambian population will benefit from any 
knowledge gained about the retention of teachers.  The findings may also serve not only 
other Sub-Saharan African nations, but other International organizations as well.  The 
findings may provide guidance when confronted with chronic crisis that may affect 
teacher retention.  There are no current studies that examine how the HIV/AIDS 
pandemic affects teacher retention in Zambia or elsewhere.  Lastly, a supposition can be 
made that the findings may be used to reform teacher training in Zambia and other 
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African nations with low teacher retention.  The study’s findings could serve as an 
impetus for further study to mitigate deleterious effects on education as a result of low 
teacher retention.   
Research questions 
  
My approach and conceptual stance for this qualitative narrative inquiry was 
social constructivism.  Social constructivism is a sociological theory that asserts that 
individuals within a culture are constantly learning how to be a part of the culture through 
various roles and responsibilities.  The contextual framework is within the Zambian 
culture and it differs from American culture. I understand that the axiology (Creswell, 
2013) is the vehicle that drives the study.  As such, Constructivists believe that thinking 
occurs through communication (Hirtle, 1996, p 92).  This assumption is not limited to the 
epistemological acquisition of knowledge as in cognitive constructivism (Liu, 2010); it is 
about the interplay of authentic individual experiences and the influence of the greater 
social experience of a society. 
In an effort to acknowledge researcher bias, I hold the contention that teacher 
retention in Zambia has decreased as a result of the chronic HIV/AIDS pandemic.   This 
contention is similar to research propositions (Maxwell, 2005; Saldana, 2012; Yin, 2009) 
and is based on tacit experience of the contextual issue. Although Maxwell (2005), 
affirms the plausibility of a qualitative researcher “explicitly stat[e] ing ideas about what 
is going on,” (p 69)  it is important for me to differentiate my contentions from research 
propositions.  I am also aware that a researcher’s contentions are a working guideline and 
the contentions may change as a result of successive coding.  Successive coding creates 
an opportunity for the exploration of emerging themes (Saldana, 2012, p 8). As such, I 
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contend that 1) teacher perceived self-efficacy, 2) teacher coping mechanisms and 
dispositional burnout, and 3) teacher training and resultant educational practice is 
affecting teacher retention in Zambia because of the HIV/AIDS pandemic. 
Central Research question: What are the effects of the HIV/AIDS pandemic on teacher 
retention in Zambian schools? 
Research question 1: To what extent has the pandemic affected the quality of education? 
Research question 2: What other challenges has the pandemic created for teachers? 
Research question 3: What support or training is provided to help teachers to deal with 
challenges associated with the pandemic? 
Research question 4: Do stigma and discrimination in the school mask the true 
impact of HIV and AIDS? 
Conceptual Framework 
 
 I asserted three streams for the study.  The exploration of the effects of HIV/AIDS 
pandemic on Teacher retention in a Zambian School was through the theoretical lens of 
Social Constructivism.  Social constructivism is a sociological theory that asserts that 
knowledge is created collaboratively.  This collaboration is based on individual 
experiences and the influence of the greater social experience.  With social 
constructivism as a theoretical lens, individuals that are a part of this type of culture are 
constantly learning how to be a part of the culture through various roles and 
responsibilities.  I contended that 1) teacher perceived self-efficacy, 2) teacher training 
and educational practice, and 3) teacher coping mechanism and dispositional burnout 
affect teacher retention in a Zambian Girls Secondary School contextually.  I also 
contended that there is a relationship between teacher coping mechanisms and 
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dispositional burnout.  The cycle and types of stressors that affect the teacher will affect 
pre-dispositional burnout and coping mechanisms.  This will ultimately influence teacher 
retention.  I further contended that teacher perceived self-efficacy plays a role in coping 
mechanisms and teacher burnout tendency.  Lastly, I contended that the quality and 
duration of teacher training affects educational practice.  This implies that well trained 
teachers perform effectively and are less likely to leave the profession and vice versa.  I 
proposed that these three streams, 1) self-efficacy, 2) coping mechanism and 
dispositional burnout, and 3) teacher training and educational practice, are embedded, are 
contextually bound in the Zambian school, and are affected by the national cycle of the 
HIV/AIDS pandemic. Figure A is a graphical representation of my conceptual 
framework. 
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Definition of Terms 
 
This study uses the following terms and definitions: 
 Affected: Persons who are the caregivers or relatives of individuals who are 
infected with the HIV/AIDs virus. 
 ARVs: Antiretroviral Drug administered to individuals who have contracted the 
HIV virus. 
 Burnout: The result of the Maslach Burnout Inventory including emotional 
exhaustion, depersonalization, and personal accomplishment (Maslach & Jackson, 1981). 
 Case study: EXPLORE of the HIV/AIDS phenomenon on teacher retention within 
its real life context (Yin, 2009) of several individuals.  The real life context is in a 
Zambian school where the boundaries between the phenomenon and context are not 
clearly evident (Yin, 2009).  
Compound: A compound is defined as “government-built low-income housing 
and squatter settlements” (Hassan, 2005 p 6). 
Developed nation: All nations and countries that have been identified as high 
income (non OECD and OCED) on the World Development Indicators page. (WBDB, 
2013) 
Developing nation: All nations including Sub-Saharan African countries that have 
been identified by the WBDB as lower middle income on the World Development 
Indicators page (WBDB, 2013). 
EFA: Education For All is the global commitment of 180 countries to provide 
basic education to all by 2015 facilitated by the United Nations Educational Scientific 
and Cultural Organization (UNESCO). 
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Emic terms: Esoteric language and terms used by people in a group (Creswell, 
2008; 2013; Fraenkel & Wallen, 2006; Johnson & Christensen, 2008). 
Emic perspective: The view or perspective of an insider or a person who is a part 
of the group (Creswell, 2008; 2013; Fraenkel & Wallen, 2006; Johnson & Christensen, 
2008). 
Etic perspective: External perspective/ view of outsiders that is considered to be a 
Social Scientific view of reality (Creswell, 2008; 2013; Fraenkel & Wallen, 2006; 
Johnson & Christensen, 2008). 
Etic terms: Esoteric language or terms used by Social scientists or other who are 
not from the group (Creswell, 2008; 2013; Fraenkel & Wallen, 2006; Johnson & 
Christensen, 2008). 
Infected: A person who has contracted the HIV virus and may or may not be 
experiencing challenges related to infection.  Some may take AntiRetroviral drugs 
(ARVs) 
MBI: Maslach Burnout Inventory. 
MBI-ES: Maslach Burnout Inventory - Educators Survey. 
Mzungu Bele: a person of non-African, possibly European descent or any person 
of fair complexion whose ethnic background cannot be determined by visual inspection. 
Orphan: a person under the age of 15 who has no living parents or has parents 
who are either physically and/or emotionally challenged.   
Pre-dispositional burnout: A teacher who is exhibiting stress as a result of 
personal and professional over a period of time. 
Self-efficacy: “a teacher’s ability to execute lessons and work assiduously to help 
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students succeed” (Stephenson, 2012). 
Stressors: Stressors that affect teacher daily experiences that include finances, 
personal, professional and work related, the mortality of relative, colleagues, and 
students. 
Teacher Retention:  is defined as remaining in the profession for a period of five 
years or more during the health crisis. 
Teacher training: is defined as the timeframe of and rigor of instruction of pre-
service, in-service training, as well as new teacher induction provided to teacher 
candidates. 
UNESCO: United Nations Educational Scientific and Cultural Organization  
WBDB: The World Bank Data Bank 
WHO : World Health Organization 
Assumptions, Limitations, and Delimitations 
 
Assumptions 
 
I assumed that teacher retention in Zambia has been affected by the HIV/AIDS 
pandemic based on my tacit experience and interactions with members of the Zambian 
community. I contended that teachers who are able to utilize effective coping 
mechanisms are more resilient in chronic crisis environments.  These teachers have a 
greater sense of perceived self-efficacy; thus, enabling them to remain active and 
effective in the teaching profession.  Teachers who have well-developed stress 
management strategies and higher perceived self-efficacy are at a lower risk of burnout; 
they are more likely to remain active and effective in the classroom. 
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I also assumed that teacher perceived self-efficacy in Zambia has been affected by 
the HIV/AIDS pandemic.   The HIV/AIDS pandemic is affecting perceived effectiveness 
within the classroom.  Teachers may be responding to the results of diminished student 
performance.  Diminished student performance may lead to greater professional stress 
when coupled with personal life stress.  Teachers who do not have well developed 
support systems experience greater stress; this increases the likelihood pre-dispositional 
burnout.  In addition to social and professional stressors, contextual stress affects teacher 
performance and is it is proposed, that this is related to the abbreviation of teacher 
candidate training. 
I assumed that teacher burnout would affect teacher effectiveness, job 
performance, and job satisfaction. Thus, the last assumption is that teachers who 
experienced diminished self-efficacy, high stress, both socially and professionally, 
abbreviated pre-service teacher training and induction are at a higher risk of burnout 
leading to higher rates of teacher attrition.  
Limitations  
This study can serve as a springboard in the evaluation of educational reform in 
impoverished urban and rural areas that are faced with significant health, financial, and 
social barriers; however, I must keep researcher bias in the forefront before the analysis 
of data can begin.  Thus, the first limitation of the study lies in the interpretation of data 
from an etic (outsider’s) perspective.  The second condition (limitation) is in the 
recording and transcription of narrative data.  Although due diligence will be executed in 
transcription, because participant input is essential, errors may occur. 
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I made all efforts to development interview questions that use emic or “insider’s” 
common vocabulary. However, since I do not live in Zambia, nor am I proficient in the 
most common ethno-linguistic language, my questions may still be considered from an 
etic (outsider’s) perspective.  The last condition (limitation) is of the locale of the school.  
The school is in sub-Saharan Africa in a developing nation.  Although I have tacit 
experience in Zambian schools, this school supports an extremely poor community unlike 
any of the schools within the United States.  Zambia was once a British Colony; as such, 
the educational system is similar to the English educational system.  These minor 
differences in educational philosophies may have influenced my perspective. Although, 
my diverse ethnic and cultural background has heightened my awareness and sensitivity 
to interpretations through an etic perspective, I live in the United States.  This 
automatically creates a researcher bias that must be noted. Even though my lived 
experiences have enabled me to navigate common pitfalls associated with engaging in a 
culture that is not American, I am not Zambian.   Although, many of Zambia’s Bemba 
ethno-linguistic cultural practices and understandings are familiar to me because of my 
union with a Zambian, I am not Zambian, nor have I lived in Zambia for an extensive 
period to truly become a member of the Zambian community in a way that would 
significantly change my perceptions from a Western, or more specifically, American 
viewpoint.  In spite of my ability to drift between cultures, I will never have a truly emic 
perspective because I do not currently live in Zambia.  In addition, Zambia is a 
Patriarchal society that is slow to respond to assertive request from females. 
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Delimitations  
In defining the delimitations of the study coupled with the review of narrative 
inquiry study methodology, I conducted a completely qualitative study requiring an 
assessment of credibility, consistency, applicability, and trustworthiness (Golafshani, 
2003).  These terms, similar to the quantitative terms reliability and validity, are specific 
to the nature of qualitative research.  I contended that the emergence of themes from 
qualitative data analysis colors the study when analyzed simultaneously with historical 
data about teacher attrition from the Zambian ministry of Education.  I did not use the 
Maslach Burnout Inventory- Educator Survey (MBI-ES) and corresponding scale because 
it is a quantitative instrument and I contended that participants might not demonstrate 
similar results because of cultural differences.  I further contended that the instrument 
might not be contextually relevant because of the sustained chronic health crisis that has 
ravaged the entire population. 
I conducted the study in mid February of 2014.  Both of the potential Zambian 
schools (I planned to conduct research in only one school) where the study could take 
place were open for instruction between the middle of January until the beginning of 
April. This timeframe accommodated for school holidays and availability of travel for 
me.  As such, I conducted the study in one of two schools in Zambia.  Each of the 
potential schools’ demographics included students from impoverished backgrounds with 
little to no resources or support for the educational process and experience. 
The life histories data collected through a series of interviews of participants from 
a purposeful sampling (Seidman, 2006 p 52) demarcated themes in the exploration of the 
effects of the HIV/AIDS pandemic in Zambia from the perspective of one school.  I did 
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not use random sampling because of the limited time available to conduct the study.  It 
would be unreasonable for me, as a result of time constraints, to attempt a study that 
included all nine provinces.  I also invoked a convenience sample with the assistance of 
the Head of Department and recently appointed Head of School. I shared the criteria with 
the Head of Department and he presented three males and one female for me to use in the 
study.  Zambia is a patriarchal society that empowers males more so than females.  The 
second female was selected with the assistance of the Head of School because of her 
experience and tenure with the school and Orphanage that shares he same name as the 
school.  The option to conduct a study in one of the two schools identified for the study 
could be used as an instrumental study in the exploration of the effects of the health crisis 
on a national scale.  The results of the study conducted at one school may serve as a 
rationale for a more in-depth study. 
Summary 
 
Chapter one has provided background for the narrative inquiry study, exploring 
the effects of the HIV/AIDS pandemic on teacher retention in a Zambian school.  It has 
presented the problem statement and provided evidence of the purpose and significance 
of the study.  The chapter clearly articulates the central question with four sub-questions.  
The three streams of research were introduced and contextual understandings of the 
streams have been introduced.  The chapter also provides definitions of terms, researcher 
assumptions, as well as limitations and delimitations of the study. 
In summary, this study has cross-disciplinary implications.  These include 
educational, anthropological, psychological, and sociological findings.  As the first study 
of its kind for Zambia, an exploration of the effects of the HIV/AIDS pandemic on 
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teacher retention and how it is affected by 1) teacher perceived self-efficacy, 2) teacher 
stress and pre-dispositional burnout, and 3) teacher training and resultant educational 
practice could provide a rationale for further study.  The intent to focus on the 
educational system’s challenges with teacher retention, mired in thirty years of a health 
pandemic and the insidious impacts on the society as a whole, will serve as a reflection 
and a guide through narrative inquiry qualitative study.  Authentic experiences that will 
color and add depth and dimension to statistical data offers the opportunity to not only 
grasp and understand, but to witness, embrace, and endure the voices of everyday people 
that will rise to answer the questions many do not realize they have.   
The following chapter will present literature that explores teacher retention and 
the three streams, 1) teacher perceived self-efficacy, 2) teacher stress and pre-
dispositional burnout, and 3) teacher training and resultant educational practice.  The 
literature has been culled and surprising, research is sparse on the effects of the 
HIV/AIDS pandemic.  The review of the literature has revealed major gaps in knowledge 
specific to Zambia and teacher retention.  However, the review has yielded historical 
evidence that is in alignment with my postulates and conceptual framework.  The 
literature has also illuminated discrepancies that inform my work.   
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Chapter 2: Literature Review  
 
 
Introduction 
Zambia, a sub-Saharan African landlocked multiparty democratic country with a 
population of approximately 14 million (WBDB, 2013) has been internationally 
recognized for its relative political stability (World Health Organization, 2009), and 
abundant resources such as copper and cobalt (Kripke, 2013).  The Zambian economy 
has grown not less than 5% and up to 7% over the last decade (Kripke, 2013).  Zambia is 
also well known because of the HIV/AIDS pandemic. The World Health Organization 
(WHO) indicates that Zambians aged 15 to 49 who were identified as HIV/AIDS+ 
continue to rise.  (Zambia Epidemiological, 2008) Figure 1 (Zambia Epidemiological, 
2008) shows the rate of AIDS deaths decreased beginning in 2003 from a low estimate of 
70,00 and a high estimate of fewer than 100,000.  In contrast, as the rates of AIDS deaths 
decrease, the number of people living with HIV/AIDS continues to rise with a low 
estimate of 1,000,000 and a high estimate of fewer than 1,200,000. (Figure 1: Zambia 
Epidemiological, 2008)  In addition, the areas most affected are the Copperbelt and 
Lusaka Provinces with HIV/AIDS prevalence greater than 17.6%. (Figure 2: Zambia 
Epidemiological, 2008)   
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Epidemic estimates 
  
 
Source: UNAIDS/WHO, 2008 Source: UNAIDS/WHO, 2008 Source: UNAIDS/WHO, 2008 
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Figure	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Zambia has been and continues to be in a HIV/AIDS pandemic.  As a result,  
Zambia has lost and continues to lose teachers at astonishing rates.  According to an 
unpublished document from the Zambian National AIDS Council (2013), “teacher deaths 
rose from less than two per day in 1996 to more than four per day in 1998.”  The 
prevalence of HIV/AIDS pandemic continues to create vast educational gaps for many in 
the Zambian population (Hassan, 2005).   These educational gaps are related to the rate of 
retention of qualified and well-trained teachers (A Twin Education Process, 2012, p 9). 
This study will utilize a case study approach to explore the effects of the HIV/AIDS 
pandemic on teacher retention in a Zambian School.  
Conceptual Framework 
My approach for this qualitative narrative inquiry is that of social constructivism.  
In the exploration of this topic, I understand that the axiology (Creswell, 2013) is the 
vehicle that drives the study.  As such, constructivists believe that thinking occurs 
through communication (Hirtle, 1996, p 92).  This assumption is not limited to the 
epistemological acquisition of knowledge as in cognitive constructivism (Liu, 2010); it is 
about the interplay of authentic individual experiences and the influence of the greater 
social experience of a society.  As such, the contextual framework is within the Zambian 
culture.  Zambian culture differs from American culture, however social constructivism, 
because of its universality of application, can be applied to all cultures that communicate.  
Social constructivism, as a sociological theory of knowledge is suitably utilized as the 
theoretical lens for this qualitative narrative inquiry because of the nature of cultural 
construction of knowledge. 
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Literature Review 
 In the design of this qualitative narrative inquiry, the literature has been culled 
leading to the emergence of three streams that are specific to Zambian teacher retention 
during the HIV/AIDS pandemic.  Although there is abundant literature about teacher 
retention in Western cultures, literature is sparsely insufficient in addressing teacher 
retention in developing nations and communities that are enduring chronic crisis.  No 
literature has been found about teacher perceived self-efficacy, teacher training and 
educational practice, and teacher coping mechanism and dispositional burnout affect on 
teacher retention on the African continent.  Thus, teacher retention in a Zambian school 
can be explored through a qualitative narrative inquiry of teacher perceived self-efficacy, 
teacher training and educational practice, and teacher coping mechanism and 
dispositional burnout. 
If teacher retention continuously declines, teacher shortages may never be 
reduced.  As a result of current teacher shortages, African countries are experiencing 
diminished academic achievement.  Zambia in particular, according to Kelly (1999), the 
Zambian Ministry of Education has found difficulty in posting teachers especially in rural 
areas (p 2).  This is evidenced in the deficits of overall populations’ ability to apply basic 
reading, numeracy and skills related to 21st century learners.  (A Twin Education Process, 
2012)  “Many young people entering labour markets in Africa have not completed 
primary education” (A Twin Education Process, 2012; p 10).  This is consistent in many 
African countries; however, the outlook for Zambia is even bleaker. 
Africa’s schools are failing millions of children. Zambia, for example, has made 
rapid progress towards universal primary school enrolment, with over 90 per cent 
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of primary-school- age children in school. But half of the children in the last 
grade are unable to meet basic literacy standards. Such outcomes are the rule, not 
the exception. (A Twin Education Process, 2012; p 6)   
I contended that one of the causes for the decrease in student achievement is related to 
teacher retention. 
 Zambia in Particular, has been significantly adversely affected.  According to 
Watt (2005),  
Zambia faces some of the region’s greatest human development challenges. Its 
HIV- AIDS infection rate has reached 21%, and health indicators have declined 
markedly in recent years. The education system suffers from extremely low 
quality, and inadequate access, especially in rural and peri-urban areas. Over 
600,000 primary aged children are estimated to be out of school, and today’s 
generation of teenagers are more likely to reach adulthood unable to read and 
write than their parents’ generation. The HIV-AIDS pandemic has contributed 
severely to educational decline, by impacting both on the state’s capacity to 
deliver basic services and on households’ ability to utilise those services (p 1).   
Increased teacher retention could minimize these deleterious effects. 
In 2006, Garrison conducted a study exploring teacher attrition and retention 
along the Mexican border.  Garrison’s qualitative study was implemented in two parts: 
the first was focused on the number of teachers who remained in the profession and the 
other focused on why they chose to remain.  The participants were selected based on the 
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receipt of their teaching credentials from the same campus of San Diego University.  The 
participants were slightly older with a mean age of 30.5 years than the main campus 
mean age of 24.8 years.  Seventy-four percent of the participants were female and sixty 
percent were of Hispanic descent.  Garrison randomly selected 21 from a population of 
527 potential participants.   
The site that was selected was similar in description to areas that experience high 
teacher attrition in the United States.  The site is rural with a population of low socio-
economic families who are culturally and linguistically diverse (Garrison, 2006; p 370).  
Although the actual site sits along the California border with Mexico, there are no large 
metropolitan areas in close proximity and this county is considered to be one of the 
poorest in the State.  The unemployment rate was nearly 16%, which is three times the 
State average, and 66% of students qualified for free or reduced lunch.   
With 45% of students with limited English proficiency, high rates of poverty, and 
frequent student absences or student attrition related to being children of migrant 
workers, it would be easy to assume that teacher retention would be high.  Garrison 
(2006) conducted interviews based on areas of teacher dissatisfaction by Ingersoll and 
Smith’s 2003 article “The wrong solution to the teacher shortage” published in 
Educational Leadership.  The interviewees could responses were recorded using a five 
point likert scale that ranged from strongly disagree – agree – strongly agree. 
Interestingly, Garrison (2006) found that teacher retention was actually higher in 
this community.  Despite the high stress, student recidivism, lower salaries, and fewer 
resources the teachers chose to remain and work within their community. Certo (2002) 
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found that teachers left the profession primarily for pay inequities when compared to 
corporate America (p 62-3).  According to Certo (2002, p 58), Kukla-Acevedo (2009, p 
443), and Guarino (2006), the teacher’s connection to the community was not as 
important as the salary and benefits.  This is the antithesis of the Garrison (2006) 
findings.  Garrison contends,  
While some ‘outsiders’ may see a particular geographic area as 
undesirable, it represents home and family to those who grew up there, too 
often, time and funds are spent trying to entice teachers to relocate.  The 
ones who come are often willing to put in a short tour of duty and gain a 
few years experience before moving on to another career (p 382). 
Based on Garrison’s findings, teacher retention in Zambia should be reflective of 
Garrison’s findings because the teachers are from the communities.  They share the same 
cultural background and language.  Kukla-Acevedo (2009, p 444) shares several studies 
that indicate that minority teachers are less likely to attrite. Although the experiences of 
the Zambian teachers and Zambian students are similar, teacher retention continues to 
decline.  I postulate that the decrease in teacher retention is as a result of changes in 
Zambian teacher perceived self-efficacy, Zambian teacher training and educational 
practice, and Zambian teacher coping mechanism and dispositional burnout situated in a 
country enduring the HIV/AIDS pandemic.   
The Kukla-Acevedo study was based on historical data from a publication in 
1999-2001.  The main goal was to begin to analyze the causes for teacher attrition in 
relation to the school climate and community environment.  The rigor of this work is 
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questionable when compared to scholarly research.  The data that the Kukla-Acevedo 
(2009) refers to is over ten years old and may not be truly explicative of the true 
transpirations and decisions involved in the choice to leave and/or transfer schools.  As 
such, the Kukla-Acevedo (2009) did not have direct contact with any of the participants 
and the information was obtained from publicly sourced collected data.  According to the 
Kukla-Acevedo’s (2009) interpretation, teacher mobility was higher in teachers who were 
not from the same ethnic group as the students who they served.  Kukla-Acevedo (2009) 
attempted to apply controls for variables and make the study completely quantitative.  In 
this case it may have been better for this study to be conducted as a mixed method study.  
This study could be helpful in the comparative analysis because of the usage of the 
historical data as is planned for the comparative analysis. 
On the contrary, Smith and Smith’s (2006) qualitative narrative-like study of 
teachers who chose to leave their teaching position in urban schools because of their 
perceptions related to violence.  A total of twelve individuals were interviewed.  The data 
was summarily collected through semi-formal interviews. The most profound theme 
gleaned from analysis of the collected data presented the perception of the educators as 
the students live in a world of violence and drugs (p 35).  The participants also expressed 
fear in being in the neighborhood of the school after school hours, especially at night.  
Overall, the participants appeared to be afraid that they were at risk of violence because 
they did not come from the community and they were not of the same ethnicity of the 
majority of their students.  This fear and distrust of the broader school community is what 
led these educators to leave their employ and seek jobs in suburban school districts.  This 
study provides a guide in the collection of data for the comparative analysis and also 
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provides the antithesis of educators who flee high stress and perceived violent teaching 
environments. 
 In the exploration of teacher retention in urban areas, a contextually similar to the 
educational settings of rural Zambians, Smith and Smith (2006) sought to uncover the 
reasons some educators left urban settings.  In their study, twelve interviewees were 
selected who began their career in urban settings, but left within five years.  In depth, 
semi-structured interviews were the primary mode of data collection, but general 
observations, document reviews (artifacts) and ethnographic descriptions were used to 
substantiate (triangulate) the results.  Smith and Smith (2006) sought to understand why 
there was “disproportionally high turnover rate for teachers at inner-city school” (p 35).   
Smith and Smith (p 35) assert that American schools are not meeting the needs of 
students who come from socio-economically disadvantaged background that results in the 
increased likelihood of failing or dropping out of school. 
American schools strive to address the efficacy of educational reform in minority 
populations (Darling-Hammond, 2000), but Smith and Smith (2006) contend that they are 
“’inundated’” (p 35) with evidence of grand failure and escalating dropout rates.  
According to Zhao’s “Catching Up or Leading the Way” (2009), students from 
impoverished neighborhoods do not always benefit from educational mandates (p 14).  
This supports Smith and Smith’s contention that many teachers who accept employment 
in underserved communities but the teachers who choose to remain in these types of 
communities is quite low.  Smith and Smith assert, “Most graduates of typical teacher-
education programs know little about the cultural traits, behaviors, values, and attitudes 
which different children of color bring to the classroom” (p 35). The result is diminished 
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retention of teachers in communities in adverse crisis related to pluralistic cultural and 
ethnic diversity with meager resources.  The contributing factor is that the teachers are 
not from the communities and ultimately, after gaining some experience, leave the 
schools (Garrison, 2006) with shortages of well-trained and appropriately credentialed 
teachers.  This is especially true for Specialist teachers such as Music teachers (Gardner, 
2010). 
I also contended that the decrease in teacher retention is not only related to 
teacher deaths related to the HIV/AIDS pandemic.  According to Bennell (2005) and 
Bennell, (The Impact of the AIDS Epidemic on),  
Teachers are regularly singled out as being particularly vulnerable to HIV 
infection and as such they are considered to be a ‘high- risk group’. However, this 
article presents recent evidence from high HIV prevalence countries in Eastern, 
Central and Southern Africa that suggests that this is not the case. Teacher 
mortality rates are considerably lower than those for the adult population as a 
whole. Furthermore, while demographic projections show AIDS-related mortality 
for teachers increasing very sharply during the next five-ten years, teacher 
mortality rates are in fact declining in a number of high province countries mainly 
as a result of behaviour change and the increasing availability of anti-retroviral 
drugs. (p 1) 
In fact, according to Bennell (2005), “in Lusaka Province in Zambia in April 2003 found 
that most head teachers were far more concerned about the large numbers of teachers 
who had gone on study leave than AIDS-related sickness and mortality [see Bennell et al, 
2003b]. Throughout most of rural Africa, head teachers have always had to contend with 
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high rates of teacher turnover” (p 7).  In contrast to the expectation of increased teacher 
absences due to illness, “The general pattern was that sick teachers continued to teach for 
as long as they could despite the fact that most of them were unable to cope in the 
classroom” (Bennell, p 8). 
Bennell (2005), points out that a school in an AIDS free world is very different 
than one that is in an AIDS pandemic.  Bennell (2005) purports that the African 
Educational system will collapse unless steps are taken to better understand the pandemic 
and how educators respond to it.  Bennell (2005) further cites a New York Times article 
that “concluded that the African continent ‘remains ill-prepared to deal with the effects of 
AIDS on education” (p2). 
 According to Bennell (2005), the supply and demand especially in the primary 
and secondary schools is being influenced.  “On the supply side, the number of teaching 
staff who will die of AIDS-related illnesses is projected to increase rapidly over the next 
10-15 years.” (Bennell, p 3) As a result, “Infected teachers will eventually become 
chronically ill resulting in marked increases in absenteeism and generally lower morale 
and productivity.” (Bennell, p 3)  Although Bennell’s article examines Botswana, 
Malawi, and Uganda, some of the findings are transferable to the Zambian crisis.  
Bennell points out that not much research has been conducted nor recorded, however in 
one survey in a Zimbabwean province found that HIV/AIDS prevalence was much lower 
than the broader population (p 4).  Thus, the mortality rates of teachers were also lower 
than the broader population (Bennell, 2005). 
 Bennell (2005) weaves a compelling but confusing tale.   According to Bennell, 
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“Even within the education sector itself, mortality rates among support staff at 
universities (cleaners, cooks, maintenance personnel, gardeners, etc.) are typically three-
four times higher than for academics” (p 5). Bennell states that this fact demonstrates a 
correlation between level of education, which increases or decreases the likelihood of 
HIV/AIDS infection.  Thus, Academics are less likely to be infected and die from 
HIV/AIDS.   However, Bennell contradicts this statement, “Even within the teaching 
profession, mortality rates are typically higher among primary than secondary 
schoolteachers, who are better educated and usually receive much higher salaries” (p 5).   
Introduction to the Three Streams of Research 
Teacher perceived self-efficacy, teacher training and educational practice, and 
teacher coping mechanism and dispositional burnout affect teacher retention in a 
Zambian School.  Numerous studies have been conducted to explore teacher retention in 
diverse environments, but none have explored teacher retention in a community that is 
enduring a chronic health crisis, nor in Zambia situated in sub-Saharan central Africa. 
Based upon the supposition that, “Africa’s schools are plagued by an epidemic of teacher 
absenteeism.  [T]he high dropout rates and abysmal learning outcomes that characterise 
education systems across Africa,” (A Twin Education Process, 2012, p 9). I contended 
that the first indication of changes in teacher retention is increasing rates of teacher 
absenteeism.  Teacher absenteeism is attributable to the HIV/AIDS epidemic (Henning, 
2009; World Health Organization, 2009, p 1).  
“Excessive absence of teachers and medical personnel is a direct hindrance to 
learning and health improvements, especially for poor people who lack alternatives” 
(Chaudry, 2006, p 114).  If teachers are not present to help students to learn, students will 
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fail and potentially drop out. In addition to teacher absence, the number of students who 
are successfully complete primary school, secondary school, and later enroll in tertiary 
school (College/University) is six percent (A Twin Education Process, 2012, p 8). So 
with minimal replacements for teachers who attrite and epidemic teacher absenteeism, 
how does a teacher in Zambia remain in the profession?  
Based on my tacit experience of the cultural context with a social constructivist 
perspective where knowledge is created collaboratively based on individual experiences 
and the influence of the greater social experience (Liu, 2010), avouches teacher perceived 
self-efficacy, teacher training and educational practice, and teacher coping mechanism 
and dispositional burnout as the three streams of teacher retention in a Zambian school. 
Teacher retention is related to self-efficacy (Milner, 2002, p 2).  Educators with a 
high sense of self-efficacy (Bandura, 1986) are more likely to remain in the profession.   
Teacher retention is related to the quality of teacher training programs, as well as the 
duration affects teacher educational practice in Africa. (A Twin Education Process, 2012, 
p 9)  Teacher retention is related to a teacher’s ability to manage stress is an indicator for 
pre-dispositional burnout (Salami, 2011 p 115).  Teachers, like other professionals must 
be able to work through stressors within their personal and professional lives.  Teachers 
who are not able to manage and overcome stressor will attrite. 
Teacher perceived self-efficacy 
 
Self efficacy, based in social cognitive theory (Bandura, 1995, p 360), is in 
alignment with Social Constructivism in that social interactions are necessary for 
cognitive development achieved by cultural history, social context, and language.  
Bandura, considered a Guru of self-efficacy, affirms, “human behavior is governed by 
	  	  
35	  
multiple determinants operating through varied mechanisms” (Bandura, 1995, p 361) or 
simply stated the expectation of success (a favorable outcome or result) in achievement.  
The ability to conceptualize successful completion of a task by thoughts or intention, 
implementation, outcome expectancies, and self-regulation enable the individual to 
recover from stressful situations  (Luszczynska, Scholz,, & Schwarzer, 2005, p 439). 
Perceived self-efficacy is considered to be skill based and action orientated  
(Luszczynska, Scholz,, & Schwarzer, 2005, p 440).  Luszczynska, Scholz,, & Schwarzer 
(2005) study explored the relationship between general self-efficacy and a variety of 
other expectations presumed to be consistent in various cultures and sample populations.  
According to Luszczynska, Scholz,, & Schwarzer, (2005) and Bandura (1995, 2001, 
2002, & 2007), self-efficacy indirectly influences behavior, goals, and intentions.  In their 
study of three countries, Germany, Poland, and South Korea over a two-month period, 
the researchers hypothesized that the general self-efficacy would be relative to each 
social construct.  Luszczynska, Scholz,, & Schwarzer (2005)  also hypothesized those 
participants with high general self-efficacy would experience fewer adverse effects of 
stressful situations (p 442).  Luszczynska, Scholz,, & Schwarzer also expected to see 
higher general self-efficacy in participants who were from countries that were more 
economically developed with stable social and political environments, thus a difference 
in general self-efficacy cross culturally. 
The study included responses from 1,933 participants and participants self-
administered the questionnaire.  There were two samples from Germany, three from 
Poland and one from South Korea, 395, 238, 225, 54, 80, and 941respctively.  The 
participants ranged in age from 31to 82 with at least twelve years of education.  The 
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majority of participants were male and married or living with a partner.  In assessing the 
validity of the ten item questionnaire, Chronbach’s alpha yielded values from .86 - .94.  
The results of the study confirmed all of the hypotheses.  Luszczynska, Scholz,, & 
Schwarzer (2005), confirm that the relationship between General Self-efficacy influences 
the ability of individuals to recover from stressful situations and setbacks.  These results 
indicate the similarity of results when comparing similar countries, however, one of the 
delimitations of the study is the validity of applying this scale to other countries that are 
culturally, socially, and politically different (Bandura, 2002).  Although this study was 
conducted under the guise of health and health related issues not education, the 
extrapolation of the inability to apply the General Self Efficacy scale cross culturally 
would be ineffective.  Lastly, this study affirms the contention that people who have high 
self-efficacy are less likely to succumb to the negative consequences of stressful and 
unsuccessful situations. 
Based on the findings of Luszczynska, Scholz,, & Schwarzer (2005), supported 
by Bandura’s (1995, 2001, 2002, 2006, & 2007) that individuals who have high self-
efficacy are more likely to be resilient when confronted with adversity.  As such, 
Zambian teachers who have higher self-efficacy are more likely to have the ability to 
rebound from stressful setbacks (Cast 2002).  If Zambian teachers are capable of 
demonstrating this type of resilience, they will persist by not giving up, remaining 
engaged and effective in the classroom, they will reduce the likelihood of leaving the 
profession (Betz, 2004).   
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Self-efficacy in a health setting offers perspective about people’s beliefs when 
confronted with health issues.  As such, Zambian teachers are in the perilous clutch of the 
HIV/AIDS pandemic and their self-efficacy beliefs in academic settings.  Pajares (1996) 
examined the contributions of Badura (1996, 2001, & 2006) and his work to “social 
cognitive theory to the study of self-regulatory strategies, motivation, and achievement in 
academic settings.  Pajares (1996, p 546) illuminates the definition of  “self-efficacy and 
other expectancy beliefs” are based on one’s perceived accomplish specific results based 
on performance.  Pajares (1996) further explains, “Self-efficacy beliefs are sensitive to 
contextual factors” (p 546).  This concept is critical in the understanding of the teacher 
perceived self-efficacy that is contextually bound in a Zambian school. 
In the assessment of self-efficacy in an academic setting, students are asked to 
respond to instruments that ask about their confidence to perform a specific task.  The 
questions may be related to a mathematical computation or a specific reading or writing 
task. (Pajares, 1996)  These questions require students to utilize higher order 
metacognitive processes.  According to Pajares (p 546), this type of inquiry affords 
predictive explanations of  “dispositions, behavioral intentions, and subsequent actions.”  
Simply stated, students’ likelihood of participation and engagement in activities that are 
novel can be estimated.   
The review of the literature by Pajares (1996) is replete with Bandura and a few 
other researchers, but it does not address self-efficacy that is contextually bound to 
teachers.  It addresses academic self-efficacies and confidence from the perspective of 
skill demonstration in students.  It discusses the limits that should be applied to causal 
relationships between efficacy beliefs and success in a particular major.  Although there 
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is much about student achievement, it does not address the potential affect of teacher 
perceived self-efficacy on student self-efficacy.  This is the most significant gap in the 
literature presented by Pajares. 
Milner (2002), contrary to Pajares (1996), conducted a case study of an 
experienced teacher’s self-efficacy through crisis situations.  Milner’s intention was to 
understand and describe the sources of self-efficacy (Bandura, 1996, 2002, 2006) of an 
American teacher in a suburban high school.  Based on the fact that 25% of teachers do 
not return for their third year of teaching and 40% leave the profession within their first 
five years (Milner, 2002, p 28), Milner selected a European American teacher who 
persisted and remain in the classroom despite numerous challenging situations.  The 
location was selected because of proximity and accessibility. 
Milner’s study was grounded in self-efficacy research.  Milner asserts, that 
teacher retention is related to self-efficacy (Milner, 2002, p 2) and teachers’ belief about 
their ability to successfully teach is related to student outcomes. (Milner, 2002, p 29)  In 
the acquisition of data for this case study, Milner spent six months, during the academic 
year, making context observations in the school and conducting five semi-structured one 
to two hour interviews.  Mrs. Albright’s, the teacher, interviews were recorded and 
transcribed.  Milner (2002) collaborated with Mrs. Albright by sharing the materials 
produced from the study to “reduce ambiguity” (p 30).  Lastly, in evaluation of 
observations and interviews themes emerged. Milner’s (2002) data was triangulated by 
multiple data sources and saturation of data.  Saturation or “the point where you have 
identified the major themes and no new information can add to your list of themes or to 
the detail of existing themes” (Creswell, p 257).  In this case, Mrs. Albright repeated the 
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same information several times in various interviews and settings (Milner, 2002, p 30) 
Milner (2002) contends, “Most empirical data suggest tat mastery experiences 
(the successes and failures of completing specific tasks) best impacts self-efficacy.” (p 
33)  Interestingly, Mrs. Albright, the teacher in the case study, “discussed her student, 
parents, and colleagues’ feedback as integral to her level of efficacy” (p 33). Milner 
(2002) further explains the reflections of Mrs. Albright on various crisis situations in 
which she discloses that the feedback from parents and other teachers would influence 
her ability to persevere.  Milner also points out that Mrs. Albright may have used “in the 
mean-time” (p 33) source of efficacy as a precursor to self-efficacy.  This framework 
supports the self-efficacy construct that a successful mastery experience must precede an 
increase in self-efficacy.   
Milner’s findings and considerations also report that literature discusses self-
efficacy linearly.  “[T]heory does not address the connections and/or convergences 
among sources” (p 33).  This information is supportive of one of the three constructs 
proposed by the study.  The development and persistence of high self-efficacy in teachers 
is critical in the retention of teachers.  (Milner, 2002, p 34)  In addition to individual 
teacher perceived self-efficacy, the collective self-efficacy of an organization can 
influence that of an individual. 
Skaalvik & Skaalvik (2007) conducted a study that in theory should have 
evaluated individual self-efficacy and how if at all, it is impacted by collective efficacy. 
This rigorous quantitative study conducted in Norway used teachers from one area.  The 
cross-section of participants completed a survey that had two major components, self-
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efficacy and perceived collective self-efficacy.  Although the results of the quantitative 
analysis of surveys was supportive of the contention that high teacher perceived self-
efficacy and high perceived collective efficacy indicated a correlation to student 
achievement, the explanation was not completely clear. The researcher indicates that a 
longitudinal qualitative study may need to be conducted to truly glean, evaluate, and 
contextualize the findings of the six factors of this study. In other words, it shows 
relationships, not causes.  This study provides additional background in the assessment of 
teacher effectiveness and links to student achievement. This study also opens the 
dialogue to include the efficacy of the organization and not just the individual teacher. 
Kirsch (1986) and Usher & Pajares (2008) meta-analysis of literature about self-
efficacy revealed that self-efficacy is also impacted by feedback.  Feedback that comes 
from colleagues, other stakeholders, and vicarious learning are components in the 
development of self-efficacy. Grizzle (2010, p 280) found this to be consistent with 
teachers who chose to remain in urban school settings.   Based on this construct, I 
contended that self-efficacy is a critical component of teacher retention.   Educators with 
a high sense of self-efficacy (Bandura, 1986) are more likely to remain in the profession.  
Although much work has been conducted researching teacher perceived self-efficacy and 
retention, literature is sparse regarding both concepts embedded in environments in 
chronic crisis and on the African Continent. 
 
Teacher Coping Mechanism and burnout 
Teachers, like other professionals must be able to work through stressors within 
their personal and professional lives.  However, Zambian teachers must also contend with 
the deaths of relatives, friends, colleagues, and young students (Baggaley et al, 1999, p 
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286).  Kelly (1999) reports, “Teachers are also deeply affected personally by the 
incidence of HIV/AIDS among their relatives and colleagues. Though this is a major 
cause of concern for them, it is an area in which they receive little support” (p 3).  In 
addition to the Social taboos associated with “witchcraft” as a reason for HIV/AIDS+ 
status (Baggaley et al, 1999; Rödlach, 2005; Yamba, 1997), teachers were not able to 
openly discuss their feelings.  The lack of a social support network increases the risk of 
teacher burnout that may be related to organizational commitment (Denicolo, 1998; Ha, 
2011).   
Baggaley et al (1999) reviewed as workshop that was conducted for Zambian 
teachers.  The workshop was designed to equip Zambian teachers with skills that focused 
on stress management and counseling in light of the HIV/AIDS pandemic.  The article 
contained profuse facts and experiences of students and some teachers, but it does not 
offer a true evaluation of the workshop.  The article does not clearly identify the 
population of teachers who participated in the workshop and does not discuss the findings 
through data analysis.  It does contain brief narrative accounts, but there does not appear 
to be substantiation of the facts through triangulation.  The actual use of skills acquired 
through the workshop was discussed meagerly and once again did not provide evidence 
of the efficacy of the workshop, or explore emergent themes.  The article focused more 
on the students’ experiences and did a poor job of reflecting the teachers’ ability to 
manage stress.  Denicolo’s (1998) review of Teachers Under Pressure: stress in the 
teaching profession, provides a robust discussion of concepts that do actually influence 
teacher stress. 
In contrast to the previous disappointing summaries, Bhatti et al  (2011) actually 
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conducted an empirical analysis of job Stress in teachers.  The quantitative study took 
place in Pakistan.  According to Bhatti et al (2011), the 400 public University teacher 
participants were selected randomly from all four provinces and have an average 0f 7.2 
years in the profession.  However, in the description of methods, the participants were 
prescreened and purposeful sampling selection was used. 
The study explored management role, relationship with others, workload pressure, 
homework interface, role ambiguity, and performance pressure.  More than half of the 
participants were female (≈ 63%) with a mean age of 37.6.  The majority was married.  
There were 71 single, 17 separated, and 8 divorced.  Bhatti et al (2011) reports a response 
rate of 67.66%, but in evaluating the breakdown by ethnicity the response rate is 203/400 
or 50.75%.  Later, Bhatti et al refer to 500 respondents.  The numbers do not add up. 
The results specific to each of seven hypotheses were somewhat vague.  Bhatti et 
al report the results of Hypothesis 1: 
The H1 (management role) is not in agreement with a wide range of previous 
findings.  The unimportance of management role may be due to that management 
of that university is very much supportive to their academics.  (Bhatti et al 2011, p 
267) 
The descriptive statistical description lacks supportive prose to assist the reader in 
grasping the significance of the findings.  
The Results of Hypothesis 2 
Surprisingly, the results of this study shows that the association between 
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relationship with others and job stress is not significant …The unimportance of 
relationship factor may be due to fact that all the faculty members are very much 
friendly and cooperative. However, we can expect to get stronger association if 
the conflict arises from their colleagues. (Bhatti et al 2011, p 267) 
This again does not explain why this would make sense in this context.  The reader is left 
to create an explanation for this trend in collegial behavior. 
The Results of Hypothesis 3 
Several studies have highlighted the deleterious consequences of high workloads 
or work overload. A study of work stress among professionals found that teachers 
were most likely to experience work overload and that is one of the cause[s] of 
work stress.  As expected, the results of this study show[s] that the relationship 
between workload pressure and job stress is significant. (Bhatti et al 2011, p 267-
8) 
The findings for this hypothesis are consistent with other literature on stress related to 
quantity of work. In the case of Zambian teachers, this may influence their level of stress.  
The increased workloads are as a result of teacher shortages. (Abate, 2008; A Twin 
Education Process is Holding Back Africa, 2012;  Baggaley, 1999; Cinamon, Rich, & 
Westman, 2007; National HIV/AIDS/STI/TB Council, unpublished; Pearson, 2005) 
The Results of Hypothesis 4 
According to Lasky (1995) demands associated with family and finances can be a 
major source of ‘extra-organizational’ stress that can complicate, or precipitate, 
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work-place stress. The multiple regression analysis shows that the association 
between homework interface and job stress is significant.  The result attests that 
the occurrence of stressors in the workplace either immediately following a period 
of chronic stress at home, or in conjunction with other major life stressors, is 
likely to have a marked impact on outcome, Furthermore, it could be concluded 
that the higher the problem in the home, the chances for the job stress will be 
greater. (Bhatti et al 2011, p 268) 
This finding would also be consistent with Zambian teacher stress.  According to Abate, 
the HIV/AIDS pandemic is causing some to leave their jobs (p 25) because of the 
additional stressors associated with the care of family members (p 24). 
The Results of Hypothesis 5 
Most research suggests that role ambiguity is indeed negatively correlated with 
job satisfaction, job involvement, performance, tension, [and] propensity to leave 
the job and job performance variables. The result of this study shows that the 
association between role ambiguity and job stress is significant. The support for 
hypothesis 5 reflects that more complex and rapid changes of organization exist in 
the faculty, the possibility of job stress will be higher.  (Bhatti et al 2011, p 268) 
This finding is also consistent with teacher attrition as a result of rapid system changes 
that would incite mass departure of skilled professionals.  The departure would not only 
include willful departure as in the case of leaving a job to take care of a family member 
(Abate, 2008; Phiri, 2011), but also departure as a result of death. 
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The Results of Hypothesis 6 
[Performance pressure] is the strongest predictor of job stress. It is expected since 
past literature has consistently shown that performance pressure is one of [the] 
most significant and positive influence[s] on job stress.  (Bhatti et al 2011, p 268) 
Teachers in Zambia who are engaged in their profession are considerably aware of the 
diminished academic achievements (Onchawari, 2010; Pearson, 2005; Plasitdou, 2010) of 
the overall population of the country and the need for improvement.  “[F]ar greater 
attention must be directed towards the quality of education and learning achievement. 
Africa needs to embrace what researchers at the Brookings Institution have described as a 
‘global compact on learning’ – a compact that puts a premium on results” (A Twin 
Education, p 4).   
The Results of Hypothesis 7 
[A]nalysis to understand the effects of job stress versus job satisfaction. With job 
satisfaction as dependent variable and job stress as independent variable, a 
regression equation to represent this relationship is computed.  Table IV lists 
detailed data on the statistical coefficients of the regression model. Therefore, 
hypothesis 7 is supported by the collected data. (Bhatti et al 2011, p 268) 
The findings from this hypothesis would be very interesting indeed, however the table 
that is referred to does not exist in the text.  This is study at first seemed to be very 
pertinent to the stress experienced by teachers in developing nations, but it ineffective in 
the discussion of findings.  It also lacks clarity in the methodology and description of 
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participants. 
 By contrast, Salami (2010) is very descriptive of the participants in in 
postsecondary education.  Participants were randomly selected from three colleges in 
Kwara State, Nigeria (240 males and 100 females).  The mean age was 36.7 with 2 -28 
years of teaching experience.  The majority of the participants were married followed by 
single, divorced and last widowed.  The academic credentials ranged from Bachelor’s 
Degree up to and in including EdD and PhD. 
 A total of five hypotheses were tested in Salami’s (2010) work.  Salami’s 
Hypotheses correlate to three of my research questions. For the purposes of this literature 
review, I will focus on three to draw similarities to my research questions:  
H1: Job-related stress, personality and social support will jointly predict 
dimensions of burnout; 
 H2: Job-related stress will significantly predict dimensions of burnout;  
H5: Social support will predict dimensions of burnout. (Salami, p 112-3) These 
hypotheses address the following research questions:  
Research question 2: What other challenges has the pandemic created for teachers? 
Research question 3: What support or training is provided to help teachers to deal with 
challenges associated with the pandemic? 
Research question 4: Do stigma and discrimination in the school mask the true 
impact of HIV and AIDS? 
According to Salami, “Social support is the physical and emotional comfort given to an 
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individual by his/her family, co-workers and others times of need. It has been found that 
social support can buffer the negative effects of stress; Therefore, it was expected that 
social support [would] predict burnout and interact with job stress to predict burnout” (p 
111). 
 Salami (2010), as in other studies found that “job stress play[s ] [a] central role in 
predicting burnout” (p 115).  In addition, the study found that there was a significant 
correlation between social support and burnout.  Salami reports that their findings were 
similar to other researchers in that teachers who had greater social support were less 
likely to burnout or experience burnout (Montgomery & Rupp, 2005; Salami, p 115).  
Another level of support includes the effect of buffering factors of stress.  “social support 
from their supervisors, friends, families, co-workers and others would help minimize 
emotional distress and boost their self-esteem both of which, in turn, enhance their 
abilities in coping effectively with job-related problems they are confronted with” (p 
115).  This finding supports my contention that stress and resilience to burnout (Burke, 
1995; Guglielmi & Tatrow, 1998; Lincoln, 2009; Maslach & Jackson, 1981) in Zambian 
teachers who are able to remain effective in the classroom despite the HIV/AIDS 
pandemic, is related to the amount and type of support available to the teacher. 
Burke and Greenglass (1995) conducted a longitudinal study of psychological 
burnout in teachers that were supportive of the Salami (2010) findings about the 
influence of supportive buffers that boost teacher’s ability to cope with stress. (Salami, 
2010)  Burke and Greenglass’s (1995) study was conducted in two phases in which 
questionnaires were mailed with a 43% rate of response.  The study posed questions 
based on Maslach Burnout Inventory with an emphasis on facets of emotional 
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exhaustion, depersonalization and lack of personal accomplishments.  Based on these 
three constructs, Burke and green glass analyzed the results to better understand 
antecedents and consequences of psychological burnout.   
 Interestingly, absenteeism appeared to be predictive of emotional exhaustion that 
would lead to psychological burnout.  “Africa’s schools are plagued by an epidemic of 
teacher absenteeism” (A Twin Education, 2012, p 9).  Absenteeism is a clear indication 
of a greater tendency toward burnout.  Teacher absenteeism results in teacher attrition 
(Chaudhury & et al, 2006).  Increases in teacher attrition results in decreased teacher 
retention. 
 Predicting teacher retention based on stress and support systems was a 
quantitative study undertaken by Sass, Seal, & Martin (2010).  479 certified teachers 
from three public school districts in Southwestern United States.  The proposed results 
should illuminate how stress and support variables can be examined to predict teacher 
attrition.  The most interesting results for the Zambian Teacher retention study; social 
support was deleted as the researchers (Sass, Seal, & Martin, 2010) found that they had 
negligible influence on predictive teacher retention.  This contradicts my propositions 
about teacher stress and burnout as well as a wealth of literature including Baggaley, 
1999; Bhatti, 2011; Burke, 1995; Plasitdou, 2010; Salami, 2010.  Perhaps, the 
explanation for such a gross discrepancy is in the contextual application of the 
psychological burnout construct. 
 Teacher stress ad burnout does result in the “loss of skilled and experienced 
teachers through resignation and/or premature retirement from all levels of the teaching 
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workforce” (Howard, & Johnson, 2004, p. 401). Thus, an analysis of the development of 
coping mechanisms to ascertain how teachers can navigate stress and pre-burnout 
tendencies to improve resilience would be a worthy effort.  In Howard and Johnson’s 
2004 qualitative study, they used purposeful sampling to select the participants from a 
disadvantage school in South Australia.  The 10 participants selection process included 
being identified as “at risk’ of stress and burnout by the nature of their work, and they 
had to have persistently resisted these outcomes over an extended period of time” (p. 
404).    
 Semi-structured individual interviews that lasted up to 45 minutes were recorded 
and later transcribed.  The results of the study yielded a chart of indicators that place 
teachers at risk of burnout.  Six items were listed as antecedents that place teachers at risk 
of burnout. (Figure 3: Howard & Johnson 2004, p. 406) Howard and Johnson’s (2004) 
figure, listed as figure 3, is a visual aid that assists the reader the interpretation of the 
narrative data.  Some of the specific strategies teachers used to remain engaged and 
effective in the classroom include depersonalization of stressful event, fostering a sense 
of purpose and nurturing a team atmosphere. 
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The results indicated that teachers who were resilient have positive relationships 
with many people.  “All of our teachers had diverse, caring networks of family and 
friends outside school” (p 412).  This again calls into question the findings of Sass, Seal, 
& Martin (2010).  In their 2010 study, they did not include the influence of social support 
as a factor in teacher resilience that contradicts the findings of Baggaley, 1999; Bhatti, 
2011; Burke, 1995; Plasitdou, 2010; Salami, 2010 and my conceptual framework of 
Zambian teacher retention as a narrative inquiry study.   
The ability to work through stressful situations and keep burnout at bay requires 
effort.  The initial effort may be enacted by the administration.  The administration, or in 
the case of teacher retention in Zambia, the Ministry of Education, must guide the 
processes that will equip Zambian teachers with coping skills and assist them with 
creating and sustaining a supportive network.  Learning the strategies used by resilient 
teachers will increase the number of teachers who remain effective in the classroom.   
Teacher Training 
 
The quality and rigor and quality of teacher training programs in developing 
nations have been of concern for many years.  Countries in Sub-Saharan Africa have 
been addressing these issues for years.  “Governments were concerned with consolidating 
their expanded educational systems and improving the quality of schools, particularly 
those in rural areas.  One approach has been expended in-service teacher-training 
programs for untrained teachers” (Torres and Schgurensky, 1990, p 290). According to 
Khoury-Kassabri (2012), teachers who went into teaching without having earned a 
teaching credential were more frustrated and likely to use violence when dealing with 
student behavioral issues (p 136).   
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“Many of Africa’s teachers enter classrooms with limited subject knowledge. One 
survey found that fewer than half of grade 6 teachers in Mozambique, Uganda and 
Malawi were able to score at the top of the competency level for the pupils” (A Twin 
Education, 2012, p 9).  The Africa progress panel further suggests that African countries 
implement a national assessment of learning and develop an effective child centered 
curriculum while reforming teacher training. 
 In reforming teacher training so that the needs of the population are better 
addressed and in the application to the study of teacher retention in a harsh environment, 
it makes sense to explore the implications for urban teacher preparation.  As discussed 
previously, the literature about teaching in urban settings is considered to be most similar 
in context to the Zambian school.  Weiner conducted a meta-analysis of teacher 
preparation specific to urban context.  Weiner (2000) outlines many areas of necessary 
reform as well as how they should be implemented based on a review of theory and 
literature.  Weiner points out that growing research about the complex nature of teaching, 
they are rarely applied to urban teacher preparation (p 387).  Weiner (2000) further 
contends “researchers continued to regard ‘urban’ as synonymous with ‘culturally 
diverse[,]’ [and ‘poor, minority’” (p 387-8). 
 This is an interesting notion since more often than not, students in urban settings 
often share the same cultural background and not racially diverse.  (Milner, 2002, p 388; 
Pajares, 1996)  Thus the reinterpretation of what “urban” is must be clarified.  “Urban,” 
in this context, synonymous with rural, refers to the socio-economic status of the 
community.  It also refers to the level of education achieved by adults in the community.  
Lastly, the level of violence, crime, and recidivism frame the idea of what is considered 
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to be “urban” and rural school settings. 
 In the exploration of how school funds are spent in impoverished settings, Milner 
found a study in which funds that could have been used for teacher training (or in-service 
training) were used for custodial purposes (p 387).  The administration’s paramount issue 
was in keeping the hallways clear.  Funds that should be spent on improving teacher 
educational practice, resulting in improved student academic achievement, were 
misplaced.  Pajares (1996) pointed out the main reason for teacher attrition from schools 
in impoverished communities is salaries and resources.  Based on this contention, 
coupled with limited if any accessibility to continuing education, it is presumed that 
teacher training in these types of settings heavily influences teacher’s skills and resultant 
pedagogical practice.  
 Unfortunately for the Zambian school in the study, these misappropriated funds, 
spent on custodial costs versus teacher training, are not available.  According to A Twin 
Education Crisis policy paper (2010), teacher “In-service support systems are weak” (p 
9).  This is because the funding does not exist.  The end result for the Zambian teachers in 
the school in the study have limited or no accessibility to in-service training.  They are 
doomed to remain ignorant of current best practices especially if they have become 
credentialed through an abbreviated teacher training process as a result of the shear 
number of teacher losses due to the HIV/AIDS pandemic.  Abate (2008) states that “The 
impact on education goes beyond the loss of teachers”  (p 32). 
 In an effort to retain and recruit teachers who have a basic understanding of 
pedagogy and are connected to the communities they will serve, Weiner (2000) recalls 
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programs to recruit and prepare minority teachers (p 394). The programs were designed 
to credential post-Baccalaureate minorities as paraprofessionals and teachers.   
“Because these programs aim to prepare adults to become teachers, they are 
sometimes lumped together with ‘alternate route’ certification programs that 
allow adults with little or no preparation to teach to assume the full 
responsibilities of classroom teachers.” (Weiner, p 394) 
This issue is relevant to the Zambian abbreviated teacher training.  This is also consistent 
with The African Policy paper statements about the questionable preparation of African 
teachers (A twin Education, p 9). 
 An on site teacher training in Zambia study was conducted in Zambia by Thomas 
in 2007 to determine the efficacy of onsite teacher in-service training.  The mixed 
methods study utilized pre and posttest centered on teacher training seminars. Six schools 
were in the study representing rural and urban settings.  One- hundred forty-eight 
participants included headmasters. All four of emerged narrative data themes were shared 
with participants and the Ministry of Education. 
 Thomas provides historical context about teacher training in Zambia.  According 
to Thomas,   
The current teacher education course utilized by these teacher training schools, 
known as Zambia Teacher Education Course (ZATEC), was written in 1997 by 
the Ministry of Education. With financial assistance from the Danish International 
Development Agency (DANIDA), the program was established with the objective 
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of developing a national and cost-effective strategy for teacher training which 
would increase the number and quality of trained teachers in Zambia. (p 3) 
This program’s goal was to increase the rate of graduating teachers from 1, 900 to 4,000 
annually (Thomas, p 3).  This program is based on a two year program in which teacher 
candidates spend their first year learning educational theory, subject area content, and the 
second year in teacher mentorship under the “supervision of a local school member and a 
college tutor” (Thomas, p 4).  
 To enroll in a teacher-training program in Zambia, the candidate must have a 
Grade 12 Certificate (similar to a U.S. high school diploma) or a General Certificate of 
Education (similar to a U.S. General Equivalency Degree or G.E.D.).  If after meeting the 
minimum requirements for enrollment, a candidate who would teach in grades 1-7, the 
candidate must attend one of only ten institutions that provides the one-year of theory and 
content.  This institution must also assist in the completion of the required second year of 
mentorship before granting the Certificate.  If a teacher candidate desires to teach grades 
8-9, the candidate must complete the certificate program and an additional one-year or 
one and half years through distance learning to qualify for the teaching Diploma. There 
are only 5 institutions that are accredited to offer this program.  The highest teacher 
Certification level is the Degree.   If a teacher candidate desires to teach grades 10-12, the 
candidate must complete the certificate program and an additional 2 years.  The 
institution must also be affiliated with the University of Zambia to confer the teaching 
Degree.  It should also be noted that commercial subject teachers, i.e. agricultural 
sciences, are not required to complete the teacher training pathways.  These commercial 
teachers educational process and theory does not fall under the supervision of the 
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Ministry of Education. 
Not much has changed in the 2000 implementation except the quality and quantity 
of mentor-mentee interaction through observation and dialogue is minimal (Thomas, p. 
83). This is agreement with Weiner’s contention about the quality and rigor of alternate 
route teacher certification programs that do not always provide a well-supervised 
internship/mentorship  (Weiner, p. 394). Weiner plainly names the programs that are 
keeping with the mentorship program.  If Western communities are not completing the 
mentorship program, how can Zambian educators substantially limited or not existent 
funding? 
 The teacher training process appears to be substantive but when put into context 
of life expectancy, new questions arise.  The life expectancy of Zambians, including 
teachers was approximately 38  (Thomas, p 6).  The HIV/AIDS “epidemic is 
disproportionately affecting the most productive members of the society - prime-aged 
adults - robbing these societies of scarce skills, children of their parents and a sub-
continent of a generation in the prime of their active lives.  “Education…has been 
enormously impacted by HIV/AIDS.  In 1999, more teachers died of HIV/AIDS than 
passed teacher training programs” (Thomas, p 7).  Thus, the number of teachers who are 
credentialed through the traditional Zambian teacher training process is extremely low. 
 Based on theses facts, how has the Zambian teacher-training program been 
modified to meet the escalating need for teachers?  Teachers who graduated after the 
implementation of the Zambia Teacher Education Course in 2000 only attended one year 
of college classes  (Thomas, p 84). The abbreviated training period has affected the 
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ability of the teachers who had accelerated certifications to communicate effectively with 
other educators.  As a result, some of the participants in the study who were selected as 
representatives to share information with other teachers did not convey the information 
adequately (Thomas, p 84).  Zambian teacher training, in an effort to increase the pool of 
teachers has accelerated the teacher training program even more so.  Since the staggering 
deaths of teachers as a result of HIV/AIDS, teacher training may be as short as two 
weeks. 
 Are teachers really able to effectively teach with no teacher preparation?  
According to Boe & Cook (2007), there is a marked difference in ability to earn advanced 
certification and effectiveness of delivery of content. The purpose of this quantitative 
study was to determine if there is a difference between acquisitions of advanced teaching 
credentials, perceived self-efficacy in instruction, and overall comfort in teaching specific 
subject matter.  Data was analyzed using Multivariate Analysis of Variance (MANOVA).  
The two criteria were Amount of Teacher Preparation and Teacher Qualification 
Variables.  Amount of Teacher Preparation was further subdivided into: Extensive 
Teacher Preparation, Some Teacher Preparation, and Little or No Teacher Preparation.  
Teacher Qualification Variables were subdivided into five categories, however, for this 
information is not useful for the purpose of this literature review. 
 Boe & Cook (2007) analyzed data from the Public School Teacher Questionnaire 
(PSTQ) completed by general education and special education teachers.  The teachers 
were also grouped by their completion of a Traditional Teacher Program (TTP) and an 
Accelerated Teacher Program (ATP).  Boe & Cook (2007) found that 83% of Special 
Education Teachers (SET) and 85% of General Education Teachers (GET) completed 
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extensive teacher training (p. 162). The definition of extensive teacher training includes 
the completion of a TTP with “student teaching” or “Pro Sem” experience. 
 The study found both TTP and ATP teachers who remained in the profession for a 
period of five years or more showed no difference in student outcomes.  It should be 
noted that the combined percentages of little to no teacher preparation for GET is 15% 
and SET 17% (p. 162).  However, a marked difference was found in perceived self-
efficacy when assigned a teaching task outside of the scope of subject matter mastery.  
Teachers who completed extensive teacher training reported being well prepared to teach 
in both General Education and Special Education settings (p 166-7).  Therefore, it can be 
extrapolated that Accelerated teacher training programs can be effective in some teacher 
preparation, but does not meet the same standard as a traditional teacher training 
program. 
 This study can serve as a guide for the revision of the Zambian abbreviated 
teacher training programs.  Unfortunately, the results of the study do not offer 
suggestions for program reformation.  Thus Zambian abbreviated teacher training 
programs, as well as traditional training programs should be evaluated for efficacy of 
teacher preparation.  This includes how teacher credentials are awarded. 
 Brewer (2003) writes about the confusion associated with the changing 
expectations to earn and maintain teaching credentials.  In Brewer’s analysis of the 
Florida Department of Education’s policies and the U.S. Department of Education 
mandates he states that teacher preparation policy that emphasizes what is taught and 
how to teach, changes daily (p 3). Brewer’s commentary about the new programs that in 
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theory, will meet or exceed certification guidelines, cast a grim outlook.   
Brewer (2003) identifies the Alternative certification program from 2002 as a 
cause for concern.  He indicates that this program simply 
involves taking five master’s level professional education foundation courses and 
two specialization methods course (four semester hours).  By contrast, the new 
Florida Alternative Certification Program is based on achieving competencies in 
twelve generic teaching principle because it is so easy to acquire the Official 
Statement of Eligibility…this path to teacher certification is jokingly better know 
as the ‘breath on the mirror’ test. (p 5) 
These comments indicate Brewer’s belief in the efficacy of traditional teacher training 
programs in producing qualified professionals who can demonstrate mastery of 
educational theory and practice. The questioning of the quality and rigor of abbreviated 
teacher training in Zambia cause for action. 
 Researchers are beginning to publish the evaluation of educational programming 
targeted at educators.  Though the summative evaluation of the program in the Zesch 
(2009) study does not evaluate a national teacher-training program embedded in 
educational pedagogy, it does provide insightful background into the delivery of teacher 
training for educational “trainers.”   The evaluation instruments included both 
quantitative and qualitative questions.  A Registered Nurse, “Elaine Talarski, RN, MS 
facilitated the requested teacher training in a Train-the-Trainer format as to best enhance 
the participant’s ability to use the information in their work as educators and share the 
information with other community members” (Zesch, p 19). 
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There were 35 participants representing preschool teachers, assistants, and school 
administrators, however only 27 were analyzed.  The participants were primarily female 
with an age range of 15-44.  Zesch (2009) states that the participants “had completed high 
school and additional post-secondary training, been teaching for 2-5 years and received 
other HIV/AIDS…education” (p 22).  This statement of teacher credential is in direct 
contradiction to the findings of Thomas (2007).  Thomas (2007) indicates that a 
credentialed teacher must have completed a Grade 12 Certificate or General Certification 
of Education to enroll in a college to qualify for one of three-teacher certification levels(p 
4-5).  It is not possible to complete the credentialing process with pre-service training by 
the age of 15 as Zesch (2009) reports.  In addition, Thomas (2007) found, “The research 
showed that 81% of …teachers completed Grade 12 and 58% completed the…pre-
service…training” (p 5).  Therefore, perhaps some of the participants of the study were 
not credentialed teachers through traditional teacher training or abbreviated teacher 
training in Zambia. 
 The training program was conducted over a three-day period.  The participants in 
the Zesch (2009) study completed pre and posttests that illuminated knowledge and 
attitude about HIV/AIDS as well as the participant’s intent to use/share the workshop 
information.  Zesch (2009) reports significant improvement of Knowledge post workshop 
with an increase of 17% in HIV/AIDS knowledge and a 3% increase in Early Childhood 
Care Education Development.  Practically, the increase in knowledge of HIV/AIDS will, 
perhaps, help decrease the rates of HIV/AIDS infection, but the increase in knowledge 
related to education is disappointing.   
 In addition to exploring teacher training, it is critical to understand the guidelines 
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that support quality teacher training programs.  Chung & Kim (2010) attempt to address 
“What should pre-service teachers know and be able to do to be effective teachers?” (p 
357).  The goal was to ascertain “the impact of teaching standards on pre-service 
teacher’s learning to teach” (p 361).  According to Chung & Kim (2010), the beliefs pre-
service teachers have about teaching standards will influence their educational practice.  
Focus group interviews were conducted at Riverside University with 6 pre-service 
teachers.  Five of the participants were female, four Caucasian and one Asian, while the 
male participant was Hispanic.  The age range of the participants was 21-25 with 50 % at 
age 22.  Four of the six participants were enrolled in middle childhood/early adolescent 
program with the remaining two in early childhood/middle childhood program.  The 
interview was open-ended and lasted two hours.  The interview was recorded and the 
researcher collected artifacts related to teaching standards and college materials. 
 In analysis of the data, four themes emerged: “pre-perceptions of standards, 
learning to teach through “meeting” the standards, the representation of an e-portfolio, 
and pre-service teachers’ understanding of teaching standards” (p 365). For the purpose 
of this literature review, the focus will be on learning to teach through meeting the 
standards and understanding of teaching standards.  The data revealed that pre-service 
teachers were unaware and ignorant of standards prior to enrollment in the teacher 
preparatory program.  They also responded that they did not “think” about the standards 
until they had to write a lesson plan.  The last and most poignant finding relevant to 
teacher training was the disconnection of the pre-service teachers to meeting the standard 
and the accountability of the standard. The pre-service teachers did not seem to grasp the 
relevance of the greater educational conceptual foundation embedded in the standard.  
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They were focused on meeting the standard from a perspective that focuses on the 
retention of employment. 
 The literature has provided insights about the types of teacher training available in 
Zambia as well as the gaps that exist in quality, quantity and rigor.  Empirical research 
offers key concepts that should be included in the teacher training programs as well as 
ways to evaluate program efficacy.  There are gaps in the effectiveness of accelerated 
Zambian teacher training how individuals gain employment without the appropriate 
credential. 
Summary 
 The culling of the literature has led to my assertions of three streams that are 
specific to Zambian teacher retention during the HIV/AIDS pandemic.  There is minimal 
literature about teacher retention on the African continent while there are prolific studies 
about teacher retention in Western cultures.  On the contrary, literature has been gleaned 
about the prevalence of the HIV/AIDS pandemic, but no scholarly work has been found 
about its impact on teacher retention.  No literature has been found about teacher 
perceived self-efficacy, teacher training and educational practice, and teacher coping 
mechanism and dispositional burnout affect on teacher retention on the African continent.   
 The findings that “[m] any young people entering labour markets in Africa have 
not completed primary education” (A Twin Education Process, 2012, p 10), is a major 
cause for concern. Teachers are desperately needed in Zambia because of the rates at 
which teachers have been lost.  The best replacements for lost Zambian teachers are 
Zambian teachers.  Teachers who come from the community are more likely to remain in 
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the community because of cultural similarities (Garrison, 2006).  Other researchers 
contend that retention is more strongly associated with teacher salary (Certo, 2002; 
Guarino, 2006; Kukla-Acevedo, 2009).  Teacher salaries are not critical to teacher 
retention in Zambia but is dependent on the interplay of 1) teacher perceived self-
efficacy, 2) teacher coping mechanisms and dispositional burnout, and 3) teacher training 
and resultant educational practice because of the Collectivist nature of Zambian culture. 
 I suppose that the interplay of 1) teacher perceived self-efficacy, 2) teacher coping 
mechanisms and dispositional burnout, and 3) teacher training and resultant educational 
practice influences teacher retention in Zambia. Teacher retention is related to self-
efficacy (Milner, 2002, p 2).  Educators with a high sense of self-efficacy (Bandura, 
1986) are more likely to remain in the profession.   Luszczynska, Scholz,, & Schwarzer 
(2005)  also hypothesized those participants with high general self-efficacy would 
experience fewer adverse effects of stressful situations.  A teacher’s ability to manage 
stress is an indicator for pre-dispositional burnout (Salami, 2011, p 115). The lack of a 
social support network increases the risk of teacher burnout that may be related to 
organizational commitment (Denicolo, 1998; Ha, 2011).  Many teacher-training programs 
around the world have used psychology texts that did not adequately provide strategies to 
work within communities affected by the AIDS pandemic (Wong & et al, 2001).  As a 
result, many educators left the profession.   
 Teacher retention in a Zambian school during the HIV/AIDS pandemic can be 
monitored and perhaps improved with the evaluation of 1) teacher perceived self-
efficacy, 2) teacher coping mechanisms and dispositional burnout, and 3) teacher training 
and resultant educational practice.  The review of the literature has provided me with 
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substantial evidence that supports the assertion that the effects of the HIV/AIDS 
pandemic on teacher retention in a Zambian school is as a result of the interplay of three 
constructs: 1) teacher perceived self-efficacy, 2) teacher coping mechanisms and 
dispositional burnout, and 3) teacher training and resultant educational practice. 
 The following Chapter will discuss the methodology of the study.  As a narrative 
inquiry qualitative study, the specific methods of data collection and analysis will be 
discussed.  The selection of participants and population description will be aligned with 
the research questions.  Chapter three will also present the stages of data collection with 
descriptions and ethical considerations. 
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Chapter 3: Research Methodology 
 
Introduction  
 
The purpose of this narrative inquiry study (Creswell, 2013, p 135) was to explore 
the effects of the HIV/AIDS pandemic on teacher retention in a Zambian school.  It was 
through interviews and observations that I described 1) teacher perceived self-efficacy, 2) 
teacher coping mechanisms and dispositional burnout, and 3) teacher training and 
resultant educational practice.  I have conducted a series of interviews with five 
participants in a Zambian school.  Initially, in the proposed study, I planned to interview 
only three participants because of the ability to utilize purposeful sampling in the 
selection of the school and utilize a convenience sample based on the teachers who were 
available to participate in the study at the selected school. Thus, Purposeful sampling was 
done in the selection of the school.  The convenience sample was done because of the 
selection of teachers that were able to participate in the study.  The Head of the 
Department, one of the study participants, made the selection of three males and one 
female after I explained to him the types of teachers I sought for the study.  The second 
female was selected by the Head Mistress of the school because of her experience and 
tenure at the school and with an orphanage that shares the same name. As a result of the 
combination of purposeful and convenience sampling, I had a total of five participants 
who were able to submit to interviews with me. The resultant data from the interviews 
were transcribed with participant input and later coded for themes.  The interviews, as in 
narrative inquiry, were the primary means of exploring teacher retention in a Zambian 
school.   
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 This study sought to explore and understand the contextual themes of the 
HIV/AIDS pandemic effects on teacher retention by exploring how it is affecting 1) 
teacher perceived self-efficacy, 2) teacher stress, coping mechanisms, and burnout, and 3) 
teacher training and educational practice embedded in a climate that has been in chronic 
crisis.  The Zambian population could benefit from any knowledge gained about the 
retention of teachers.  The findings could also serve other Sub-Saharan African nations, 
suffering with similar issues related to the HIV/AIDs pandemic.  I also hoped that other 
countries and International organizations confronted with chronic health crisis are able to 
affect solutions that may proactively increase teacher retention.   
In an effort to acknowledge researcher bias, similar to research propositions 
(Maxwell, 2005; Saldana, 2012; Yin, 2009), and based on tacit experience of the 
contextual issue, I contended that teacher retention in Zambia has decreased as a result of 
the chronic HIV/AIDS pandemic.  Although Maxwell (2005), affirms the plausibility of a 
qualitative researcher “explicitly stat[e] ing ideas about what is going on” (p 69); I 
asserted that a researcher’s contentions are a working guideline that may change as a 
result of emerging themes discovered through successive coding (Saldana, 2012, p 8). As 
such, I contended that the HIV/AIDS pandemic has effects on teacher retention which 
can be explored through 1) teacher perceived self-efficacy, 2) teacher coping mechanisms 
and dispositional burnout, and 3) teacher training and resultant educational practice. 
The Central Research question, “What are the effects of the HIV/AIDS pandemic 
on teacher retention in Zambian schools?” has been partially answered by the five 
participants of the study.  The narratives of each participant addressed the following 
research questions from the perspective of individuals who are currently employed as 
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teachers in a school located in Lusaka Zambia, one of the geographically significant areas 
of HIV/AIDS prevalence. 
Research question 1: To what extent has the pandemic affected the quality of education? 
Research question 2: What other challenges has the pandemic created for teachers? 
Research question 3: What support or training is provided to help teachers to deal with 
challenges associated with the pandemic? 
Research question 4: Do stigma and discrimination in the school mask the true 
impact of HIV and AIDS?	  
 This chapter provides the research design and rationale for a qualitative narrative 
inquiry focusing on the effects of the HIV/AIDS pandemic on teacher retention in a 
Zambian school.  The specific reason for the selection of this study methodology is 
discussed. This chapter presents relevant information about the site and population, 
clearly articulating the population description, site description and any site accessibility 
issues. I also described each method that was used as well as the data analysis procedures 
and a timeline for data collection.  Most importantly, this chapter summarizes the ethical 
considerations that were undertaken to protect study participants’ rights. 
 
Research Design and Rationale  
In the design of this qualitative narrative inquiry, interviews and observations 
provided data for analysis.  The goal of the study was to explore a “contemporary 
phenomenon in depth and within its real-life context, especially when the boundaries 
between phenomenon and context are not clearly evident” (Yin, 2009, p 18). The study 
appeared to have characteristics similar to an ethnographic case study.  However, I did 
not become immersed in the site as a participant observer (Meriam, 2009, p 26) and did 
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not intend to include a large number of participants (Creswell, 2013, p 90). The study 
may also have born similarities to a phenomenology.  I used “a study of people’s 
experience of their life-world” (Merriam, 2009, p 25), but I was not be able to explore the 
effects of the HIV/AIDS pandemic on teacher retention in all Zambian schools because 
of the duration of the pandemic; that is, the pandemic began 30 years ago and continues 
today. 
My approach and conceptual stance for this qualitative narrative inquiry was that 
of social constructivism.  Social constructivism is a sociological theory that asserts that 
knowledge is created collaboratively.  This collaboration is based on individual 
experiences and the influence of the greater social experience.  With social 
constructivism as a theoretical lens, individuals that are a part of this type of culture are 
constantly learning how to be a part of the culture through various roles and 
responsibilities.  The contextual framework is within the Zambian culture and it differs 
from American culture. I understand that the axiology (Creswell, 2013) is the vehicle that 
drives the study.  As such, Constructivists believe that thinking occurs through 
communication (Hirtle, 1996, p 92).  This assumption is not limited to the 
epistemological acquisition of knowledge as in cognitive constructivism (Liu, 2010); it is 
about the interplay of authentic individual experiences and the influence of the greater 
social experience of a society. 
From the perspective of a social constructivist, I conducted participant interviews. 
I sought “to understand a real-life phenomenon in depth” (Yin, 2009, p 18) in this data is 
narrative inquiry.  “In narrative, the interest is to account for the connection between 
events to provide the necessary narrative accounts that supply the connections” 
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(Clandinin & Connelly, 2000, p 16).  This is critical because no literature has been found 
about this topic, nor presented through the narrative discourse. 
 The interviews were recorded using video equipment, as well as the use of various 
Internet platforms such as Skype and oVoo.  Interviews were transcribed, coded for 
themes, and I “restoried” (Creswell, 2008) the interviews with active participant input.  
“Restorying is the process in which the researcher gathers stories, analyzes them for key 
elements of the story (e.g., time, place, plot, and scene), and rewrites the story to place it 
in a chronological sequence”  (Creswell, p 519).  This process illuminates themes in the 
narrative data. Narrative data reflects “[l]iving, telling, retelling, and reliving mark[s] the 
qualities of a life” (Clandinin & Connelly, 2000, p. 187). 
As a narrative inquiry study, the themes of the study emerged when all participants’ 
interviews were transcribed. The interview transcription process was conducted three 
times.  The first transcription was to create a document of the interview as it occurred.  
The second transcription coded the data by themes that emerged from the first 
transcription.  Based on the review of the literature, I have postulated that the following 
broad themes/ sub-themes would emerge: 1) Emotional, 2) Psychological, 3) Economic, 
4) Physical, 5) Support system, 6) Training, 7) Resilience,  8) Instructional Practice, and 
9) Feelings of self-worth/doubt. The last transcription resulted in the “restory” (Creswell, 
2008) as a result of interviewee input.  
The final transcription was completed over a period of several days. The second 
coding of themes included an analysis for profound links as causative or responsive.  The 
data, in figures 7-11 are individual participant maps that reflect authentic individual 
participant responses.  Figure 6 provides a macroscopic view of themes and their 
	  	  
71	  
relationships across all five individuals.  The theme figures were shared with each 
participant for input to ensure my neutrality in defining the themes.  Participant 
involvement throughout the transcription process has minimized and potentially negated 
the possibility of researcher interpretation of the data prior to the completion of the 
collection of data from all participants.  I used figures 8-11 as one of the methods, often 
used by qualitative researchers, to assess and ensure consistency/dependability.  This 
process is similar to reliability in quantitative research, but is uniquely qualitative. 
During the “restory” process, all notes written by me during the interviews were 
included as the narrative was created.  “Restorying” of the data included my use of the 
three-dimensional inquiry space.  The three-dimensional inquiry space is the process of 
interweaving participant data with a researcher’s inward, outward, and temporal 
reflections, which allows for narrative truth and interpretative findings by a researcher 
(Clandinin and Connelly, 2000). 
I followed Seidman’s (2006) structure for in-depth interviewing.  This process 
required the participants to spend 30 - 90 minutes in two different interviews that were 
spaced seven days to eight days apart.  Each of the two interviews had a specific purpose.  
The first was intended to capture a focused life history.  The focused life history 
interview required me “to put the participant [s’] experience in context by asking him or 
her to tell as much as possible about him or herself in light of the topic up to the present 
time” (Seidman, 2006, p 17).  The second interview focused on the “concrete details of 
the participant [s’] present lived experience on the topic” (Seidman, p 18) and was 
designed for reflection on the meaning of the participants’ experiences (Seidman, 2006). 
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I ensured credibility and trustworthiness of the study by involving the participants 
in the transcription processes.  I analyzed data from interviews and observations for 
theoretical and emerging themes.   After the data was transcribed the first time, I shared 
the data with participants.  With input from the participants, the data was transcribed a 
second time and shared with participants.  The last transcription is the “restory” of data.  I 
asserted the importance of participant inclusion during the transcription processes of 
qualitative narrative inquiry. The themes were categorized and coded. This process 
provides me with another way for to assure credibility, confirmability, consistency, and 
trustworthiness. 
In addition to monitoring trustworthiness, including researcher bias and mortality 
threat (Fraenkel, 2006, p 170), it was anticipated that more questions would emerge as 
the study took place.  It was the intent of the study to utilize some narrative research 
characteristics.  These included me seeking “to understand and represent” (Creswell, 
2008, p 517) the experiences of teachers in a Zambian school through narrative discourse 
and “to minimize the use of literature and focus on the experiences of the individual(s)” 
(Creswell, 2008, p 517). 
I asked open-ended questions to develop a rapport with participants. I used a 
variety of approaches in the interviews including “the interview guide approach, 
standardized open-ended, informal conversational, structured and semi-structured, and 
retrospective” (Johnson, p. 208-9; Fraenkel, 2006, p 455-6).  I sought stories from key 
participants and avoided dichotomous questions that are “questions that permit a yes-no 
answer” (Fraenkel, 2006, p. 460).   
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HIV/AIDS has garnered the attention of scientists, media, and international 
populations for many years.  The work of these individuals and organizations has resulted 
in primarily analytical quantitative studies.  Efforts to locate a study that explores and 
examines the impacts of HIV/AIDS on teacher retention have been futile.  This may be 
the first study of its kind in which “purposeful sampling” (Johnson 2008, p 393) was used 
for participant selection/invitation and their individual stories were explored and 
reported.  In addition to purposeful sampling that manifested in the selection of the 
school, I invoked a convenience sample because under the direction of the Head of 
Department three males and one female and a second female under the direction of the 
Head of School, participants were selected based on the criteria I shared with the 
department head and Head of School. Without the input or direction of the Department 
Head and Head of School, I could not have conducted this study.  Thus, the rationale for 
this narrative inquiry study was to research and present the effects of the HIV/AIDS 
pandemic on teacher retention from the perspective of individuals.    
Site and Population 
Zambia is a landlocked multiparty democratic country in South Central Africa 
that covers 467,650 square miles.  The population of 14.8 million has seen a 10 million 
increase in poverty rates over a nine-year period (World Bank Data, 2013).  The World 
Bank data bank (2013) reports that 60.5 % of the population is living below the poverty 
line; within this percentage, 42% are classified as extremely poor.  The World Health 
Organization (2009) reported that 47% of the Zambian population was under the age of 
15 in 2006. 
Participant selection was reflective of teachers who represent varies grade levels, 
administrative positions and have direct contact with students from a rural school in 
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Lusaka, Zambia.  Formal invitations were made via telephone, Skype, email, or on 
person. The five participants communicated primarily through email and in person during 
my trip to Zambia in February of 2014.  I requested that all participants complete the 
approved Drexel Institutional Review Board (IRB) informed consent form and that all 
participants be adults over the age of 25.  
I sought a minimum of three prospective participants: one male and two female 
teachers.  I was able to secure five participants who were appropriate for the study.  In 
addition to selecting participants purposefully, a portion of the selection process included 
the idea of a convenience sample because of some challenges that I faced upon my arrival 
in Zambia.  The participants included two females and three males. I would have 
preferred to have six teachers in the study for an even balance of male and female 
teachers but this was not possible due to circumstances beyond my control.  I also 
considered limiting the study to two males and two females, but all five of the 
participants’ interviews yield remarkable findings and to eliminate one would influence 
the confirmability of themes and impact my neutrality.  I selected teachers who had 
successfully completed a Zambian Teacher training program and had at least five years of 
teaching experience.  I also purposefully selected participants based on their ethno-
linguistic tribal origins.  As such, representatives from various Bemba ethno-linguistic 
tribes were included in the study.  Although Zambia has over 70 tribes, seven tribes 
constitute most of the population.  Two of the largest tribal ethno-linguistic affiliations 
are Lozi and Bemba. The Lozi tribe descendants emigrated from Western Zambia, while 
the Bemba (18% of the population) tribe descendants emigrated from Northern Zambia in 
the Luapula region.  The geographical locations of the Bemba and Lozi ethno-linguistic 
	  	  
75	  
tribes have the highest prevalence of HIV/AIDS at a rate greater than 17.8% (Figure 2).  
The two areas are Lusaka Zambia and within the Copperbelt.  The teachers selected as 
participants are situated in the pith of the crisis in Zambia’s provinces. 
 
Zambia was previously known as Northern Rhodesia before its independence 
from British Colonial rule in 1964.  The Independent nation has continued to grow 
economically through five Presidents.  For of the Presidents were elected and Mr. Banda 
ascended du to the untimely death of Mr. Mwanawasa. These men represent a variety of 
ethno-linguistic communities in Zambia.  Although the first President of the independent 
nation of Zambia was reared amongst Bembas  (Kenneth Kaunda), he believed that his 
nation would be successful if all Zambians were members of the United National 
Independence Party (UNIP) and to eliminate the sometime negative influence of 
tribalism. 
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Tribalism in Zambia has a pronounced influence on the election of political 
representatives.  According to the Socialist Party of Great Britain, “Voting was heavily 
determined by ethnic and tribal loyalties rather than the intellectual and political integrity 
of the presidential aspirants. The strength of political parties has come to depend upon the 
Degree of ethnic and tribal loyalties they can command. Tribalism in Zambia is 
politically motivated—a political contest among the Tonga, Lozi and Bemba for ethnic 
domination”  (Socialist Party of Great Britain).  Political decisions by a majority group 
under this framework may not allow for the voice of the minority.  This would also 
compel adoption of other practices. 
All Zambian tribes have specific cultural practices and rites of passage, however, 
if the dominant political group were from the Bemba ethno-linguistic tribal affiliations, it 
is assumed that the practices brought forth by this group would prevail.  As such, 
Zambia’s Presidents have predominantly been of Bemba descent, except for the current 
President.  This means that Bemba beliefs are prevalent in the area of the study as this 
area is strongly aligned with socio-political transpirations. 
As Zambia is a patriarchal collectivist society, it is does has matrilineal aspects as 
well.  According to Parpart (1994), 
Marriage defined many of the relationships between men and women, 
regulated much of their sexual activity, located their children I the kinship 
system, and determined property inheritance.  It also frequently defined 
labor rights and obligations of both adults and children.  Marriage was 
usually arranged, contracted, and dissolved by kin groups, and thus 
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reinforced the authority of heads of households and senior, usually male, 
members of the lineage. (p 243) 
As such, Zambians additionally subscribe to the acquisition of a wife’s domestic and 
sexual services by a husband upon the groom’s payment of Lobola (Bride Price), to the 
wife’s family. 
 Under this understanding, sex is only deemed appropriate to occur between two 
people who have been recognized as being married and any opportunity to participate in 
sexual activities outside of marriage are openly frowned upon.  However, according to 
Kimuna, S.R. and Djamba, Y. K. (2005), “because of the HIV/AIDS pandemic, topics 
that were once taboo for research have now come to the forefront”  (p. 83) Kimuna and 
Djamba noted the probability extramarital sex was directly related to wealth, and nearly 
one in five males (19%) reported having extra marital sex.  
Kimuna and Djamba’s study also examined the effectiveness of awareness and 
education programs about minimizing or eliminating the risk to HIV/AIDS infection.  
Kimuna and Djamba found that even though 44% of women and 53% of men cited 
abstinence as the precautionary measure, only 4% of married women reported using 
condoms, while no indication of usage was found specific to married men.  Lastly, 
Kimuna and Djamba found that “the influence of local culture is changing” (p 87) and as 
people migrate to urban areas such as Lusaka, they, “are more likely to abandon 
traditions” (p 87). Kimuna and Djamba further state, “for many African people, ethnic 
affiliations, which is usually a regional element, means shared language and norms 
governing behavior and reproductive mating strategies.  The findings of this research 
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support the view that sexual behavior in Zambia is based on regional values and norms” 
(p 87). Therefore, I assert that the Bemba ethno-linguistic tribes and Lozi tribes have a 
significant influence on the behaviors exhibited by the population in Lusaka. 
One of the schools initially identified, as a potential site for the study, is located in 
Kitwe.  Kitwe is one of the most populous cities in the country, in the Copperbelt 
province.  The Copperbelt province is a mining region.  The population has very limited 
education even though a secondary educational institution, Copperbelt University has a 
campus located within its municipality.  The actual school selected for use in the study is 
located within the city limits of Lusaka, the Zambian national capital.  Lusaka province is 
now the most populous province and is home to many of Zambia’s elite.  I had identified 
two schools selected in an effort to assure that at least one school will be able to 
participate in the study. 
These two schools were preselected as possibilities for the study because of the 
prevalence of the HIV/AIDS in the Copperbelt and Lusaka provinces.  I intended to study 
the effects of the HIV/AIDS pandemic on teacher retention in a Zambian school.  
Conducting the study in one of these two areas is most desired.  The potential for findings 
from the epicenters of the HIV/AIDS prevalence locales would be very profound. 
Research Methods 
In the construction of the study, I used “a guiding perspective or ideology that 
provides structure for advocating for groups or individuals” (Creswell p 515), which is 
called a theoretical lens, to collect information from different sources prior to meeting 
with potential participants.  Once the “field texts” (Creswell, p 518) provided me with the 
	  	  
79	  
background knowledge that will enable appropriate selection of participants, potential 
research participants will be contacted via email or telephone.   
Once potential participants have agreed to participate in the study and completed 
the Drexel IRB consent forms, initial interviews were conducted through informal 
conversation (Fraenkel, p 457; Johnson, p 208) to begin to build researcher participant 
trust.  Several opportunities for communication occurred before, during, and after my 
visit to Zambia in February of 2014. 
It is important to note that since the study’s participants are residents of Lusaka, it 
is assumed that they have adapted to the cultural expectations of the area.  Upon the 
appearance of HIV/AIDS, Zambians, like many around the world attributed the disease to   
lifestyles that are not in alignment with God’s wishes.  According to Rödlach (2005), 
“Disease is frequently associated with the ‘other,’ be it the other race, the other class, the 
other ethnic group; blaming them reflects social stereotypes, political biases, or other 
existing social prejudices which become reinforced through the process of attributing 
blame to the ‘other’ (p 6). Rödlach further explains the nature of all societies to blame 
another, whether within the community or outside of it for the spread of the HIV/AIDS 
illness (p 6). The other in this case would be the belief that individuals who participate in 
sexual activities, such as homosexual and high frequency of sexual partners. 
Zambia was declared a Christian Nation by President Chiluba (Van Klinken, 
2012) and as a result 
[In] Africa – as in many other parts of the world – religion has never been a 
private affair and has always conflated with politics and public life. However, the 
notion of public religion is relevant also outside the West, not simply because 
	  	  
80	  
religions in Africa and in other parts of the world are ‘public’, but – more 
interestingly – because these public religions relate in dynamic and complex ways 
to secular regimes of knowledge, power and politics both nationally and globally. 
(p 521) 
This makes the conversation about HIV/AIDS a political one as well as ethical.  Zambia, 
like many other African countries harbors feelings of homophobia and an unwillingness 
to address issues of equality.  
 Once it was determined that the HIV/AIDS was being contracted by individuals 
who were not homosexuals and not deemed as “bewitched,” the stigma was then 
associated with multiple casual sexual encounters.  Zambia was not ready to address the 
onset of the pandemic, because of the cultural taboo and social moré of the disease.  It 
wasn’t until former President Kenneth Kaunda delivered his address on October 14th, 
2004 in Addis Ababa put a face on the disease that was different than ever before 
I wish in this regard to share with you an underlying motivation for my 
commitment to the fight against HIV / AIDS. When I was still in office as 
President of the Republic of Zambia, I lost my son in December 1986 due 
to an AIDS related illness. At that time, there was not so much known 
about this disease as we know today. As such, there was so much stigma 
against AIDS patients. I realized that if we had to make progress in the 
fight against AIDS, there was need at high political level to provide 
leadership to encourage openness in dealing with people infected with the 
disease. I viewed this to be important in order to break the wall of silence, 
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which was mainly due to stigmatization as AIDS was viewed to be a 
disease of shame. (Remarks by His Excellency Dr. Kenneth D. Kaunda, 
2004) 
HIV/AIDS and the discussion of those afflicted are still wrought with shame, but 
progress is being made slowly.  It is my hope that the interviews that I conducted will 
continue to dispel the disfavorable perceptions of people affected/infected by HIV and 
AIDS. 
The first series of interviews were conducted utilizing the interview guide 
approach.  The interview guide approach is conducted in a way that “[t]he interviewers 
arrive with preset questions to which they want answers or about which they want to 
gather data” (Seidman, 2006, p 91).  This focused exploration of specific topics leads to 
the Standardized open-ended to ensure internal credibility; all participants are asked the 
same question.  The last part of the interview process culminated with structured and 
semi-structured interviews that delve inductively into each participant’s story.  I 
conducted the interviews over a period of ten days to ensure all participant accessibility. 
I used the three specific interview techniques as follows: The first technique was 
the interview guide approach, the second was predetermined questions and the third was 
informal conversation.  The second interview technique required “the interviewer [to] 
enter the interview session with a plan to explore specific topics and to ask specific open-
ended questions of the interviewee” (Johnson, p 208).  Lastly, the third interview 
technique addresses “topics and issues to be covered are specified in advance, in outline 
form; interviewer decides sequence and wording of questions in the course of the 
interview” (Fraenkel, p 457).  I used the following Drexel IRB approved questions: 
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1- What is your background? 
2- How long have you been an Educator in Zambia? 
3- Describe your experience as an educator in Zambia. 
4- What are your perceptions about the HIV/AIDS Pandemic? 
5- What are your feelings about the HIV/AIDS pandemic? 
6- What changes have you seen in your profession as a result of the 
pandemic? 
7- What impacts do you see in the delivery of education? Do you think 
there a relationship to the pandemic? If so, why? 
8- Have you experienced and challenges in your day-to-day work as an 
educator as a result of the pandemic? 
9- How are your professional relationships?  
10- Have they changed? If so, why do you think? 
11- What types of training have you received? 
12- Is there some type of training you would like related to the HIV/AIDS 
pandemic? 
The intermediate round of interviews and terminal round of interviews were 
condensed into one session.  The first part of the intermediate interviews was an open-
ended scripted interview protocol.  This technique requires a specific sequence of 
questions. The last part of the intermediate round of interviews was informal 
conversation. It should be noted that in conducting the standard open-ended technique, I 
entered the session with an interview protocol “similar to the interview protocol used in 
quantitative interview but in the standardized open-ended interview includes primarily 
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open-ended items” (Johnson, p 209) to adhere to this method, I needed to make sure that 
that the sequence and exact wording were decided upon before beginning the interview 
session (Fraenkel, p 457). In addition, “all interviewees are asked the same basic 
questions in the same order.  Questions are worded in a completely open-ended format” 
(Fraenkel, p 457).  As a result, I used the central research question as the guideline as I 
posed the research questions.  Central Research question: What are the effects of the 
HIV/AIDS pandemic on teacher retention in Zambian schools? 
Research question 1: To what extent has the pandemic affected the quality of education? 
Research question 2: What other challenges has the pandemic created for teachers? 
Research question 3: What support or training is provided to help teachers to deal with 
challenges associated with the pandemic? 
Research question 4: Do stigma and discrimination in the school mask the true 
impact of HIV and AIDS?  In addition to the standardized open-ended technique, the last 
portion of intermediate interviews was informal conversation. After participants were 
finished answering the open-ended questions previously stated, informal conversation or 
the third interview technique was initiated. The third interview technique, informal 
conversational,  “is the most spontaneous and loosely structured” (Johnson, p 208).  
“Questions emerge from the immediate context and are asked in the natural course of 
things; there is no predetermination of question topics or wording” (Fraenkel, p 457). 
This approach enabled me to connect with the participants and to just listen without 
prompting. 
Data collection strategies for this qualitative study included: The interview guide 
approach, Standardized open-ended, Informal conversational, all in a structured/semi-
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structured, and retrospective interview techniques. I used descriptive strategies that 
included narrative inquiry as the foundation.  Narrative inquiry utilizes exploratory 
methods.  Exploratory methods include “explore a little understood event, situation, or 
circumstance; identify or discover important variables and to generate hypotheses for 
future research,” while descriptive methods include the “document([ation] of) an event, 
situation, or circumstance of interest” (Fraenkel, p 463).  The interviews were conducted 
in a secure location to maintain confidentiality with no more than one participant in the 
room at a time during the interviews. 
The stages of data collection included collection of field texts (Creswell, p 518). I 
collected information from a variety of sources to guide the selection of participants 
based on her tacit experiences with the Zambian people.  Once potential participants were 
selected, initial meetings will be planned. I conducted an initial group discussion to go 
over the purpose and goal of the study.  At that time, the participants were able to ask 
questions and respond to the information that I shared with them.  
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After the initial meeting with the participants as a group, I kept a record of my 
feelings and reactions to ach participant in a bound notebook (figure 15) below.
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I reflected on the body language and facial expressions the participants displayed during 
the group introductory talk.  I noted all questions about the study and wrote a response in 
the notebook.  I later reviewed my notes after conducting the interviews to avoid any pre-
judgment of participants during the interviews.  I hoped to keep the interviews and 
analysis of the participant’s words separate (Seidman, 2006, p 113), so that I could focus 
on my experience of time, space, and situation. 
I conducted individual interviews, made notes about my feelings of time, space, 
and situation in my notebook (figure 16), and then later transcribed the results of each 
interview.   
 
Figure	  16	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I read the transcriptions and then shared the transcripts with the participants. The 
participants were asked to reply if there was topical information that should not appear in 
the document.  After approval from all five participants, I read the transcripts again added 
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my notes to the transcripts (figure 17) on the left margin. 
 
Figure	  17	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Based on these notations, I then re-transcribed and coded for emergent themes.  I did this 
with software that enabled me to create five figures (8-12).  I could see the number of 
occurrences that a sub-topic within a theme had presented.  Based upon the frequency of 
occurrence, I determined the major sub-topics, minor subtopics, and individual sub-
topics.  The major sub-topics were highlighted and the charts (8-12) show which 
participants are in alignment.  The minor sub topics show similarities within the study 
group, and the individual sub topics show each individual’s unique response. 
Although Dickenson (2012), the idea of the development of a theme as opposed to 
developing a theory for each participant (p 120), for this study, I assert Seidman’s (2006) 
that “there is no model matrix of interesting categories that one can impose on all text” (p 
118).  There is much discourse on how to present narrative data, however for this study, I 
have selected not to employ the use of participant profiles as the main method of 
presenting findings.  According to Seidman (2006) 
Not all interviews will sustain display in the form of a profile.  My 
experience is that only about one out of three interviews is complete and 
compelling enough to be shaped into a profile that has a beginning, a 
middle, and an end, as well as some sense of conflict and resolution.  (p 
119) 
The interviews that I have conducted for this study are of the genre that Seidman refers to 
above.  Due to the timeframe of the study, it would not have been possible to collect data 
that would contain all of the attributes listed by Seidman. Therefore, I have produced a 
thematic approach in the analysis of data without creating a profile for independent 
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analysis of each participant.  In addition, a collective review for themes is a preponderant 
method that is more holistic in approach.  
Again, interviewee input was solicited to ensure the integrity and confidentiality 
of the data from the interviews. The last step was the  “restory” (Creswell, 2008).  
“Restorying is the process in which the researcher gathers stories, analyzes them for key 
elements of the story (e.g., time, place, plot, and scene), and rewrites the story to place it 
in a chronological sequence”  (Creswell, p 519).   
In keeping with Clandinin and Connelly’s (2000) assertation “as we make the 
transition from field texts to research texts, we begin to understand that there are a range 
of possible forms of representing our research texts” (p 137). This implies that the 
structure of my dissertation may appear different from other narrative inquiry studies.  It 
is evident that narrative inquiry research text can evoke discomfort because of ambiguity 
ad the appearance of uncertainty, (Clandinin and Connelly, 2000 p 154) however, I 
tempered and have built in a level of tolerance by following the five-chapter format 
designed for my doctoral program.   Many narrative inquiry studies contain seven to nine 
chapters where the literature review is conducted after the study has been completed 
(Clandinin and Connelly, 2000), so as to minimize the influence of the literature on the 
researcher.  
Data analysis procedures for data included the transcription of data from video, 
and the second transcription was coded for common themes.  The themes were organized 
in figures so that I could see comparisons and see if there was consistency.  This is one of 
the ways, as a qualitative researcher, I could asses confirmability, consistency, and 
credibility.  Confirmability, consistency, and credibility are the qualitative research terms 
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that are equivalent to the quantitative term of validity.  The total number of themes that 
evolved from the data set was as a result of inductive coding (Johnson, p. 539); in 
addition, I looked for “saturation” (Creswell, p. 257) or “the point where you have 
identified the major themes and no new information can add to your list of themes or to 
the detail of existing themes” (Creswell, p 257). In this case, I highlighted major-
subtopics, or sub-topics that emerged within a theme and was consistent in at least three 
or sixty percent of participants.  
Once again, after the formal interviews were completed and themes were coded, 
the participants’ interview transcripts were shared with each individual participant.  The 
purpose was to ensure consistent communication with participants for input and feedback 
about the contents of the interviews.  This additional step allowed for the assessment of 
credibility, consistency, and trustworthiness of data. 
 A review of the stages of data collection figure is a view of how I articulated the 
pathway of data acquisition.  I collected and evaluated field texts to select participants in 
February of 2014.  I travelled to Zambia in February of 2014 and spent 14 days in 
Lusaka, Zambia. Once I received Drexel IRB approval, I formally approached potential 
participants by conducting the whole group interview/information session and then 
sought signatures on approved Drexel IRB forms to participate in the study at each 
individual interview. During my visit, many opportunities were available for participants 
to communicate with me.  Upon completion of the interviews and observations, I 
proposed that the transcription would include the following themes and sub-themes: 1) 
Emotional, 2) Psychological, 3) Economic, 4) Physical, 5) Support system, 6) Training, 
7) Resilience,  8) Instructional Practice, and 9) Feelings of self-worth/doubt. It was within 
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the third transcription that I began the restory.  I have been directed to submit a copy of 
the completed dissertation including the  “restoried” chapter to the Permanent Secretary 
of the Zambian Ministry of Education to satisfy my approval to conduct a study I 
Zambia.  I received the official letter in the mail upon my return to the United States. 
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Ethical Considerations 
To conduct ethical research, it was imperative for me to become familiar with 
ethical and legal standards.  One of the responsibilities me as the co-primary investigator 
is to follow Drexel University guidelines that required me to obtain CITI certification and 
IRB approval.  “In reviewing the research proposals, members of the IRB are required to 
make judgments regarding the ethical appropriateness of the proposed research by 
ensuring that research protocols are explained to the research participants and that the 
risks of harm are reasonable in relationship to the hoped-for benefits” (Johnson, p 120). I 
have completed CITI training through Drexel University College of Medicine and IRB 
International training.  In addition, because this study was situated at an international site, 
I had to seek approval from the Zambian Ministry of Education Permanent Secretary.  He 
then directed the National HIV/AIDS coordinator to escort me to the site to assure that 
Zambian teachers would be treated ethically.  I also had to obtain approval from the 
school Head of School to conduct the study at a Girls Secondary School in Lusaka. 
I obtained IRB approval to ensure adherence to the Belmont Report’s “Ethical 
principles and guidelines for research involving human subjects: Respect for Persons, 
Beneficence, and Justice” (Belmont Report).  As for Respect for Persons, all potential 
participants did not experience undue pressure to participate in the study.  The five 
participants had the authority to provide informed consent and/or withdraw from the 
study at any time.  I registered only adults or persons over the age of 18 in the study and 
they were informed that they could leave the study without any adverse reactions from 
anyone involved in the study.  As for beneficence, the five study participants were 
informed that the interviews would be transcribed, and later published with their consent.  
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My purpose for the continued collaborative transcription was to ensure that my 
completed document do not place any participant at risk of job loss or social ostracism 
because of the content of the interviews. As such, confidentiality was be managed by 
coding the participants such that only my committee and I know all of each participants 
details.  The participants were given a participant number that later correlated to a typical 
Zambian first name.  The participants do not know the Zambian names that I assigned.   
The participants were only told the participant number specific to his/her story. Lastly, as 
for justice, I hoped to engage a variety of participants from diverse socio economic 
backgrounds.  This was accomplished as the five participants were of diverse educational 
training and type of educational employment positions.  All participants were at least 25 
years of age and completed a Zambian Teacher training program. 
Due to the nature of the HIV/AIDS pandemic, I realized that it was possible that 
the participants could have experienced some emotional distress in the retelling of their 
stories.  If it had become apparent during the course of the interviews that a participant 
appears to be very distressed, both the participant and I would have decided if and when 
the interview will continue.   
Although I received formal teacher training in America, I am very familiar with 
the Zambian educational system and culture. I have been since 2010, and I am currently 
involved in a US based organization that supports a Zambian school.  The organization is 
working to support additional schools in Zambia and in other developing countries.  I 
have been involved with the private non-profit organization over 3 years.  Although I 
have physically made donations to the Zambian school and taught students, teachers, and 
administrators, I am not Zambian, nor do I live in Zambia.  In addition, although I am in 
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communication and I offer direction and support to this Zambian school located in the 
Copperbelt region of Zambia, my perceptions and interpretations are all from an Etic or 
outsider’s perspective. 
I have been entrenched in the experiences of Zambians in educational settings and 
have authentic experiences with the effects of the HIV/AIDS pandemic.  Since I am 
American by culture, it is possible that my perceptions have been elicited from the 
perspective of an “Aid or Assistance” provider who is not in tune with the daily 
understandings of Zambian Life as an educator.  I could have, unintentionally imposed 
my expectations and view of how educators should behave based o my American culture.  
In an effort to minimize cultural bias and acknowledge an etic interpretation of data, I 
have employed the three-dimensional narrative inquiry space (Clandinin and Connelly, 
2000).  Clandinin and Connelly’s (2000) three-dimensional narrative inquiry space is the 
process of thinking about narrative inquiry as 1) personal and social, 2) past, present, and 
future, and 3) place.  To understand the idea of personal and social, I had to understand 
that this is the essence of the experience of an interaction.  To understand the idea of past, 
present, and future, I had to understand that this is the experience of continuity. To 
understand the idea of place, I had to understand the experience of a situation.  I adhere 
the stance of neutrality as is defined in qualitative research by doing what narrative 
inquirers do in the field.  “ [T]hey settle in, live and work alongside participants, and 
come to experience not only what can be seen and talked about directly but also the 
things not said and not done that shape the narrative structure of their observations and 
their talking” (Clandinin and Connelly, 2000).  Based on my active and current 
engagement, coupled with a twenty –three year relationship with the Zambian people, I 
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understand the culture both as a professional and through personal and intimate 
experience, however, I am also aware that I still have an Etic interpretation of interaction, 
continuity, and situation. 
In addition to the three-dimensional narrative inquiry space, there are four 
directions in any inquiry.  According to Clandinin and Connelly (2000), the researcher 
will move effortlessly inward and outward, and backward and forward (p 50). The 
movement inward refers to “the internal conditions, such as feelings, hopes, aesthetic 
reactions, and moral dispositions” (p 50). The movement outward refers to external 
conditions such as the environment.  The movement backward and forward is to think 
about the past, present, and future (p 50). In essence, a researcher experiences the event 
by asking questions, listening, interpreting, recording, and evaluating the experience as it 
is happening.  This manifest within the field notes where the actual event is recorded with 
a researcher’s authentic feelings noted.  These notes are later reviewed and reflected 
upon.  This is how I was able to view and interpret the data within the context. 
The experiences and relationships that I already have with the Zambian people 
has allowed me to interact with the participants in a manner that acknowledges my life 
experiences as an American who is open to understanding a very small aspect of Zambian 
life as a teacher at the Girls Secondary School.  In addition, although I was born and 
trained in the US and my life has been one of assimilation within a variety of cultural 
groups, I recognized that the responses that I got from the participants may have been 
influenced because I am not Zambian.  Although, I am well practiced and comfortable in 
living and working within a variety of ethnic groups, the study participants may not have 
been as comfortable with me as I was with them. It is important to note that existing 
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between ethnic groupings requires agility of thought and flexibility of customs, but this 
ability is only within the individual and may not, and often is not present in the group of 
individuals who are the focus of the study.  It is for this reason that I acknowledge that 
cultural bias from an American perspective will be present. 
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Chapter 4: Results 
Introduction 
This chapter will present the narrative data collected from interviews conducted at 
a Zambian Girls Secondary School in Lusaka as well as my prompts, thinking, and 
explanations to address the Central Research question: What are the effects of the 
HIV/AIDS pandemic on teacher retention in Zambian schools?   The five participants 
were comprised of two females and three males.  These participants were selected from 
the study through purposeful selection and as a convenience under the direction of the 
Head of Department for one of the females and three males and the other female under 
the direction of the Head of School because of her experience at an orphanage that shares 
the same name as the school, and her years of service.  I shared the criteria I sought in 
study participants, but ultimately the ability of the participants to participate rested within 
the hands of the Head of School and Head of Department.  The participants represent 
some of the most populous ethno-linguistic tribes in Zambia.  The prevalence of Bemba 
associated ethno-linguistic association and a prevalence of the Nyanja language is 
displayed in Figure 13. 
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  The predominant language spoken in the area of the study is Nyanja.  Nyanja is 
the lingua franca, or bridge language of Lusaka, but many also speak Bemba because of 
the number of individuals who share the same ethno-linguistic lineage.  It appears that 
Zambians who are of the Bemba ethno-linguistic descent occupy approximately one 
quarter of the Zambian geography; (figure 13) thus I assumed for this study that a high 
percentage of the Zambian population are of the Bemba ethno-linguistic heritage.  Each 
of the five participants was interviewed individually.   
Any study conducted in a developing nation will have challenges because the 
socio - political climate.  I initially contacted the Zambian Ministry of Education two 
years prior to the study to seek approval and to determine the feasibility of conducting the 
Figure	  13	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study.  There was a concern about the topic of the study because many Zambians are not 
willing to share their intimate thoughts and display their feelings to each other and less 
likely to do so to a perceived Mzungu Bele.  I realized the importance of developing a 
non-judgmental relationship with the study participants so that the participants would feel 
comfortable to release any perceived apprehensions related to social mores and taboos.  
The topics that are often viewed through the lens of forbidden topics include an open 
display of true feelings and anything related to sexual activity or sex outside of rites of 
passage initiation/training that is only attended by members of the same gender (Mpufo, 
Jere-Folotiya, and Chamvu).   
“Zambians are a collectivist society. As a result, they prize being socially 
responsible for others” (Folotiya, et. al, p 4).  Inherent in Collectivist societies such as 
Zambia is the responsibility of its citizens to put the needs of the community before the 
desires and wants of themselves (Hofer, 2003). This creates a society of individuals who 
are expected to abandon all personal-self-pursuits to attend to the cultural collective 
(Folotiya).  
However, the tendency towards collectivism may be changing because of 
the Western influence and the rapid changes in the social economic 
environment. The declining national economy, coupled with rapid 
urbanization has contributed towards the tendency of individualism. 
      (Folotiya, et al p 5)   
The teachers all spoke from a collectivist perspective and were very careful in how they 
responded to the questions.  Once the initial responses were made, I began to see and hear 
the deeper individual (culturally influenced) mindsets.  
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Emergent Themes Overview  
 As an inductive narrative Inquiry study, I looked forward to the emergence of 
themes based upon the coding and subsequent recoding of data.  I was delighted to find a 
broad variety of individual sub-themes as well as consistent overarching themes that were 
common in at least eighty percent of all participants. Through successive coding and 
recoding of the data I was able to create five figures based on the interview transcripts.  
Figure 8 is a graphical representation of all of the participants’ backgrounds.   Figure 8 
also includes the broad overarching subthemes that were consistent in all participants. 
The four major sub-themes were: family, education, current position, and experience.  
The sub-theme of family yielded results that indicated that the majority of participants 
were of the Bemba-ethno-linguistic tribal affiliation with many who were born in the 
Copperbelt and Eastern provinces.   
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In addition, the average family size of each participant was 7.5.  The sub-theme of 
education yielded findings of eighty percent of the participants had earned a diploma and 
only forty percent earned a Bachelor’s Degree.  It should be noted that the male 
administrator and the female participant who had no previous teacher trainer were the 
holders of the Bachelor’s.  The current position sub-theme yielded sixty percent of 
participants as teachers only with forty percent as teachers/administrators.  The last 
subtheme of experience yielded an average of 7.14 years. 
As the study sought to explore and understand the contextual themes of 1) teacher 
perceived self-efficacy, 2) teacher stress, coping mechanisms, and burnout, and 3) teacher 
training and educational practice, the data is presented by participant name within four 
figures (figures 9-12) of the themes and subthemes that emerged. As discussed 
previously, the additional figure (8) found on page113 and 117 presents each 
participant’s educational background and where disclosed, family geographical location.  
The geographical location is another means of ensuring consistency and confirmability of 
each participant’s ethno-linguistic descent.  In exploring the effects of the HIV/AIDS 
pandemic and related research questions, four macroscopic themes emerged.  Each of the 
broad themes is discussed independently within this chapter. The four broad themes were 
1) Classroom management and Instructional practice (figure 9) found on page 120, 2) 
Stigma and shame (figure 10) found on page 134, 3) Resilience and hope for a better 
future (figure 11) found on page147, and 4) Continuing education for teachers (figure 12) 
found on page 154.  
Each of the four broad themes yielded sub themes that informed and addressed 
the questions in the study.  Although each Broad theme and related subthemes are 
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discussed in detail later in the chapter, I will provide a brief overview of each here.  The 
broad theme of Classroom Management and Resultant Educational Practice (figure 9) 
subthemes were 1- diminished Educational outcomes as a influenced by recurrent student 
and teacher absences, lack of understanding of the student and /or teacher plight, 
financial restrictions, and modified instructional practice; 2- teacher resilience is 
influenced by the veritable acceptance of the impacts that the pandemic has had and 
continues to have on all facets of Zambian life, teacher stress, student relationships with 
guardians, teacher relationships with students, guardians of students, colleagues, student 
performance, and misconceptions about students’ work ethic.  The broad theme of Stigma 
and Shame (figure 10) sub themes were clouded because of the interactions between the 
teacher, student, guardians, broader community, friends, and family that perpetuate the 
stigma and shame associated with being infected or affected.  As Zambia is a Christian 
Nation and is a Patriarchal Collectivist society, conversations about sex and sexuality are 
not discussed in polite company because of the cultural mores and taboos that are present 
in most of sub-Saharan African nations.  Thus, discussion of what is actually occurring 
may never be revealed.  However, the subthemes that were gleaned from the transcripts 
included 1- Isolation of teachers who are HIV+ who were politely forced to relocate; 2- 
timeframe to take ARVs, rampant teacher absenteeism, and sensitization programs.  The 
broad theme of Resilience and Hope subthemes yielded 1- only eighty percent of the 
participants responded; 2- forty percent of those who responded (or 2 participants) 
perceived an increase in resilience and hops as a result of the sensitization programs and 
also believed that a Student Loci approach to education coupled with passion to educate 
the nation improved teacher resilience; 3- twenty percent of the participants believed that 
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ARVs and coaching increased teacher resilience.  The last broad theme Continuing 
Teacher Education subthemes yielded 1- incorporation of HIV/AIDS teacher training in 
all teacher preparation programs; 2- Psycho-social teacher training abut the HIV/AIDS 
pandemic specific to the support of colleagues; 3- Teacher training about the HIV/AIDS 
pandemic specific to educators; 4 – Continuation of sensitization programs; 5 – 
Consistent refresher training provided at regular intervals; and 6 – Counseling and 
psychosocial teacher training for use within the classroom and with students. 
Participant background and teacher training 
All of the five participants earned at a minimum, a diploma. This Diploma is 
equivalent to a United States two-year Degree, or an Associate’s Degree.  Eighty percent 
of the participants stated that they had earned a diploma.  Of the four participants in the 
diploma sub-group, seventy-five percent earned a diploma either in Education or in 
Counseling Psychology.  In addition, only forty percent of the participants have earned a 
Degree equivalent to a United States Bachelor’s Degree.  Within this Degree sub-group, 
only one of two has earned a Bachelor’s Degree in Education.  Figure 8 graphically 
reflects that only twenty percent of participants of the study was trained and earned a 
teaching credential equivalent to guidelines mandated in the United States that would 
enable a person to apply for a teacher licensing credential. 
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Sonkwe 
Sonkwe described himself as a teacher by profession and he was trained at the 
Copperbelt College of Education, School of Teachers from 2005 until 2007.  He 
graduated with a diploma from a teacher’s college in his hometown. Based on where he 
completed his diploma, and because he did not share any details about his family, I 
believe that he is of Bemba ethno-linguistic descent.  I believe in this assumption because 
Zambian students completing a Degree are unlikely to move away from home and live in 
a dorm. If Zambian students do take residence at a dorm, it is in the pursuit of a Degree.  
Sonkwe’s proudly shared that first appointment was at this Girls Secondary 
School.  In Zambia, to remain at the same place of employment over three years is an 
indication that Sonkwe’s performance as an employee is valued. He teaches Home 
Economics but is also trained in Physical Education and Civics (Social Studies).  I found 
this to be an interesting combination of content area specialization.  Although Sonkwe is 
teaching the subject he was trained in and appears to be happy with his employment 
status, he is still pursuing educational advancement. “So, I am completing my Degree in a 
program with a regional University in Kabwe.  I’m in the third year and I will be 
completing in 2015”  (Sonkwe Interview, 2014). 
Musonda 
Musonda comes from a family of nine. He was raised in Chipata, which is in the 
eastern province of Zambia. Based on this description, I believe that Musonda is of 
Bemba ethno-linguistic descent because of where he was raised.  He finished his 
secondary school (grades 8 through 12) then went to college (Community College) where 
he majored in counseling psychology. I could tell by the way he talked about his 
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educational journey that Musonda is excited about learning and sharing knowledge.  
Musonda earned a diploma from college in counseling psychology. He continued his 
studies at university where he earned a Bachelor of Arts in education.  Since earning his 
Degree in education, Musonda has been a teacher of geography and history for four years 
at the Girls Secondary School. Musonda is also a school counseling/guidance teacher, 
and adviser for students and teachers.  He has been in this role for four years.  
Chibesa 
Chibesa works as head of a department at the Girls Secondary School in Lusaka 
in the study. He proudly reflected on his education, which began in 1981 at a school in 
Luanshya. Although Chibesa did not share details, I believe that his ethno-linguistic 
heritage of the Bembas because Luanshya is located in the Copperbelt.  The Copperbelt is 
affectionately called “Bemba land.” Chibesa recounted that he went to the secondary 
school  (grades 8 through 12). As he looked deeper into his educational journey, his 
disposition changed slightly.  He talked about attending computer school, but seemed 
more excited about the time when he went to a Technical and Vocational Teachers' 
Training College to earn a diploma. Chibesa is currently fourth year student of economics 
at Mulungushi University and he currently the president of a student organization at the 
University.  Chibesa is completing his 14th year as a professional teacher in Zambia.  I 
was a bit perplexed about Chibesa’s varied pursuits and I was curious to find out what his 
ultimate career goals are or have been. 
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Thandi-Mwape 
Thandi-Mwape is from a family of ten who are based in the northern part of 
Zambia. Once again, the northern part of Zambia is ethno-linguistically Bemba territory, 
thus I assume that Thandi-Mwape is of the Bemba ethno-linguistic descent. Thandi-
Mwape has five brothers and four sisters, meaning that she is from a large family of ten 
children. She was born in the Copperbelt part of Zambia, specifically Nawampula.  
Thandi-Mwape first attended a school in Nawampula where she completed her primary 
coursework and later in Kabwe where she completed her secondary teaching course. 
Thandi-Mwape has been an educator for eight years.  “My experience, I should say that 
teaching itself, to me, is a good thing, in that you get to encounter a lot of children. You 
get to mingle and just that idea of trying to help them go from one step to another. It’s so 
exciting”   (Thandi-Mwape Interview, 2014). Her energy was inspiring. 
Luwi 
Luwi has only been in the classroom for a few years.  She has earned a Bachelor 
of Arts.  Luwi was an English major with a minor in history at the University of Zambia.  
She was proud to say that she received all of her education in Zambia.  Luwi was 
apprehensive in her conversation with me.  She couldn't understand why I would want to 
conduct this study, lest why I would like to conduct it at the Girls Secondary School.  
Luwi, during the orientation interview stated that we do not have this HIVAIDS problem 
here.  She shook her head and looked at me as if I was not accurate in my assumptions or 
previous research of the issues that plague Sub-Saharan African schools in apart due to 
the HIV/AIDS health crisis.   At the end of the orientation interview I said politely in 
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Bemba, “Natotela, Natasha.”  This means Thank you.  All participants smiled and said 
you are welcome, except Luwi.  She retorted, “Learn Nyanja!”  (Luwi Pre-interview, 
2014) while the others looked back and shook their heads in disapproval.  Based on this 
interaction, I assumed that she is not of the Bemba ethno-linguistic descent. 
Luwi explained the years she attended school and calculated that she has been in 
school for a total of sixteen tears. Almost as I she needed to help me to see and 
understand that she is distinguished.  I did not ask her about her experience in the 
classroom setting but she said, “I've enjoyed it and teaching and it's fine.  I don't think at 
first that I have faced any challenges. It's been good so far.”  (Luwi Interview, 2014) As 
her voice trailed off, I felt as tough she was doing this job as a way to “fill” some time 
before her ultimate goals are accomplished.  I later shared her comment about not facing 
challenges because of The HIV/AIDS crisis with two of her colleague without disclosing 
that she had said this.  Both, one is a participant in the study blatantly said that her 
comments were simply not true.  I was then shown the chart of students who were single 
or double orphans and was discreetly led to understand that the school currently employs 
members of staff and teachers who are HIV+.  I did not ask for percentages of afflicted 
teachers at the school because I felt it could color my perceptions while conducting the 
study. 
The previous reponses begin to address Research question 3: What support or 
training is provided to help teachers to deal with challenges associated with the 
pandemic? 
After each participant answered my questions about their personal background 
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and teaching experience, the level of discomfort was evident in every participant’s body 
language and facial expression except one.  Each of the participants all seemed to take a 
deep breath and quietly consider the response before answering the questions about their 
experiences as an educator in Zambia and their perceptions about the HIV/AIDS 
Pandemic.  Anxiety and tautness descended upon the interview room seizing solace and 
cheerfulness leaving the participants and me in the grasp of despair.  
Each of the five participants addressed modifications that were/are necessary in dealing 
with students and colleagues in a climate that is in a chronic health crisis.  Their 
perceptions and views are described in a variety of themes.  The first theme that emerged 
was Classroom management and Instructional practice. 
Classroom management and Instructional practice 
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Sonkwe 
I began this portion of the interview by asking Sonkwe to describe his experience 
as an educator in Zambia.  I took a deep breath and focused on minimizing my reactions 
to ensure that I was not passively coaching a specific response. Sonkwe began, “In 
describing my experience as an educator in Zambia.”  He sighs, “Okay, there are a lot of 
things that we face especially when you talk about classroom management.” (Sonkwe 
Interview, 2014) I could sense that he was choosing his words carefully so as not to invite 
adverse consequences.  His tension was palpable.  He shifted his response to talk about 
his classroom experience. Without any prompting, he seemed to know that I was 
inquiring about his perceptions about classroom dynamics.  Sonkwe continued, 
“Sometimes, I think that the child is just lazy or maybe they just lack concentration in 
school, not knowing what they are facing. I wouldn’t know that the pupils are dealing 
with lots of challenges and difficulties.  The problems can be at school, at home, or both.  
For instance, since this is a boarding school, students are expected to come to school with 
certain things.  Their school supplies and boarding supplies.  Unfortunately, some do not 
arrive with all of the things they need to be successful. As a result, I have experienced 
students who do not have their supplies are less likely to participate in class” (Sonkwe 
Interview, 2014). 
Sonkwe’s disposition became very austere both from frustration and helplessness.  
As he continued to share his experience with me, his eyes appeared to plea for help for 
these students.  “There are some students who are, maybe who are being looked after by 
guardians such as uncles, aunties, or sadly, they are total orphans with no living parents 
or relatives who can look after them or their needs.  That already affected them because 
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they think their lives with their parents and often compare their life with their new 
guardians.  These experiences, in my opinion, affect their performance at the end of the 
grading term and especially at final exams”  (Sonkwe Interview, 2014). I could feel his 
genuine concern and desire to help ameliorate the circumstances of his students. 
Sonkwe became visually uncomfortable but in a matter of seconds, it appeared as 
if his confidence continued to rise.  “There are some teachers who may not know what 
these pupils are going through.  Sometimes, I have found, that these pupils get 
reprimanded or scolded excessively because of their behaviors that are related to how 
they are managing stressors.  The teachers just don’t know about the pupil’s problem.  
Can you imagine the stressors of being an orphan or living with relatives who may not 
now how to support you?” (Sonkwe Interview, 2014) Sonkwe’s voice falters, “That’s 
why it is very important for teachers to find out the cause of the poor performance or 
behavior of the pupils.  I prefer to call the pupil aside and ask what problems they are 
going through” (Sonkwe Interview, 2014).  I could tell that Sonkwe may be one of the 
most revered teachers at this school because he presented himself to be personable and 
slow to judge.   
I asked, how do you know which students are affected or infected.  Sonkwe 
responded, “Sometimes, you can get information from school files.  The school files 
contain the record of the pupil’s permanent residence. The files will also detail the 
guardian of the pupil, the type of family the pupil is from and in which area the residence 
is located.  Nowadays it's a very common that pupils come from single parent homes.  
This is another struggle because of the limited resources of single parent homes; the 
pupils may not receive the quantity and quality of care that should be given to a girl.  I 
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believe that this causes the deficit in concentration.  This may make them, those who are 
in day schools, think or start thinking, ‘What am I going to find at home when I go 
home?’ ‘What are we going to eat?’ These thoughts are common among pupils who are 
being kept by “old parents” or old women.  “Old parents” can be grandmothers or 
grandfathers. A teacher may find that when the pupils go home they have to figure out 
what not only their ‘old parents’ will eat, but what will the entire family eat.  I know that 
these thoughts really affect the performance of pupils.  
On the other hand, stressors within school can exacerbate the pupils’ ability to 
cope.  I believe that there could be competition between students for the types of snacks 
that they consume.  The comparisons extend beyond the types of snacks each pupil’s 
family s able to provide, but also the types of shoes, socks, and accessories each pupil 
wears in school.  In addition to the strife at home, pupils from fractured families because 
of the HIV/AIDS pandemic find no respite at school.  The tension is unimaginable!”  
(Sonkwe Interview, 2014). 
Sonkwe’s description of a student’s experience also includes, though subtly, his 
feelings of self-efficacy.  He appears to want to draw the best out of his students and 
realizes that there are not only internal factors that can impede or disrupt a student’s 
ability to be successful.  My thoughts on his deliberate inquiries into the home and school 
life of students are indicators of a teacher who is seeking to find the cause of diminished 
student achievement.  Thus, I assume that this is because he believes in the quality of his 
pedagogical practices and the students’ diminished achievement is due to extraneous 
factors. 
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Musonda 
Musonda answered all of my questions confidently.  When I asked him about his 
experience as an Educator in Zambia, he said that his experience has been a good journey 
so far. He quickly followed up by saying, “Interestingly, there are quite a number of 
challenges and opportunities because the education system is just developing in Zambia. 
So, we have technological hiccups but again we manage to do it with the limited 
resources that we have. Teachers in Zambia interact with all facets of the society, 
children from different backgrounds, different needs.  Overall, it's a good experience. At 
least you are able to help, you are able to be of assistance, and relevant to society, and in 
a way, teaching in Zambia allows you to just appreciate what is happening in the 
community” (Musonda Interview, 2014). 
I continued the interview and asked Musonda about any challenges that he may 
have experienced in his day-to-day work as an educator related the pandemic.  This time, 
there was a brief delay in his response. He seemed willing to share all details, but 
carefully selected his words.  Musonda candidly told me that he has and continues to face 
challenges in his day-to-day work as an educator related the pandemic.  He continued “In 
fact, I would because of my role as an educator as well as a counselor; I interact with 
pupils who are really affected by the pandemic. Some of the pupils who have lost 
mothers, fathers, and they are emotionally unstable at times” (Musonda Interview, 2014). 
Musonda plainly states that he thinks that a very important role of an educator is to assist 
the community by maintain classroom decorum to educate the youth. Musonda further 
explains, “For instance, if a few of your pupils are really affected, they tend to disturb the 
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flow of classroom instruction. As you can imagine it's quite a challenge and it affects in 
delivery of a lesson. Sometimes, even just to get them to participate in other activities to 
provide them with an outlet for frustration or even fear, can be even more challenging” 
(Musonda Interview, 2014). 
Musonda further illustrated his point, “Some pupils tend to shy away because 
certain activities may remind them of where they come from.  Other pupils react to 
certain portions of a lesson.   For example, while talking hypothetically about people who 
are affected or infected, the pupil may have an exaggerated response and withdraw from 
the lesson.  This behavior occurs because the pupil is affected, infected, or their relatives 
are infected.  This reaction causes difficulties for the teacher because they need to try to 
re-engage the student to properly provide instruction”  (Musonda Interview, 2014). I 
interpreted Musonda’s words to mean that he, like Sonkwe, is confident in his ability to 
instruct students and is concerned about the other factors that influence student 
achievement.  His words indicate a high sense of self-efficacy and self-evaluation of 
pedagogical practices. 
Musonda asks me to imagine, the challenges faced by teachers keeping students 
engaged in the midst of a thirty-year crisis.  His perspective is that these challenges are 
impacting the ability of educators to remain effective in the classroom.  That means that 
the quality and rigor of instruction is being affected, resulting in ineffective instruction.  
Musonda believes, “If it continues for two or three consecutive years, the results that are 
produced will be below par. You may not achieve a 100% pass of your class”  (Musonda 
Interview, 2014). He implies that it doesn’t matter which subjects are being taught, 
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“Zambians will find that there are pupils/teachers who are affected or infected” (Musonda 
Interview, 2014). 
Musonda’s description reminded me of my tenure in a fifth grade classroom 
during a National Crisis.  I wasn’t trained or prepared for the challenges I would face, 
however, the crisis did not last three decades.  According to Musonda, “these 
pupils/teachers continue to emotionally break down every now and then because of the 
impacts of HIV/AIDS pandemic.  The breakdowns are a result of living with relatives 
who are affected in or infected”  (Musonda Interview, 2014). His comments help me to 
understand that a reduction in the performance of pupils affects a teacher sense of self-
efficacy and effectiveness.  Musonda plainly states, “It definitely affects the morale of the 
teacher. So, you find that the performance of the teacher may be compromised because of 
the challenges teachers face daily in class.”  (Musonda Interview, 2014) Musonda further 
explains that if a crisis continues over a long period, unfortunately, in the evaluation of 
instructional goals and outcomes, student results will show a decrease rate of meeting and 
exceeding academic benchmarks.  I liken this to the trend that I have read about in 
minority and low socio-economic groups in the United States. 
Chibesa 
I began by asking Chibesa about his experience as an educator in Zambia.  He 
seemed to be a bit disenfranchised because of his response.  Chibesa stated that the 
educational system has been good, in spite of the gaps that have been created because of 
the changes and changing curriculum. Chibesa states that, “the poverty level in our 
country has affected the education system. Now it seems that better education is for the 
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rich. The poor, who go to community or government schools, and in some areas where 
there are no officially sanctioned schools, have no choice but to go to community schools 
where they don't have qualified teachers.  In spite of this fact, I still think the literacy 
levels are very high in our country”  (Chibesa Interview, 2014). Chibesa is definitely a 
proud Zambian National who is intent on making a difference. 
I honestly was surprised by the next words that Chibesa uttered.  “The HIV 
pandemic has… it's a real thing!” (Chibesa Interview, 2014). It was as if Chibesa felt the 
need to acknowledge that Zambia has been and is still in a health pandemic.   I am 
uncertain if Chibesa heard about the remark made by another research participant or if he 
wanted to make sure that I understand that the HIV/AIDS pandemic IS affecting people.  
The people that have been and being affected ARE REAL PEOPLE.  They have feelings, 
dreams, and experiences. They are not just the distillates of numbers. Chibesa continued, 
“It has brought a lot of miseries to the families and I believe that the level of illiteracy has 
begun to grow because of it”  (Chibesa Interview, 2014). What a contrast to the opinion 
of another participant in this study who was flabbergasted and irresolute that I had 
actually researched the phenomenon and found valid information.  I began to question 
whether or not that other participant would actually be helpful in the study.  That’s when 
I realized that stigma and shame does not just manifest in negative attitudes and 
behaviors, but it also manifest as resolute denial. 
 I continued my inquiry by asking Chibesa if he has seen any change in his 
profession as a result of the pandemic.  Chibesa’s face frowns, “In our educational system 
we have seen teachers, administrators, members of staff, and pupils who have been 
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infected as well as some who are affected. Those who are infected with the disease 
cannot perform their work because they have to go to the hospital. They are in and out of 
the classroom which has a very negative effect on the performance of the pupils because 
of the rate of teacher absence. 
Those who are affected, have relatives who are infected with HIV.  They may be 
the only relatives who have to care for the ill family members. While the teachers 
(administrators, members of staff, and pupils) are providing care for the afflicted relative, 
they are not able to do their normal duties. This in turn has an effect on the educational 
outcomes because the teachers are not able to focus on the delivery of quality instruction 
consistently.  The teachers simply cannot put in much.  That's what it has done in the 
education sector” (Chibesa Interview, 2014). 
Based on Chibesa’s description, all Zambians are either affected or infected. This 
is a way on encompassing the entire Zambian population.  Chibesa’s words echo in my 
head.  He told me about the way the, “infected have to go to the clinic; to the hospitals. 
They're sickly, especially at the last stage of it” (Chibesa Interview, 2014). Who drew a 
comparison, “Those who are affected, well, they have to attend to the needs of the sick 
people. In the meantime, the education of the children is not being addressed; the teacher 
is not attending to the classes.  (Chibesa Interview, 2014). I keep thinking about the other 
participant’s denial of issues related to the pandemic at the Girls Secondary School.  
Chibesa clearly articulates that all Zambian are either affected or infected.  The 
distinction must have an influence on a teacher’s self-efficacy as well. 
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Thandi-Mwape 
I asked Thandi-Mwape to describe her experience as an educator during the 
pandemic.  She responded by confidently stating, “In education, my profession, you 
discover that even the teachers are also affected. You might, for example, if you have six 
or seven teachers in a school, within two to four years you discover that one or two of the 
teachers is gone”  (Thandi-Mwape Interview, 2014.) As she described the changes she 
saw in in education over a period of years, she talked about how decreasing teacher 
retention creates the need for more trained teachers. She seemed assented to the cycle she 
would soon describe.  “So, more teachers are trained and again, the same cycle continues.  
New teachers are trained and the cycle of trained teachers falling sick and leaving the 
profession begins again.  The constant loss of teachers keeps on affecting the system. It is 
very unstable because of the loss of trained teachers” (Thandi-Mwape Interview, 2014). 
 Thandi-Mwape’s opinion seemed to be in alignment with Luwi.  However, there 
was a marked difference in how Thandi-Mwape distinguished several reasons for 
lowered rates of teacher retention as opposed to Luwi’s blanket statement about teacher 
increasing attrition because of death. Thandi-Mwape began to explain some of the ways 
she felt that the HIV/AIDS pandemic was influencing teacher retention.  “Partly, it’s too 
much for the teachers to handle.  The stress is amazingly large.”  (Thandi-Mwape 
Interview, 2014) Thandi-Mwape’s open discussion about teacher being overwhelmed by 
the circumstances clearly indicates an awareness of deficiencies in teacher self-efficacy, 
coping mechanisms and dispositional burnout.  Thandi-Mwape continued by adding, 
“Another cause is related to the way the pandemic affects all Zambians. As teachers, in 
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one-way or another, we are all affected. It might be a relative. It might be a child.  Having 
an infected relative contributes to the weakness experienced by affected family members.  
This weakness is influencing the profession in a negative way.  
Thandi-Mwape proudly shared that she has had direct experience with dealing 
with affected teachers.  Her experience included a teacher or teachers who was not only 
affected, but infected.  “The teacher himself that was sick. The moments that he was 
needed at work, he just couldn’t come because of the sickness. So, the classes got 
affected, too.  His illness affected his performance.  His performance affected the 
students’ performance.  The students’ performance will affect the future of the Zambian 
people”  (Thandi-Mwape Interview, 2014). Thandi-Mwape’s comments also include the 
perception that teacher training and resultant educational practice have been adversely 
influenced by the HIV/AIDS pandemic. 
Thandi-Mwape was very open in our interview despite several distractions that 
were occurring quite loudly just outside of the room we were sitting in.   Thandi-Mwape 
said, “I believe that there is a relationship when it comes to teaching and the HIV/AIDS 
pandemic. As teachers, we’re supposed to be there full-time for the children. However, 
with the prevalence of the pandemic, a large number of people become infected. You 
discover that if a teacher is infected, there will be moments when this teacher will be too 
weak to stand before the children and teach. At the end of the day, the children get 
affected. As colleagues working with this person, you feel it. You go though that pain 
with this colleague. Then, at the end of day, everyone is affected” (Thandi-Mwape 
Interview, 2014). 
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We continued the conversation when I asked if she has experienced challenges in 
her day-to-day work as an educator as a result of the pandemic.  Interestingly, Thandi-
Mwape focused on the experience of the students.  She was to me the embodiment of a 
student-centered educator who not only talks about the philosophy, but she actually lives 
it.  “There are times when we deal with children who are excessively absent.  The child 
cannot be there because the child is sick.   Then there’s nothing you can do.  The only 
thing you can do is wait until that child is strong enough to return to school. 
Unfortunately, as a teacher, you are painfully aware that even though the child returns to 
school, you know that the child is already falling behind.  As a teacher, you know that 
this child will have tremendous obstacles to overcome to catch up and you know that is 
unlikely.  As a result, the child’s grades and remarks will be negatively affected”  
(Thandi-Mwape Interview, 2014). Thandi-Mwape’s candid discussion also helped me to 
understand her perception that in her ole as an administrator, she believes that teacher 
takes the child’s performance as a reflection of the quality of teaching instruction.  
Ultimately, according to this philosophical stance, a teacher’s perceived self-efficacy and 
coping mechanisms are critical to the continued success of the teacher.  A drop in teacher 
self-efficacy would pre-dispose a teacher to burnout resulting in diminished teacher 
retention. 
Thandi-Mwape believes that, “Student performance is the your responsibility of 
both the teacher and the student.  The teacher, I as a teacher, have to put in my effort and 
ensure that the child is gaining what he is coming or she is coming to school for, but, then 
the child should also respond positively to what the teacher is giving.  It is critical that the 
teacher, child and parent all work together for the child’s success.  If we can work 
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together, putting the child first, we can achieve our goal” (Thandi-Mwape Interview, 
2014). 
In addition, Thandi-Mwape discusses how she fees a teacher should conduct 
themselves if they have a high sense of self-efficacy.  “Sometimes you may have a 
student that’s sick and you know why they haven’t been to school and you want to help 
them to catch up.  Firstly, you know that this child did not miss the lessons just because 
the child wanted to stay home.  You know that the child’s absence was because the child 
was ill. So, as a teacher, you try to find creative ways to squeeze in some extra time with 
the child. Let’s say if the child’s class for heavy learning is in the morning, and in the 
afternoon, the child’s class has a lighter schedule; you utilize this time to work 
independently with the child.  You direct the child to complete the schoolwork that was 
missed because of the child’s absences.  You say to the child, ‘You catch up. You leave 
with your friends’” (Thandi-Mwape Interview, 2014).  Based on this portion of the 
interview with Thandi-Mwape appears to have a high sense of self-efficacy, well 
developed coping mechanisms with low pre-disposition to burnout because of her system 
of support.  This would help to explain her ability to remain effective in the classroom 
and as an administrator for over eight years. 
Luwi 
I asked Luwi about the types of challenges she faces in her day-to-day work as a 
teacher at the Zambian Girls Secondary School.  Her response was very different than all 
other participants.  Luwi boldly said, “ Fortunately, I haven’t experienced any challenges 
in my day-to-day work as an educator as the result of the pandemic.  I think the changes 
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that have been seen in the profession as the result of the pandemic are related to the loss 
of teachers.  Probably you'd lose a teacher, someone who's really good, someone who's 
very efficient, and then they die.  You end up not just losing a teacher, but then there's a 
void. It is very difficult to find a replacement. Although we may try, someone can't fill 
the void that the effective teacher probably left”  (Luwi Interview, 2014). This response is 
somewhat confusing because it does not take into account how the rapid loss of qualified 
experienced teachers could impact the day-to-day experiences of all who follow.   
Perhaps it is because Luwi is a novice teacher who may not have directly 
experienced the rates of teacher losses at its highest.  In essence, I felt as though Luwi has 
been shielded from the devastating impacts on classroom management and instructional 
practice because of her age.  I draw a similar comparison to the increasing rates of HIV 
infection in the United States within specific age and ethnicity populations because they 
were not at an age to understand and apply to their lives.  My perceptions about 
preventative measures are very different than someone who was born ten years later than 
me. 
Despite Luwi’s dissonant perspective on the implications of the HIV/AIDS 
pandemic, she profoundly stated that, “ the relationship with the pandemic and the 
delivery of education is a circle. You have someone who's really experienced, or 
someone who's really good, and then they are taken by the disease. We are then left with 
a situation where there's no one to fill the gap”  (Luwi Interview, 2014). Overall, Luwi’s 
opinion is clear.  She states that there are no appropriate replacements for valued 
teachers. “Hence, the delivery of lessons won't be as good as it used to be because that 
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good person or someone who is really experienced has died,” said Luwi (Luwi Interview, 
2014).  
As I pressed further in asking Luwi why she believed there were steady rates of 
teacher attrition she said, “I think the loss of good teachers is more related to death. There 
are some who enjoy the teaching. They would do it forever and ever, and if it weren’t for 
death, they would still be teaching.   It s important to realize that it is death due to the 
disease has taken their lives”  (Luwi Interview, 2014). Luwi only spoke about decreasing 
teacher retention as a result of death and not as a result of stigma and shame that would 
make some leave appointments to work in areas that their Status had not been disclosed.  
Again, I felt as though her perspective is limited by her tenure. 
All of the aforementioned responses address Research question 1: To what extent 
has the pandemic affected the quality of education? and Research question 2: What other 
challenges has the pandemic created for teachers?  Based on the descriptions of the 
impacts of the pandemic on Classroom management and instructional practice, I sought 
to better understand how teachers were dealing with the negative association of lifestyle 
and HIV status.  Each of the participants expressed their view and another theme 
emerged, Stigma and shame. 
Stigma and Shame 
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Sonkwe 
I began by asking Sonkwe about the impacts of the HIV/AIDS pandemic on the 
delivery of education.  From this perspective, did Sonkwe believe that there is a 
relationship to the pandemic and to provide evidence of why he felt this way.  This was 
one of the questions that I saw Sonkwe take another deep pensive breath and appear to 
search for the correct words.  “This HIV pandemic, it has a negative impact on both 
teachers and the pupils. From the perspective of a teacher is infected or affected; I have 
seen that the teacher’s effectiveness is greatly diminished. You'll find that the teacher is 
not reporting for work consistently for work. When they do show up for work, you may 
find that the infected or affected teacher will be in two days and out three.” (Sonkwe 
Interview, 2014) According to Sonkwe, the teachers who are affected or infected are not 
able to follow a traditional work schedule of five days.  Sonkwe continued, “You just 
never know for certainty when they will report for work or not”  (Sonkwe Interview, 
2014). 
I began t think about the effectiveness of instruction if rampant teacher 
absenteeism was left unchecked. Sonkwe’s words created an image of teachers who were 
not effective in providing instruction to pupils because of absence.  He stated that as a 
result of recurrent teacher absenteeism, students will fall behind.  It would be one thing if 
it were just one or two days, but due to the randomness of absences and the shear number 
of absences student goals and outcomes are not being reached in the subject areas with a 
teacher who is infected or affected.  According to Sonkwe, “Ultimately, the HIV/AIDS 
pandemic is reducing human resource capacity or manpower when it comes to the 
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education sector.  In addition to teacher absence, pupils may also miss school because the 
pupils may be the only caregivers of ill parents or guardians.  There is a saying, ‘they say 
that if you are not infected then you are affected.’  That means if the child is well but the 
parents are sick it means that the child would be affected in one or the other by looking 
after them”  (Sonkwe Interview, 2014). This analogy is true across Zambia.  All 
Zambians are either affected or infected. 
I did not prompt any response to the idea of stigma and shame even though 
research question 4 asks do stigma and discrimination in the school mask the true Impact 
of HIV and AIDS?  I did not expect such a candid response because of the reserved 
nature of the Zambian culture.  “I will say that some of the stigma associated with being 
infected has been decreasing lately, since the implementation of the ‘sensitization’ 
program.  The program has done/is doing a good job of educating Zambians on the 
effects of HIV and the ways of controlling the spread. However, the relationship between 
HIV pandemic and education is clear. We say that the HIV/AIDS pandemic does not 
select which category or which sector to affect. It is affecting all sectors of life including 
education. Within the educational sector, when the teacher or the pupil is affected then 
the education standard or academic rigor is affected. As a result, as I stated earlier, the 
pupil and or the teacher may not be reporting to school consistently” (Sonkwe Interview, 
2014). 
After hearing this, I began to wonder why the students and/or teachers were not 
reporting to school consistently.  Was the absence due to being ill or something else?  
Sonkwe said, “In my day to day work, I can say I have experience that, or I’ve observed 
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that, I know a colleague (teacher) is supposed to be in class, or is supposed to report for 
work but there are issues” (Sonkwe Interview, 2014). I found it curious that Sonkwe 
wanted to distinguish between his experience and his observations.  This would indicate 
another layer of stigma in that an experience indicates that you have personally lived 
through something versus vicarious experiences. Sonkwe continued, “What are they 
going to do if their reporting time is when they are supposed to take medication 
(AntiRetroviral Drugs – or ARVs)? Sometimes the timing to take the medication could 
be at an awkward time because the medicine is supposed to be taken at a specific time. If 
it means 8 hours it has to be 8 hours. So that means If that infected person, teacher or 
student, is supposed to be in class, to teach or to learn they are supposed to leave and take 
the medicine.  This causes a disruption in the flow of the school day”   (Sonkwe 
Interview, 2014). I pushed a little by asking Sonkwe about his professional relationships 
and his response was curt.  “In spite of this, my professional relationships with colleagues 
are excellent” (Sonkwe Interview, 2014). 
Musonda 
I began this portion of the interview with Musonda by asking if he had seen any 
changes in his profession as a result of the pandemic?  Musonda’s response was 
audacious and full of vigor.  “I have seen the pandemic cause many problems. Firstly, 
human resources have been influenced such as teachers or members of staff. Okay, I 
don't have an experience where I'm working with a person who has openly said, they are 
HIV positive. But, we come from families that are affected by the pandemic.  In fact, 
maybe some of the members or staff, their spouses, their relatives, and dependents are 
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affected or are infected by the pandemic. This is how attendance and consistency is 
affected and not just teacher retention”   (Musonda Interview, 2014). Again I see a trend 
that there is a purposeful separation or distinction between affected and infected. Most 
surprisingly, Musonda’s next comment undoubtedly addresses the other types of 
challenges faced by teachers in research question two, the quality of instruction in 
research question one, and the masking of stigma and discrimination because of 
HIV/AIDS in research question four.  “Sometimes they have to relocate to a place where 
their relatives are, so that they can take good care of them.  As such, it has affected even 
the pupil to teacher ratio, and so on and so forth”  (Musonda Interview, 2014). 
Musonda’s comments left me wondering if the teachers actually relocate to family 
members or to areas where their status is not yet disclosed.  “We have lived in the 
pandemic now in Zambia for close to 30 years, since it was discovered in the 80's. Over 
that time, we are learning to live with it”  (Musonda Interview, 2014). I still sense 
hesitation in that all facets of the Zambian population are coming to terms with the 
ghastly effects. It is almost as if Musonda is saying that even though it has and continues 
to affect ALL Zambians, in a thirty year span, Zambians are STILL learning to live with 
it!  Perhaps my interpretation of his remarks and the tense is confusing to me because 
within the Bemba ethno-linguistic languages there are words that do not easily translate 
time.  For instance, the Bemba word “Milo” can be used to mean yesterday or tomorrow.  
The listener must infer which definition the speaker intends by examining the word 
within context of the conversation.  In spite of this potential misinterpretation, Musonda 
boldly states, “People have are accepting it slowly, victimization is slowly coming to an 
end, and there is general acceptance.   Sadly, there are still adverse responses from many. 
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At least we are getting there in terms of support.  We are still just trying to understand 
what comes with the pandemic, the health needs and the care” (Musonda Interview, 
2014). 
This begs the question about the number of teachers who are /were able to remain 
in education despite some of the disheartening stories that they live through or hear from 
their students.  According to Musonda, this is very controversial.  “At the start, teachers 
used to transfer and leave their current station.  Maybe some teachers would go to 
villages where they are not known.  The teachers would remain in the new locations until 
the time that the community discovers the HIV positive status. As the teachers suffered 
certain illnesses, community members would point.  The community members would say 
about the afflicted teacher that the teacher is positive.  This drove teachers to leave these 
communities because they couldn’t face the community or the stigma.  As a result, the 
teachers tend to go to places where they are not known.  And others simply change 
professions” (Musonda Interview, 2014).  Musonda’s statement addressed my question 
about where the teachers actually choose to relocate.  His earlier statements created a 
presumption that teachers would travel back to their families, but his statement, “the 
teachers tend to go to places where they are not known,” (Musonda Interview, 2014) 
confirms my presumption that some teachers flee to avoid stigma and discrimination. 
Chibesa 
I asked Chibesa, “What happens to teachers who are ill?”  (Chibesa Interview, 
2014). After a brief delay, Chibesa responded by saying, “The teacher is (there is a gap in 
his speech), according to the employment directives, there's no discrimination in terms of 
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HIV and AIDS, so if you're sick you continue doing your duties, but the people 
surrounding you are the people who are going to stigmatize you.  They're not 
discriminating against the infected person for reasons of employment, but the people; the 
perception that they'll have over you. The stigma associated with being HIV+” (Chibesa 
Interview, 2014).  This comment is very interesting because it is almost an apathetic, 
political response that would be expected from a political pundit.  
This led me to ask Chibesa about his professional relationships because the first 
response seemed like a canned response.  Chibesa continues to clarify, “Our professional 
relationships depend on one's ability and one's perception. The biggest perception is that 
HIV/AIDS is transmitted through sexual intercourse. So people might think that you 
contracted it through sexual activities, which in most cases is not the true. Because of the 
association of HIV/AIDs to sexual encounters, people will label you as a person who has 
been excessively sexual active and now you're reaping what you sowed”  (Chibesa 
Interview, 2014). This is an explicit statement about the stigma associated with the 
contraction of HIV.  Zambians adhere to Christian philosophy and as such, in addition to 
some of the cultural beliefs about sex and sexuality, this malevolent consequence is 
believed to afflict those who do not follow God’s will or who have been cursed through 
acts of witchcraft. 
We continued our conversation about the types of coping mechanisms that 
teachers who are able to remain in the classroom exhibit.  Chibesa responded by saying 
that, “the disease itself has a very significant psychological impact.  Unfortunately, many 
are not strong enough. The psychological implications are not just limited to the teachers 
but the pupils also experience some of the same the psychological effects”  (Chibesa 
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Interview, 2014). Chibesa unequivocally shares the most disturbing fact that even after a 
thirty-year health crisis that has affected all aspects and sectors of Zambian life, 
stigmatization is also prevalent. He starkly says, “Some people don't want to be 
associated with a sick person. As a result, in their line of duty, there is gap. Maybe, the 
teacher, they don't want to be associated with a child that is infected, or the child (there is 
a pause in his speech) if the child knows that the teacher is infected, that child won't 
(there is another pause) the children will not want to be associated with that person 
(teacher)”  (Chibesa Interview, 2014.  Sadly, I believed this to be one of the issues that 
many Zambian are not willing to discuss openly. 
With a somber tone Chibesa concludes, “These perceptions about how HIV/AIDs 
is contracted are still prevalent even though we have received a lot of education. We have 
had seminars about HIV and AIDS. There is what is known as HIV work policy.   We 
have a policy of HIV/AIDS at this school and all the places of work in Zambia. Those are 
the other things available including seminars. There is also an association for AIDS 
teachers; that association is for the teachers where those people who are sick can also go 
for ARVs therapy”  (Chibesa Interview, 2014).  It was also implied that infected teachers 
could receive their ARVs from this association so that it minimizes the number of people 
who know that a specific teacher is under a doctor’s care.  This indicates that Stigma is 
very prevalent and it may actually be masking some of the true impacts of HIV/AIDS.  
On a lighter note, Chibesa reports that, “That teachers’ association encourages them and 
helps teachers’ to feel that this is not the end of the world; there's something more that 
will come even if you're HIV positive” (Chibesa Interview, 2014). 
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Thandi-Mwape 
As I struggled to hear Thandi-Mwape through the clamorous random sounds that 
breached our interview space, I asked her about her perceptions of the HIV-AIDS 
pandemic? She repeated, “HIV pandemic? You could say it’s something that is sad, 
especially when you live with a person that is infected and you get to be affected as well. 
At the end of the day, you feel with the person that is not well or the person that is 
infected. When you look at them, the families, the way they’re left without parents to 
keep the children. Most of the children are left to fend for themselves.  They remain on 
their own and there is no one to take care of them. This brings sadness”  (Thandi-Mwape 
Interview, 2014). 
I continued by stating that Thandi-Mwape termed the word affected as when you 
have to take care of another person who is affected or infected.  I then asked, how does 
this affect you as a teacher/administrator?  Thandi-Mwape responded quickly by saying, 
“At the end of day, it affects your work because, for example, if it’s a child or it’s a wife 
who is sick, you have to ensure that some care is given to this person. Then moments 
when maybe you want to go and teach, you cannot go and teach because you have to take 
care of this family member who is infected. So, it affects the profession” (Thandi-Mwape 
Interview, 2014). 
I continued the interview but I did not mention anything about stigma and 
discrimination, however, like other participant remarks Thandi-Mwape talked about the 
shame associated with HIV/AIDS.  Thandi-Mwape states that it is, “Because of the 
stigma, many people will not seek the medical assistance they so desperately need.  If this 
continues, we’re going to make a lot of people go as fast as possible” (Thandi-Mwape 
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Interview, 2014).  Her pleas were simply to offer help without judgment.  She continued, 
“If we assist others to accept what afflicted people are going through they will seek 
medical attention without fear of repercussions or isolation”  (Thandi-Mwape Interview, 
2014). It was clear from her description that she understood that    access and regular use 
of ARVs help HIV+ people to live longer. “So, we need to actively to accept HIV+ 
people them and accompany them as they go through the days” (Thandi-Mwape 
Interview, 2014). 
Although Thandi-Mwape’s remarks indicate an empathetic stance, it appears that 
she has not truly realized how profound the stigma and shame is cloaked and concealed 
in the nicety of language and polite conversation.  Thandi-Mwape’s perception is that, 
she does not think that stigma and discrimination has affected teachers in a way that they 
leave the profession.  She believes that sometimes teachers move to other places because 
of their own internal beliefs, not as a result of public perception.  But she later stated that, 
“It may seem like a teacher moves because of the pressure they may feel from their 
colleagues knowing their status. However, I do not feel that this is the case.  I believe that 
people move like they do everyday.  I feel that the movement of these teachers due to 
discrimination is very rare”  (Thandi-Mwape Interview, 2014). These comments directly 
contradict the comments of other participants who clearly indicate that movements to 
other places by teachers who are HIV+ are related to stigma and discrimination. 
Luwi 
“My perception about the HIV/AIDS pandemic is that it's really bad because if 
you're not infected, you definitely are affected with lost family members, friends, and so 
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on. I know that a lot of influential people, and even lecturers have died; so many people 
have died, or are still dying”  (Luwi Interview, 2014). 
Luwi, in keeping with her perspective that the HIV/AIDS pandemic is not 
affecting the Zambian Girls Secondary School on a daily basis continues to speak from a 
point of non-exposure. I asked if she has experienced any challenges in her day to day 
work.  She quickly responded, “Fortunately, I haven’t experienced any challenges in my 
day-to-day work as an educator as the result of the pandemic and my professional 
relationships are really good.  We relate very well as colleagues and as friends.  These 
relationships haven’t changed at all.  I haven't really faced many challenges in my current 
work environment with students or colleagues who are infected or affected; I think you 
have to be careful in the way you would relate to them”  (Luwi Interview, 2014). 
I was astounded by Luwi’s willing ness to share her true feelings about working 
with a person who is infected.  Luwi candidly said, “You have to watch out what you say. 
You might hurt the affected or infected person with what you say.   You have to be 
conscious of their health” (Luwi Interview, 2014). Luwi was the only participant actually 
disclosed her inner thinking about working with people who are HIV+.  She talked about 
the recurrence of thoughts about the HIV status of a student or colleague always being 
present in your head.  She stopped short of articulating that the thoughts may even begin 
to become obsessive.  “As much as you are trained to be tolerant and accepting, and try to 
behave as though things are normal you just can’t. It will always reflect in your mind that 
you have to be conscious when you are around this person” (Luwi Interview, 2014). 
Luwi’s comments indicate that the stigma associated with HIV/AIDS is profoundly and 
insidiously embedded in the deep mindsets of Zambians.  
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Luwi attempts to help me to better understand, “In Zambia, we know that every 
other person has got this special, or this deadly epidemic. Obviously when relating to 
them, you'll become and be more cautious even when you don't really mean to.   You try 
to behave it be as normally as you can, but there will always be that thing that always 
clicks in your mind.   You silently say to yourself, ‘I have to be careful in what I say” 
(Luwi Interview, 2014). 
All of the previous responses from participants address Research question 4: Do 
stigma and discrimination in the school mask the true impact of HIV and AIDS? 
Resilience and hope for a better future 
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Musonda 
I asked Musonda what changes he has seen in his profession as a result of the 
HIV/AIDS crisis and if is professional relationship have been impacted.  Musonda’s 
words were not only inspirational, but his words also served as a beacon of hope.  He 
chose to focus his responses on some of the programs and initiatives that have been 
enacted to address some of the issues and challenges that all Zambian have and will 
surely face.  Musonda’s tone was filled with hope, “Fortunately, there is the HIV wake up 
policy under the ministry of education.  Although not a lot of professionals who are 
educators have heard about it. It is a policy that allows for dialogue. It’s a policy that 
allows for acceptance, and support for those who are HIV positive.  As such, the 
members or staff can lobby for support from the administration even on occasions when 
the administration is away.   The teacher who wants to disclose their status is supported. 
In addition, the staff around them will just support them accordingly”  (Musonda 
Interview, 2014). Musonda’s words demonstrate a progressive response and a drive to 
survive. 
He continued by saying, “Since the HIV/AIDs pandemic has/ is affecting all 
sectors in Zambia, HIV has become a part of the syllabi and is now in the curriculum, so 
there are slogans in class. We use the catchy slogans before we introduce the lesson. It 
was a challenge at the beginning because people had to learn to live with it.  All of our 
efforts are beginning to pay off.   We've been teaching about in class, outside the 
classroom, and at sports activities. I think children are learning, and they're disseminating 
the information out there, and as a result, they care and support for the people who are 
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positive.  These actions are improving understanding and acceptance” (Musonda 
Interview, 2014). 
Since Musonda so eloquently articulated the types of programs and initiatives that 
are making teachers’ and students’ lives during the pandemic more inclusive I then asked 
a difficult question.  I implored Musonda to find out what strengths or characteristics 
enable him to remain effective in the classroom in spite of the HIV/AIDS pandemic?  
With a gentle smile Musonda replied, “I think one of them is tolerance.  I’m one person 
who is tolerant in situations around me.  Just watching the extent to which they affect my 
performance, and I think I'm caring. Yeah, I tend to think of myself as a person who has a 
big heart, because I have committed a number other people’s concerns to my heart. I have 
interacted with people with adverse issues, and I've been able to help them in a way with 
the grace of God, of course” (Musonda Interview, 2014). 
He continued, “I think just knowing God also helps. My religion has also 
contributed with this part.  Despite what I go through in a class, what I experience, I still 
keep my faith knowing that the strength doesn't come from within man, it comes from 
God. Religion has played a major part. Yes, I hope I have been able to help those who 
came to me”  (Musonda Interview, 2014).  Musonda’s description of reliance on God for 
the fortitude and strength to overcome any adversity is common to many Zambians, both 
Christian and the many other faiths practiced in Zambia. 
Chibesa 
Chibesa began to rate the status of teachers lost due to the pandemic but he 
wanted to make sure that I understood that the Zambian Girls Secondary School has not 
recently lost any teachers due to HIV/AIDS.  “At the present time, in this school we have 
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not lost any teacher due to this pandemic but in the other cycles of education we have, 
because when they're stigmatized, they lose hope. Eventually they will go on and live on 
their own life and in the end they'll die.  Even if the infected teacher is able to remain in 
the classroom, although we haven't had that situation, according to the education laws in 
Zambia, we have to teach whether somebody is HIV positive or not. There's no 
discrimination about it. In fact, as teachers, we can act as role models to encourage others 
to be loving, especially those of us who are teaching in a mission school like this. We 
will preach love so that we show love to every child, whether HIV positive or normal” 
(Chibesa Interview, 2014). I found Chibesa’s remarks compelling for several reasons.  
 He briefly addresses the loss of teachers due to stigmatization, but proudly 
declares the educational laws about discrimination.  I think about the teachers who may 
have been lost because of the discrimination that supposedly the educational laws should 
prevent.  The Stigma is expressed culturally by simple acts of shunning.  I feel as though 
Chibesa, in spite of the stigma that he so aptly talks about is not really minimized by law.  
It is as though he places his hope squarely in the youth and educating them in such a way 
that all Zambians can overcome any challenges related to the HIV/AIDS pandemic. 
With such optimism, I asked Chibesa to share the characteristics that he believes 
enables him to remain in the classroom despite the tragedies associated with or caused by 
HIV/AIDS crisis. He poignantly replied, “The thing that keeps me in education in spite of 
all of these things happening is.  For me, I've got passion for education. I've got passion 
for education. My role is to help young people succeed in their life. I do that through 
education. Educating our young boys and girls and through sports is one of the ways I 
help my community. I also use the sport of handball to educate young boys and girls. Or 
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whenever I find a platform where I can reach out to young people, it is in my heart, the 
passion that I have for young boys and girls. That's what has kept me in education, so that 
we produce from unknown to a known person” (Chibesa Interview, 2014). 
Thandi Mwape 
After I asked Thandi-Mwape what characteristics do you possess that help me to 
stay in the classroom, she repeated the question.  She searched for her words in an 
attempt to make sure to explain her commitment to her student, colleagues, and 
community.  “Despite some teachers or even children being affected, at the end of the 
day, there are also others that have to go on. I hope that my work inspires those that are 
sick to focus on a positive future.  I hope to help them to be able to say, ‘Despite all these 
deaths I’m going through or that I’ve experienced, the victims of HIV/AIDs are at peace, 
and the staff should also move on.’ This mindset gives you courage and the strength to 
say, ‘At least there’s someone who will carry on.’ It is important to note that even those 
who are infected, at the end of the day, with the coming of the ARVs, they’ll move on 
from one stage to another. That keeps me driving onward” (Thandi Mwape interview, 
2014). 
After her inspirational remarks and delved deeper into Thandi-Mwape’s 
professional relationships.  “The professional relationships in my situation can be 
challenging at times. As you know, I am already in administration and as an 
administrator; I tend to push through the policies and everything that comes. Sometimes, 
there are ups and downs. Sometimes people agree with what you said. Sometimes they 
would do not. I must be able to work with everyone.  I believe that if you really like 
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people, we will jump, we will laugh, and we will celebrate life together” (Thandi Mwape 
interview, 2014). 
Based on her moving response, I asked Thandi-Mwape if and how she motivates 
teachers to remain in the profession despite all of the challenges they may face?  This 
question surprised Thandi-Mwape.  As her facial expression became more serious she 
responded by saying, “Wow. I truly believe that when the teachers joined the teaching 
profession, we all know what we are going to go through.  We are aware of the 
challenges we will surely face. But sometimes, someone goes into teaching not because 
he or she wanted, but because maybe this person didn’t have any other means of getting 
money or a salary.  I am really a sorry to say that this happens”  (Thandi Mwape 
interview, 2014). Thandi-Mwape’s comments reflect the Zambian Collectivist society’s 
expectation of all its inhabitants. 
I continued to inquire by asking her to explore what a person’s performance may 
look like if they entered the teaching profession for some other reason than their own. 
These individuals may enter teaching because of the high need for teachers.  As a result 
anyone with a diploma or Degree can be recruited into teaching because of the deficits 
that continue to rise.  Thandi quickly responded, “From their work you would able to see 
to say, ‘This one should not be here for this.’ Sadly, because of teacher shortages, we just 
have to encourage them. We sometimes talk to them and say, ‘We joined teaching not 
because someone forced us, but because we wanted to achieve something at the end of 
the day. So, let’s be there to help the children. So, our key is the child. Let’s work 
together to make sure that this child, at the end of the day, becomes someone in life.’ 
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In an effort to support and motivate people who may have come to the teaching 
profession just for a job and not because of passion, we talk about motivation.  What 
motivates us is the child himself or herself because this is the center. This is why we 
joined teaching as a profession.  We want to move from, at least, one stage to another 
point of mastery.   One way we evaluate our quality of teaching is by looking at where 
the child began and where they ended at the end of the term.  We like to say, ‘Here is a 
little better point.’ As a teacher, you get happy because someone is newly educated. 
We, I as an administrator coach and support other teachers.  In a sense you could say it is 
a form of training.  However, I have not had very much teacher training specific to the 
HIV-AIDS pandemic.  I remember, at some point, I worked for another organization 
where I attended a seminar organized by the ministry.  It was about how the HIV/AIDs 
virus is contracted. It can infect anyone.  There were also dynamic conversations about 
discrimination. Discrimination continues and people might be afraid to come out and say, 
‘This is what I’m going through’” (Thandi Mwape interview, 2014). 
The previous responses addresses Research question 2: What other challenges 
have the pandemic created for teachers? 
Continuing education for teachers 
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Sonkwe 
I asked Sonkwe to describe his professional relationships and he plainly stated 
that he believed they haven't changed as a result of the pandemic even though he had not 
attended or received any education from the position of a teacher about HIV/AIDS.  I 
asked him what types of training he had received about the HIV/AIDS pandemic and 
surprisingly he said that most of his education on the subject was self motivated and 
monitored.  “It is through media, that’s how I have been observing, or watching how it is 
supposed to be done, the treatment of colleagues and pupils who are infected or affected” 
(Sonkwe Interview, 2014). I must admit that I feel as though Sonkwe’s comments are 
very disappointing because he is in what I term the ‘front line,’ in the classroom.  How 
are teachers being equipped to deal with the stressors of working in an environment in 
chronic crisis?  The idea of not receiving any directly organized continuing teacher 
education was baffling to me. 
 I pressed further by asking if there is some type of training about the HIV/AIDS 
pandemic that Sonkwe believed would be beneficial. He sat quietly for a moment, “It 
would be helpful to have specific teacher training. We need to be trained consistently.  
Although we have knowledge about HIV and its pandemic, it should be done at least 
once in a while to refresh our minds”  (Sonkwe Interview, 2014). Sonkwe further 
declares that things are taken for granted and they become complacent evidenced by the 
typical comment  “we know these things” (Sonkwe Interview, 2014).   He continued, “At 
times we realize that we forget about them and say, ‘Ah, These things, we've been doing, 
this, we've doing them, so we're not doing anything.’ This is why we must continue all 
programs for Sensitization.  It has to continue” (Sonkwe Interview, 2014). 
	  	  
160	  
 
Musonda 
I also asked Musonda to describe his professional relationships.  He seemed 
excited to talk about his experiences.  “Fortunately, my professional relationships in 
education at school are excellent. Basically, here at a Girls Secondary School in Lusaka, 
we have built a friendly environment. We do not have a big gap between the eldest (most 
senior or seasoned) and the youngest (beginner - novice) member of staff.  We interact 
freely, because we come from the same community, so it's really a sound relationship that 
we enjoy here” (Musonda Interview, 2014). Musonda’s comments confirm that the 
majority of the teachers who work at this school are from a similar background, in this 
case, it is the Bemba ethno-linguistic affiliation.  “And again, we have a few schools 
within the district that we interact with and share activities. We have club activities that 
enable us to go to other schools that allow us to meet other educators. Occasionally, we 
discuss some of the challenges and the opportunities in the education sector.  Yes, being 
an educator in Zambia has been a bit of a good and a bit of the bad. But at the end of the 
day, we manage to just keep up with the spirit and deliver in our work” (Musonda 
Interview, 2014). 
I then asked Musonda if he could tell me about the percentage of the 
conversations about issues related to HIV/AIDS pandemic and remaining effective in the 
classroom.  Interestingly, he said that the percentage of conversations is quite small. That 
would be consistent with the Zambian cultural understanding of polite conversation.  
“Basically, because of the meetings, we tend to have. If it's an HIV/AIDS related 
meeting, then the percentage will be more than 90%, but if it's just meeting at sports, or 
maybe debate, drama, if the theme is different for those activities, the percentage is quite 
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minimal. It is important to note that if the agenda is not about HIV/AIDS, you don't tend 
to engage more on those activities. However, if it were different, if was mandated by a 
deliberate policy by the ministry of education that whenever you meet and convene with 
other educators to spend a specified amount of time to discuss HIV issues, we would.  
We would have a significant percentage of conversation relating to HIV. It's within all 
working places, and within the classrooms, and it definitely is in the community” 
(Musonda Interview, 2014). 
As a result of limited access to training, I asked Musonda what types of training 
would he find beneficial for his current appointment at the Girls Secondary School.  “I 
think I would be more effective as a counselor if I have training relating, specifically 
children, not just general psychosocial counseling but children meeting their needs.  By 
understanding the needs of a pupil on their level, as well as an in depth understanding of 
pupil perceptions concerning HIV/AIDS, I believe I can do a better job of addressing 
their fears and concerns.  The goal, at the end of the day, is to help the pupils to remain in 
the school environment with a clear mind (he pauses) knowing that the pupils, despite 
being infected or affected, they can still have a future.   They can still attain their goals.  
They can still be who they want to be in the future”  (Musonda Interview, 2014). I could 
tell that Musonda has though about this and is hopeful that he will have access to training 
to improve his work. 
It should be noted that Musonda actually has more specified training in 
psychology that, I believe has very beneficial to his role and success as an educator.  “I 
was fortunate, when I was doing my diploma in counseling and psychology; there was a 
component of the course that dealt with HIV/AIDS and psychosocial counseling. So, I 
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received some training because it was a only component of the course”  (Musonda 
Interview, 2014). This is an indication that teachers at the Zambian Girls Secondary 
School could really benefit from an entire course about managing the ravages of the 
HIV/AIDS pandemic in a classroom.   I extend this assertation such that it is included in 
all teacher-training programs across Zambia. 
Musonda continues, “Then again, in my capacity as school guidance and the 
counseling teacher, I attended a conference, last year.  January 2013.  USAID organized 
the conference.   We spent a day discussing the HIV/AIDS pandemic in the work 
environment. We were explored topics and training related to handling issues relevant to 
the HIV/AIDS pandemic.  We learned how to help those who have disclosed their HIV 
status and what we could do to help the self-disclosed teacher remain in the same 
environment.   We also learned ways to help HIV+ positive teachers to be positive about 
their life, and how they can continue to contribute to the school” (Musonda Interview, 
2014). 
Since Musonda shared details about the training programs he has attended, I 
asked if there he would like some additional training related to the HIV/AIDS pandemic 
specifically for students.  “Since I deal with children most of the time that are under 
sixteen years of age, it would be beneficially. Students who are under sixteen in Zambia 
do not have a broad world-view. The Zambian students under sixteen usually just interact 
with books and information in class. Outside of the classroom environment, the pupils do 
not get much information.  So I think, apart from what the teachers tell them, apart from 
what they read, they still have a huge base of information they have not received. Yes, I 
would appreciate training in that area, on how to counsel children with HIV, or maybe 
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who were coming from the families that had died.  Pupils who are dealing presently with 
issues related to the HIV/AIDs pandemic tend to breakdown at some point. These issues 
affect pupil concentration resulting in diminished performance at school” (Musonda 
Interview, 2014). 
Chibesa  
I asked is there is some type of training that would helpful if the training was 
specifically around HIV/AIDS?  Chibesa’s response was simple, “Training is the key.  
There is a lot of training that would be helpful. What we want to see in the education 
sector is to bring back hope to the affected people. Those people who are sick, those 
people who have the virus, to bring hope to them so that they can see how to live with the 
virus and how they can contribute socially and economically to our country. There are 
many programs that I have taken about the HIV/AIDS pandemic at this point in time and 
as a result, community awareness has been created. However, although the community 
has been exposed to the HIV/AIDS awareness, we still need to do more. Now, we need to 
encourage infected people. Both the community and persons who are HIV+ need to 
realize that regardless of status, we, they, are also human beings who can contribute 
economically and socially to the well being of our country Zambia”  (Chibesa Interview, 
2014). Chibesa’s anthem is well explained, education creates opportunities for Zambians; 
these opportunities are tied to the ability of teachers to access continuing teacher 
education. 
Thandi-Mwape 
I asked Thandi-Mwape if she would like some training related to the HIV-AIDS 
pandemic specific to education and her response was complex.  “In our roles as teachers, 
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we are to deliver the message to our students.  We should also set an example of how to 
treat those who are infected or affected.  But sometimes we tend to shun.  The message 
about tolerance and acceptance should be delivered to our pupils” (Thandi-Mwape 
Interview, 2014).  I was a little confused about her response.  She continued, “The 
training that I would like should come from the ministryship (Zambia Ministry of 
Education). We need teachers to be educated about HIV/AIDs. Of course, we know the 
consequences of HIV.  But, we need training to help us to understand how we are going 
to continue to progress now that it’s with us?  How do we help others to persevere? This 
is the kind of training that I would want.  The goal is that at the end of the day, none of us 
feels discriminated against or should be isolated because of this disease” (Thandi-Mwape 
Interview, 2014). 
Luwi 
I asked Luwi if she received training related to the HV/AIDS crisis.   She stated, 
“I have not participated in nor received any training specific to education, and how to 
work in an environment that has a health crisis during my formal education nor within 
my area of study.  However, I did some projects with SFH independent of my studies. 
SFH is the Society for Family Health. It's promoting to know condoms and prevention. 
We conducted some surveys on AIDS and on Malaria.  I did this on a part-time basis 
after completing my Degree.  It was a personal pursuit” (Luwi Interview, 2014). I was 
pleased to hear about Luwi’s self-motivated participation in her studies, but conducting 
survey is not the same as direct explicit instruction on subject matter. 
One of the last questions I asked Luwi was about the types of training specifically 
related to the HIVAIDS pandemic.  “I think training related to working in a climate that 
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has a health crisis is relevant.  I would love to be exposed to some of these short courses.”  
Luwi’s responses indicate that if accesses to these types of courses may help to mitigate 
the stigma associated with a positive HIV status. “Hopefully, as a result of the training, it 
would enlighten the participants, and make them more aware of certain things” (Luwi 
Interview, 2014). 
 The previous responses address Research question 3: What support or training is 
provided to help teachers to deal with challenges associated with the pandemic? 
Zambians, as so aptly stated by Chibesa, “it’s a real thing!”  (Chibesa Interview, 
2014) begs the question about the ability of teachers who, in addition to all transpirations, 
choose to remain in the classroom.  The results of this study show a broad variety of 
responses, perspectives, and personal fables in living in a climate situated in a chronic 
health crisis.  This chapter illuminates the way Zambian teachers view the loss of 
colleagues and the effects of diminished teacher retention on the quality and rigor of 
academics. 
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Chapter 5: Discussion 
Introduction 
 This chapter will review and discuss the findings conducted a Zambian secondary 
girls school in Lusaka, Zambia. The five participants, 3 males and two females 
represented some of the most populous tribes in Zambia, the Lozi and the Bemba.  All 
five participants were either born or have lived for some time in one of the two areas of 
Zambia with the highest prevalence of HIV/AIDS, Lusaka, and the Copperbelt. 
Summary 
 In exploring each participants educational background (figure 8), four, three 
males and one female has earned a diploma while only two, one male and one female has 
already earned a our year college Degree (equivalent to a Bachelor’s Degree).  One of the 
male participants is one year away from the completion of a four-year college Degree.  
This means that only 40 % of teachers who participated in this study have earned a four-
year college Degree.  Interestingly, four of the five participants, three males and one 
female have earned a diploma (equivalent to an Associate’s Degree in the United States), 
and the remaining female, with a Bachelor’s Degree in English, has the least amount of 
experience in the classroom.  The years of experience of the four other participants range 
from seven to fourteen years. 
 Three of the participants (one female and two males) have earned credentials in 
the field of Education and of these two, (one female and one male) are administrators.  
One would not believe that the people who are entrusted to provide a rigorous education 
to students, as in America, would have to have training in the educational field and at 
minimum would hold a four-year college Degree.  This may be the reason that many 
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students in Zambia discontinue schooling after grade seven.  It would be easy to conclude 
that students are not exposed to enough college graduates to create aspirations to earn a 
traditional four-year Degree in education. 
 One of the four themes that emerged in the study included classroom management 
and instructional practice (figure 9).  The two sub themes that all five participants 
indicated that have influenced classroom management and instructional practice are 
Diminished Educational outcomes and the influence on teacher resilience.  The other 
most significant subthemes identified by three or more participants were student 
relationships with guardians, student problems at school, student problems at home, 
Student performance, and student/family resources.  There was only one subtheme where 
only two participants identified the misunderstanding of student work ethic.  There were 
many other issues that all five participants identified as influencing classroom 
management and instructional practice, but they will not be discussed in detail because 
they relate specifically to the individual participants’ perspective.  As such, if I were to 
explore in detail individual subthemes, it would minimize the ability my ability to assess 
for credibility and saturation because of a focus on outlier topics. It is important to 
address those topics that emerged consistently within the study population to assure 
credibility. 
 The second theme that emerged evoked the greatest and vigorous visceral 
responses with many contradictions from each participant.  All five participants made a 
clear distinction between students, family members, teachers, and community members 
who are either infected or affected.  All five participants spoke about stigma and 
discrimination in a way that would lead me to conclude that it no longer exists.  However, 
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during the interview process and in evaluating the transcripts, I found that these 
comments about diminishing stigma and shame are simply inaccurate.  The levels of 
public scorn, isolation, and cultural mores and taboos continue to propagate the negative 
perceptions of people who are infected or who have disclosed their HIV status.  Based 
upon my interaction, it is also believed that this stigma is not just relegated to those who 
are infected, but also those who are affected.  In essence, you are guilty by relation. 
 The third theme, resilience and hope for the future (figure 11), only three of the 
participants responded by suggesting the characteristics possessed by teachers who would 
remain effective in the classroom.  The two, one male and one female were also teachers 
with the least amount of experience.  It is also important to note that of the three 
participants, one female and two males, one male and the female were also in 
administrative roles.  All three of the responding participants attributed a greater sense of 
efficacy and Sensitization programs that may have been unilaterally mandated have 
influenced resilience. 
 The last theme that emerged was the need for continuation of teacher education.  
all five participants identified six subthemes.  The six sub themes are: 1) Incorporate 
HIV/AIDS teacher training in all teacher preparation programs, 2) Psycho-social teacher 
training about the HIV/AIDS pandemic specific to support the support of colleagues, 3) 
Teacher training about the HIV/AIDS pandemic specific to educators, 4) Continuation of 
sensitization programs, 5) Consistent refresher training provided at regular intervals, and 
6) Counseling and psycho-social teacher training for use with students.  Based upon 
review of the interviews, it became apparent to me that the teachers were relying on other 
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sources of information to be able to work in an environment plagued by the HIV/AIDS 
crisis. 
Conclusions 
 In attempting to address the central research question, “What are the effects of the 
HIV/AIDS pandemic on teacher retention in Zambian schools?” I found that the 
HIV/AIDS pandemic has not only had a deleterious influence on the quality of education 
(research question 1), but has also created a climate where teachers feign and deny the 
existence of stigma and discrimination (research question 4).  The results indicate 
otherwise.  According to Thandi –Mwape’s narrative on the Stigma and Shame (figure 
10), there are three times when she contradicts herself.  I understand that Thandi-
Mwape’s comments are not intended to be duplicitous, there were construed by an 
individual who seeks to embody tolerance, acceptance, and hope.  Unfortunately, Stigma 
does till exist.  Zambians have been socialized to camouflage their true feelings and 
reiterate the rhetoric that gives the appearance of the elimination of stigma. 
 Luwi cautiously admitted to being fearful of interacting with a colleague who has 
disclosed his/ her HIV status.  Her responses were cloaked in being careful about how she 
speaks to them, not wanting to offend a colleague.  This is contrasted with Chibesa’s 
account that the anti-discrimination laws ensure that no discrimination occurs but he also 
talks about the refusal of students or teachers to interact with persons who are HIV+.  
Chibesa also talks about the stigma associated with the contraction of HIV, even though 
he is aware that neither sexual intercourse, nor number of partner condemns a person to 
HIV.  He too subtly asserts that stigmatization is prevalent. 
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 As a result of the stigma, teachers do move because of the stigma associated with 
disclosure of status.  Thandi-Mwape vehemently denies the movement of teachers 
because of HIV stats disclosure, but Musonda clearly articulates that teachers often move 
to areas that they are unknown to escape the negative opinions. The cost and emotional 
turmoil associated with relocation for fear of repercussions is one of the challenges that 
teachers face because of the pandemic (research question 2).  As a result, Sonkwe points 
out the rampant rate of teacher absenteeism and diminished teacher effectiveness 
resulting in diminished educational outcomes, which ultimately influences teacher self-
efficacy (figure 9). 
 It is also clear that teacher preparation courses are not effectively preparing 
teachers (research question 3) to work in a climate wrought with stressors created by the 
HIV/AIDS pandemic.  In review of each teacher’s training, none have received any 
specific training about working in a climate in chronic crisis.  Any training appears to be 
self-induced.  All five participants indicated that they would like to see a continuation at 
consistent a regular intervals teacher training related to strategies that could be 
implemented to coach success of students and colleagues who are afflicted. 
 In spite of all of the challenges, Zambian teachers are hopeful and exude staunch 
resilience by focusing on the motivations that keep each one in the classroom.  Two 
participants, Chibesa and Thandi-Mwape, both express their passion to educate and see 
growth in students, while Musonda attributes his ability to remain in the classroom 
because of the sensitization programs.  This is an interesting remark because the 
responses are all based on the individuals’ perspective.   
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 Although I requested that all participants’ status remain confidential, I am aware 
that at least one of the participants in the study is HIV+ because 17.6% of the population 
in Lusaka has been identified as having a positive HIV status (Figure 2).  
Recommendations 
 I recommend that the Zambian Ministry of Education create a system that is 
clearly defined with accountability measures for each department.  I also recommend that 
the Zambia Ministry of Education support teachers by providing continuing education 
and mandating that all teacher education programs include psychological and social 
training to deliver effective instruction.  This can only be achieved with broad 
understanding and debunking of cultural mores and taboos associated withy being 
affected, infected, or disclosing HIV status. 
 Although there are many billboards that incorporate of HIV/AIDS lessons in the 
national curriculum, the stigma still persists.  The cultural mindset must change and one 
of the ways to accomplish this is through continued and consistent sensitization training.  
A novel approach is needed to engage the young within the population.  This would mean 
that social media, including radio, should teach about the perils of HIV/AIDS and if left 
unchecked, the HIV/AIDS pandemic havoc on the educational sector. 
Recommendations for Practitioners 
 I am aware of the limited resources that all Zambian schools currently face and as 
such, I suggest that the Zambian Ministry of Education be petitioned to provide 
mandatory continuing education courses at a nominal fee.  I also recommend that teacher-
training programs include training specific to teacher stressor relief, social support, 
pedagogical support, and strategies that empower teachers to not only confront the facts 
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associated with teaching in a climate that has been in chronic crisis but uplift and define 
exemplary standards.  The teachers must petition to make this one of the goals of the 
ministry of education in Zambia.  In addition, I recommend that teachers petition the 
Ministry of Health and the Ministry of Gender for assistance.  Lastly, I recommend that 
teachers seek additional training specific to work stress related challenges and participate, 
if possible, in programming by the organization that supports teachers who have 
disclosed their HIV+ status. 
Recommendations for improving the study 
 One recommendation for further study would be to include more participants 
from a cross section of all schools located throughout all of the seven Zambian provinces.  
It is not believed that an extension of the timeframe of the study would enhance the 
findings because of the nature of Zambians. I find the Zambian people to be extremely 
friendly and willing to engage in conversations about their experiences in the classroom.  
It would also be very beneficial to develop and maintain a sound relationship with the 
Ministry of Education Permanent Secretary. 
 In this study I only interviewed members of the Bemba ethno-linguistic tribal 
affiliation whose perceptions and experiences may vary greatly from two other groups, 
such as the “coloreds” and the “whites.”  It is because of Zambia’s colonial history, like 
many other African nations once settled by Europeans, that there is a distinction of 
ethnicities.   To conduct a study that explores this topic from the perspective of others 
beyond the tribal affiliations and epicenters of infection would be very interesting indeed.  
Perhaps it may offer perspectives that could be applied to the Educational system in 
America. 
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Recommendations for International Researchers  
(What I learned as a researcher in a developing nation) 
 In order to conduct and complete this study I have had to overcome many 
obstacles.  It is important that all researchers develop and maintain a collaborative 
relationship with your institution’s Review Board representative.  When a researcher 
works closely with the IRB reviewer, you will understand clearly how and when to 
submit all materials for your study.  In addition, your local reviewer will also be very 
helpful in informing you about the types of documentation you will need from 
international sites.  In this case, understanding who, where, and how to contact 
international site gatekeepers will give you direction when you begin.  You may also 
have to inform/educate your institution’s Review Board of the equivalent offices or 
departments at the international site that your study must utilize. 
 Conducting research in developing nations can be very different than in the 
United States.  As such, it is very important to respect the culture.  As an international 
researcher, you are a guest of the culture and I recommend that you act accordingly. I 
recommend that you behave mindfully by becoming aware of potentially offensive 
actions, clothing, or gestures. Simply stated, I recommend that you find information from 
various sources to help you to understand the types of challenges and /or biases you may 
face.  Ultimately, understanding that deadlines are contextually relevant and practicing 
patient responses are very effective.  International researchers also understand that there 
are different approaches and methods utilized to accomplish tasks that are unlike those 
used in the United States.  This includes the concept of time.  Be mindful of your 
judgments and reactions as you encounter these obstacles. I recommend that international 
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researchers learn about the subtle cultural nuances understanding that what may be 
printed may differ from the actual experience at the site. If possible, I recommend 
learning about the “it” thing that can be given as a small token of appreciation.  Please be 
mindful, that gifts may not be viewed positively in some cultures. Fortunately, I knew 
from interactions and relationships with other Zambian nationals that gifts would be 
appreciated while it was the expectation of a few. 
To assure that I would be able to conduct this study I made a separate trip to 
specifically access the pertinent stakeholders and gatekeepers.  This trip was to minimize 
the obstacles I would surely face.  I strongly recommend that any researcher conducting a 
study at an international location, even if you are from the culture you plan to study, 
should have a local contact that will act on your behalf.   I had tried unsuccessfully two 
years ago to set an appointment with a governmental office on my own before I realized 
the value in utilizing the assistance of a local.  Once I engaged the assistance of a local, 
things were accomplished, albeit slowly.  The value of a local contact that attends to 
many of the details that would take a foreigner (non resident) days or even months to 
accomplish is priceless.  I also advise that you prepare for inefficiencies, as well as 
perceived lackadaisical responses, if you receive any response at all.  I recommend that 
you persevere even when you think all hope is lost.   
It is advisable to secure any Visas or travel permission documents before you 
enter the international port of entry.  It is plausible that you could be assessed a higher 
price, or even have to pay extra because you did not prepare in advance. If you do not 
have the documents to enter or leave the country, you are at the leisure of the authorities 
at the site.  If at all possible, I recommend having your local facilitator meet you at the 
	  	  
175	  
port of entry as well as escort you out of the country.  After checking my luggage and 
stopping at the immigration desk for departures, an Immigration Officer challenged my 
date of departure as my flight was being called for final boarding. He seemed to 
misunderstand the date of arrival stamped in my passport as the date of departure.  I was 
uncertain about his motivations and I could feel myself beginning to panic about my 
flight departing without me.  Fortunately, my local facilitator was with me and she knew 
exactly what to say and how to say it so that I could board my flight and return home. 
My experience vacillated from moments of elation to perpetual nadirs even 
though I had the assistance of a noteworthy local. I believe I would have not been 
successful without her assistance.  Although I did have the documents that gave me 
approval to conduct the study, the individual stakeholders/gatekeepers changed in the 
interim of two months.  I strongly suggest, after an international researcher makes initial 
contact, the researcher employ the assistance of a local and conduct the study as quickly 
as possible.  If possible, I recommend conducting the study within days or at most weeks 
once the researcher receives approval.  Developing nations can have rapid changes in 
stakeholder/gatekeepers and you may find yourself back at step one.  This happened to 
me.  The Head of School that I had spent time culturing a collaborative relationship was 
replaced.  I was very fortunate that the New Head of School was very gracious and 
allowed me to conduct the study based on previous approval. It should be noted, that it is 
quite possible that I could have been denied.  Thus, it is in the researcher’s interest to get 
the study done within days or weeks of approval from the international gatekeepers.  
Overall, conducting research internationally is not only fulfilling but can be wrought with 
delays, excitement, and disappointments. Although I have shared some of my challenging 
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experiences in conducting this study, I am still excited about conducting and participating 
in international research for international research challenges the researcher to be flexible 
in mind, thought, and action.  
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Appendices 
 
 
Research Synopsis 
 
 
Problem Statement 
 
 
This qualitative narrative inquiry study explored the effects of the HIV/AIDS 
pandemic on teacher retention in a Zambian school through: 1) teacher perceived self-
efficacy, 2) teacher coping mechanisms and dispositional burnout, and 3) teacher training 
and resultant educational practice by interviewing three and and two females at  a Girls 
Secondary School on Zambia. 
 
 
Purpose/Significance of the Problem 
 
The purpose of this narrative inquiry study (Creswell, 2013, p135) was to explore 
the effects of the HIV/AIDS pandemic on teacher retention in a Zambian Girls Secondary 
School.  The effects of the HIV/AIDS pandemic on teacher retention (Guarino, 2006; 
Sass, et al, 2010; Smith & Smith, 2006; 2012) were generally defined as a relationship 
between perceived 1) teacher perceived self-efficacy (Bandura, 1995; Cast & Burke, 
2002; Pajares, 1996; Usher, 2008), 2) teacher coping mechanisms (Fredric & Skaalavik, 
2007; 2012) and dispositional burnout (Plasitdou, 2010; Salami, 2010), and 3) teacher 
training (Chung & Kim, 2010; Zesch, 2009) and the resultant educational practice 
(Beilke, 2006; Diagne, 2006) adaptations. I described through narration and interviews 
the effects of the HIV/AIDS pandemic on teacher retention in a Zambia school. 
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Teacher retention was defined as remaining in the profession for a period of five 
years or more during the health crisis; teacher perceived self-efficacy is defined as “a 
teacher’s ability to execute lessons and work assiduously to help students succeed.” 
(Stephenson, 2012); teacher stress, coping mechanisms, and burnout is defined as is the 
ability to overcome obstacles and remain active in the profession; teacher training and 
educational practice is defined as pre-service and in-service training as well as new 
teacher induction.  
The United Nations Educational, Scientific and Cultural Organization (UNESCO) 
held a world education forum in Dakar in 2000 where 180 Countries committed to 
providing basic education to all. (UNESCO Education: Education for All, 2008)   This 
commitment is contingent upon the availability of trained teachers.  As role models, 
teachers are fundamental to the continued development within communities.  For this 
reason, it is essential to understand the implications of the pandemic on Zambian teacher 
retention.  
This study sought to explore and understand the contextual themes of 1) teacher 
perceived self-efficacy, 2) teacher stress, coping mechanisms, and burnout, and 3) teacher 
training and educational practice.  The Zambian population will benefit from any 
knowledge gained about the retention of teachers.  The findings may also serve not only 
other Sub-Saharan African nations, but other International organizations as well.  The 
findings may provide guidance when confronted with chronic crisis that may affect 
teacher retention.  There are no current studies that examine how the HIV/AIDS 
pandemic affects teacher retention in Zambia or elsewhere.  Lastly, a supposition can be 
made that the findings may be used to reform teacher training in Zambia and other 
	  	  
190	  
African nations with low teacher retention.  The study’s findings could serve as an 
impetus for further study to mitigate deleterious effects on education as a result of low 
teacher retention.   
 
Research questions 
  
My approach and conceptual stance for this qualitative narrative inquiry is that of 
social constructivism.  Social constructivism is a sociological theory that asserts that 
individuals within a culture are constantly learning how to be a part of the culture through 
various roles and responsibilities.  The contextual framework is within the Zambian 
culture and it differs from American culture. I understand that the axiology (Creswell, 
2013) is the vehicle that drives the study.  As such, Constructivists believe that thinking 
occurs through communication (Hirtle, 1996, p 92).  This assumption is not limited to the 
epistemological acquisition of knowledge as in cognitive constructivism (Liu, 2010); it is 
about the interplay of authentic individual experiences and the influence of the greater 
social experience of a society. 
In an effort to acknowledge my bias, I contend, and based on tacit experience of 
the contextual issue similar to research propositions, (Maxwell, 2005; Saldana, 2012; 
Yin, 2009) that teacher retention in Zambia has decreased as a result of the chronic 
HIV/AIDS pandemic.  Although Maxwell (2005), affirms the plausibility of a qualitative 
researcher “explicitly stat[e] ing … ideas about what is going on…” (p 69)  I am also 
aware that my contentions, working guideline, may change as a result of successive 
coding from which themes will emerge (Saldana, 2012, p 8). As such, I contend that 1) 
teacher perceived self-efficacy, 2) teacher coping mechanisms and dispositional burnout, 
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and 3) teacher training and resultant educational practice is affecting teacher retention in 
Zambia because of the HIV/AIDS pandemic. 
 
Central Research question: What are the effects of the HIV/AIDS pandemic on teacher 
retention in Zambian schools? 
Research question 1: To what extent has the pandemic affected the quality of education? 
Research question 2: What other challenges has the pandemic created for teachers? 
Research question 3: What support or training is provided to help teachers to deal with 
challenges associated with the pandemic? 
Research question 4: Do stigma and discrimination in the school mask the true 
impact of HIV and AIDS? 
Conceptual Framework 
 
 I assert three streams for the study.  The exploration of the effects of HIV/AIDS 
pandemic on Teacher retention in a Zambian School was done through the theoretical 
lens of Social Constructivism.  Social constructivism is a sociological theory that asserts 
that knowledge is created collaboratively.  This collaboration is based on individual 
experiences and the influence of the greater social experience.  With social 
constructivism as a theoretical lens, individuals that are a part of this type of culture are 
constantly learning how to be a part of the culture through various roles and 
responsibilities.  I proposed that 1) teacher perceived self-efficacy, 2) teacher training and 
educational practice, and 3) teacher coping mechanism and dispositional burnout affect 
teacher retention in a Zambian school contextually.  I also proposed that there is a 
relationship between teacher coping mechanisms and dispositional burnout.  The cycle 
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and types of stressors that affect the teacher will affect pre-dispositional burnout and 
coping mechanisms.  This will ultimately influence teacher retention.  I further proposed 
that teacher perceived self-efficacy plays a role in coping mechanisms and teacher 
burnout tendency.  Lastly, I proposed that the quality and duration of teacher training 
affects educational practice.  This implies that well trained teachers perform effectively 
and are less likely to leave the profession and vice versa.  I proposed that these three 
streams, 1) self-efficacy, 2) coping mechanism and dispositional burnout, and 3) teacher 
training and educational practice, are embedded, are contextually bound in the Zambian 
school and are affected by the national cycle of the HIV/AIDS pandemic. 
 
 
 
Chart of assumptions 
 
Researcher 
Assumptions 
Researcher experience Proposed findings 
Teacher perceived 
self-efficacy in 
Zambia has been 
affected by the 
HIV/AIDS pandemic 
 
Teacher perceived self-efficacy is 
influenced by perceived 
effectiveness within the 
classroom 
Diminished student 
performance negatively 
affects teacher perceived self-
efficacy 
Teacher stress is 
affected by the social 
context 
Teacher stress affects teacher 
performance 
Teachers who do not have 
support systems experience 
greater stress 
Teacher burnout is 
increasing because 
of abbreviated 
training and access 
to support for new 
teachers 
Teacher burnout affects teacher 
effectiveness and satisfactory job 
performance 
Teachers who are working 
through burnout are at risk of 
teacher attrition 
Teacher coping 
mechanisms are 
affected by support 
systems 
Teachers who have well 
developed coping strategies 
remain effective in their jobs 
Teachers who have a support 
system, including personal 
coping strategies are able to 
remain effective 
instructionally  
Teacher training Teachers who are trained with Teachers who do not receive 
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That is shortened 
affects the quality of 
pre-service teachers 
psychological and behavioral 
expectations of students who live 
in chronic crisis are more 
effective 
adequate or brief pre-service 
or inductive training are not 
equipped to manage the strain 
associated with teaching in 
environments in chronic 
crisis 
Teacher retention 
in Zambia has 
decreased as a result 
of the chronic health 
crisis. 
 
Teachers who are able to utilize 
effective coping mechanisms are 
more resilient in chronic crisis 
environments.  These teachers 
have a great sense of perceived 
self-efficacy and are able to 
remain active and effective in the 
teaching profession. 
Teachers who have well 
developed stress management 
strategies, higher perceived 
self-efficacy are at a lower 
risk of burnout and are more 
likely to remain active and 
effective in the classroom. 
 
Conceptual stance 
 
I assert three streams for the study are based on the effects of HIV/AIDS 
pandemic on Teacher retention in a Zambian School through the theoretical lens of social 
constructivism.  Social constructivism is the Sociological theory where knowledge is 
created collaboratively based on individual experiences and the influence of the greater 
social experience.  With Social Constructivism as a theoretical lens, individuals that are a 
part of this type of culture are constantly learning how to be a part of the culture through 
various roles and responsibilities.  I proposed that teacher perceived self-efficacy, teacher 
training and educational practice, and teacher coping mechanism and dispositional 
burnout affect teacher retention in a Zambian School contextually.  I proposed that there 
is a relationship between teacher coping mechanisms and dispositional burnout.  The 
cycle and types of stressors that affect the teacher will affect pre-dispositional burnout 
and coping mechanisms ultimately influencing teacher retention.  I further proposed that 
teacher perceived self-efficacy plays a role in coping mechanisms and teacher burnout 
tendency.  Lastly, I proposed that the quality and duration of teacher training affects 
educational practice.  This implies that well trained teachers perform effectively and are 
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less likely to leave the profession and vice versa.  I proposed that these three streams, 
self-efficacy, coping mechanism and dispositional burnout, and teacher training and 
educational practice, are embedded and are contextually bound in the Zambian school 
and national cycle of the HIV/AIDS pandemic. 
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Intended methodology 
 
I intended to execute this study using a qualitative narrative inquiry approach 
methodology. This narrative inquiry study includes a series of interviews, observations, 
and researcher field notes, (Creswell, 2013) that were later transcribed and coded for 
emerging themes.  After successive coding, the data will be categorized by emergent 
themes. The study included the exploration of historical data with an emphasis on teacher 
attrition and causes attained from the Zambian Ministry of Education.  It is believed that 
teacher retention has and is being influenced by the HIV/AIDS pandemic.  I also intended 
to ensure credibility and confirmability of data by involving the participants in the 
transcription review process. As a narrative inquiry study, I sought to observe themes as 
they emerged and are contextually bound to the Zambian culture.   
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Figures 
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Epidemic estimates 
  
 
Source: UNAIDS/WHO, 2008 Source: UNAIDS/WHO, 2008 Source: UNAIDS/WHO, 2008 
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Participant Transcripts 
 
Musonda	  
	  
	  	  	  	  
Appel:	   Okay	  so	  we	  have	  another	  participant.	  He	  has	  been	  presented.	  I	  will	  
review	  the	  consent	  form	  and	  obtain	  a	  signature.	  	  And	  you	  sign	  here	  and	  
then	  you	  write,	  you	  print	  your	  name.	  
Musonda:	   Thank	  you.	  
Appel:	   	   Okay.	  
Appel:	   	   Good	  morning.	  
Musonda:	   Good	  morning.	  
Appel:	   Please	  state	  your	  name.	  
Musonda:	   My	  name	  is	  [Deleted].	  
Appel:	   Okay.	  For	  the	  purposes	  of	  the	  study,	  this	  will	  be	  Musonda.	  So	  Musonda,	  
could	  you	  share	  with	  me,	  what	  is	  your	  background?	  
Musonda:	   Okay	  {inaudible}	  I	  come	  from	  a	  family	  of	  nine.	  I	  was	  raised	  in	  Chipata	  
eastern	  province	  of	  Zambia.	  I	  finished	  my	  secondary	  school,	  went	  to	  
college,	  studied	  counseling	  psychology,	  also	  have	  a	  diploma	  in	  that.	  Went	  
to	  university,	  did	  a	  bachelor	  arts	  of	  education,	  Degree	  in	  education,	  and	  
I'm	  here	  working	  at	  [Kasisi]	  as	  a	  teacher	  of	  geography,	  and	  history,	  also	  as	  
a	  school	  counseling	  and	  guidance	  teacher,	  and	  adviser.	  	  
Appel:	   Thank	  you	  so	  much.	  How	  long	  have	  you	  been	  in	  educator	  in	  Zambia?	  
Musonda:	   For	  four	  years	  now.	  
Appel:	   Okay.	  Can	  you	  describe	  your	  experience	  as	  an	  educator	  in	  Zambia?	  
Musonda:	   It's	  been	  a	  good	  journey	  so	  far.	  And	  {inaudible}	  Yes,	  there	  are	  quite	  a	  
number	  of	  challenges	  and	  opportunities,	  and	  the	  education	  system	  is	  just	  
developing	  in	  Zambia,	  so	  we	  have	  technological	  hiccups	  ,	  but	  again	  we	  
manage	  to	  do	  it	  by	  limited	  resources	  we	  have,	  and	  we	  interact	  with	  the	  
society,	  children	  from	  different	  backgrounds,	  different	  needs,	  and	  it's	  a	  
Figure	  14	  participant	  transcripts	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good	  experience.	  At	  least	  you	  are	  able	  to	  help,	  you	  are	  able	  to	  be	  of	  
assistance,	  and	  relevant	  to	  society,	  and	  in	  a	  way	  just	  appreciating	  what	  is	  
around	  in	  the	  community.	  
Appel:	   Thank	  you.	  What	  are	  your	  perceptions	  about	  the	  HIV/AIDS	  
pandemic?	  
Musonda:	   Well,	  We	  have	  lived	  in	  the	  pandemic	  now	  in	  Zambia	  for	  close	  to	  
30	  years,	  since	  it	  was	  discovered	  in	  the	  80's.	  {Inaudible}	  with	  time,	  
we	  have	  learned	  to	  live	  with	  it.	  	  	  
People	  have	  {Inaudible}	  are	  accepting	  it	  slowly,	  victimization	  is	  
slowly	  coming	  to	  an	  end,	  and	  there	  is	  general	  acceptance,	  but	  still	  
there	  effect	  us	  still,	  adverse,	  depending	  on	  how	  depending	  on	  
how	  people	  receive	  it.	  {Inaudible}	  At	  least	  we	  are	  getting	  there	  in	  
terms	  of	  the	  support,	  and	  just	  trying	  to	  understand	  what	  comes	  
with	  the	  pandemic,	  the	  health	  needs,	  the	  care.	  Yes,	  sure,	  so	  
definitely.	  
Appel:	   What	  changes	  have	  you	  seen	  in	  your	  profession	  as	  the	  result	  of	  
the	  pandemic?	  
Musonda:	   Well	  {Inaudible}	  First	  of	  all	  {Inaudible},	  the	  human	  resource,	  
teachers,	  or	  members,	  or	  the	  staff	  first	  to	  do	  with	  ...	  Okay,	  I	  don't	  
have	  an	  experience	  where	  I'm	  working	  with	  the	  person	  who	  has	  
come	  up	  openly	  to	  say,	  they	  are	  HIV	  positive,	  but	  we	  come	  from	  
families	  which	  are	  affected	  by	  the	  pandemic,	  and	  maybe	  some	  of	  
the	  members	  or	  staff,	  their	  spouses,	  their	  relatives,	  and	  
dependents	  are	  affected	  by	  or	  infected	  by	  a	  pandemic,	  and	  that	  
also	  in	  a	  way	  affects	  their	  consistence,	  and	  just	  a	  retention.	  	  
	   Sometimes	  they	  have	  to	  go	  and	  locate	  to	  a	  places	  where	  their	  
relatives	  are,	  so	  that	  they	  can	  take	  good	  care	  of	  them,	  so	  it	  has	  
affected	  even	  the	  pupil,	  teacher	  ratio,	  and	  so	  on	  and	  so	  forth.	  
Appel:	   What	  impacts	  do	  you	  see	  in	  the	  delivery	  of	  education?	  
Musonda:	   Well	  {Inaudible}	  First	  of	  all,	  HIV	  has	  become	  part	  of	  the	  syllabi	  
now	  and	  the	  curriculum,	  so	  there	  are	  slogans	  in	  class.	  Sometimes	  
before	  we	  introduce	  the	  lesson,	  the	  dissemination	  that	  takes	  
place.	  It	  was	  a	  challenge	  at	  the	  beginning	  because	  people	  had	  to	  
learn	  to	  live	  with	  it,	  but	  since	  we've	  been	  seeing	  about	  it,	  we've	  
been	  emphasizing	  about	  in	  class,	  outside	  the	  class,	  sports	  
activities.	  I	  think	  children	  are	  learning,	  and	  they're	  disseminating	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the	  information	  out	  there,	  and	  they	  care	  and	  support	  for	  the	  
people	  who	  are	  positive	  is,	  improving	  as	  a	  consequence.	  
Appel:	   Excellent.	  Have	  you	  experienced	  any	  challenges	  in	  your	  day-­‐to-­‐day	  
work	  as	  an	  educator	  as	  the	  result	  of	  the	  pandemic?	  
Musonda:	   Yes,	  I	  have.	  In	  fact,	  I	  would	  say	  since	  I'm	  an	  educator	  as	  well	  as	  a	  
counselor,	  I	  receive	  cases	  of	  children	  who	  are	  really	  affected	  by	  
the	  pandemic.	  Some	  of	  them	  who	  have	  lost	  mothers,	  fathers,	  and	  
they	  are	  emotionally	  unstable	  at	  times.	  I	  think	  as	  an	  educator	  that	  
there's	  not	  a	  really,	  position	  you	  for	  where	  to	  deliver	  when.	  For	  
instance,	  a	  few	  of	  your	  pupils	  are	  really	  affected,	  and	  it	  tends	  to	  
disturb,	  so	  it's	  quite	  a	  challenge	  and	  it	  affects	  in	  delivery	  of	  a	  
lesson.	  Sometimes,	  even	  just	  to	  get	  them	  to	  participate	  in	  other	  
activities.	  	  
	   Some	  tend	  to	  shun	  away	  because	  maybe	  just	  certain	  activities	  
may	  remind	  them	  of	  where	  they	  come	  from,	  or	  just	  certain	  
portions	  of	  a	  lesson,	  for	  instance,	  like	  giving	  an	  example	  about	  
people	  who	  are	  affected	  or	  infected,	  since	  they	  are	  affected	  or	  
their	  relatives	  are	  infected,	  you	  may	  experience	  some	  form	  of	  
withdraw	  in	  participating	  in	  the	  lesson,	  so	  it's	  a	  source	  mainly	  
where	  the	  challenge	  comes	  in.	  
Appel:	   Do	  you	  think	  that…because	  of	  those	  challenges	  that	  are	  coming	  
from	  the	  students,	  do	  you	  think	  that’s	  impacting	  the	  ability	  of	  
educators	  to	  remain	  effective	  in	  the	  classroom?	  
Musonda:	   Yes,	  it	  is.	  Because	  {Inaudible}	  ..if	  it	  continues,	  for	  instance,	  for	  two	  
or	  three	  consecutive	  years,	  the	  results	  to	  be	  produced,	  will	  be	  
below	  par.	  	  Okay.	  For	  instance,	  you	  may	  not	  achieve	  a	  100%	  pass	  
of	  your	  class.	  The	  subjects	  that	  you	  teach	  because	  there	  are	  
people	  who	  are	  affected,	  and	  they're	  emotionally	  breaking	  down	  
every	  now	  and	  then	  because	  of	  the	  impacts	  of	  HIV,	  and	  the	  
people	  who	  are	  affected	  in	  or	  infected	  in	  their	  families,	  so	  you	  see	  
a	  reduction	  in	  the	  performance	  of	  pupils,	  and	  that	  affects	  a	  
teacher.	  
	   It	  affects	  the	  morale	  of	  the	  teacher,	  so	  you	  find	  that	  the	  
performance	  of	  the	  teacher	  may	  be	  compromised	  because	  of	  
what	  they	  face	  during	  the	  class,	  and	  if	  that	  goes	  on	  for	  awhile,	  you	  
find	  that	  even	  the	  results	  will	  show	  that	  they	  easily	  decrease	  in	  
the	  output.	  Yes.	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Appel:	   Okay.	  Excellent.	  How	  are	  your	  professional	  relationships	  in	  
education?	  
Musonda:	   Well,	  at	  school	  they	  are	  excellent.	  Basically,	  because	  here	  at	  the	  
[Kasisi],	  we	  have	  built	  a	  friendly	  environment.	  Yeah,	  there’s	  not	  
really	  a	  big	  gap	  between	  the	  eldest	  and	  the	  youngest	  member	  of	  
staff,	  we	  interact	  freely,	  we	  come	  from	  the	  same	  community,	  so	  
it's	  really	  a	  sound	  relationship	  that	  we	  enjoy	  here.	  And	  again,	  we	  
have	  a	  few	  schools	  within	  the	  district	  that	  we	  interact	  with,	  and	  
we	  have	  club	  activities	  that	  enable	  us	  to	  go	  to	  other	  schools,	  so	  
we	  meet	  other	  educators.	  And	  if	  you	  have	  a	  chance,	  we	  discuss	  
some	  of	  the	  challenges	  and	  the	  opportunities	  in	  the	  education	  
sector.	  
	   Yes,	  it's	  been	  a	  bit	  of	  a	  good	  part	  and	  a	  bit	  of	  the	  bad	  part,	  but	  at	  
the	  end	  of	  the	  day,	  we	  managed	  to	  just	  keep	  up	  with	  the	  spirit	  
and	  deliver	  in	  our	  work.	  
Appel:	   Overall,	  what	  would	  you	  say	  the	  percentage	  of	  the	  conversations	  
about	  issues	  related	  to	  HIV/AIDS	  pandemic	  and	  remaining	  
effective	  in	  the	  classroom?	  Overall,	  when	  you	  meet	  this	  other	  
educators,	  what	  percentage	  of	  those	  conversations	  would	  you	  say	  
is	  about	  that	  topic?	  
Musonda:	   The	  percentage	  is	  quite	  small.	  Basically,	  because	  of	  the	  meetings,	  
we	  tend	  to	  have.	  If	  it's	  an	  HIV/AIDS	  related	  meeting,	  then	  the	  
percentage	  will	  be	  more	  than	  90%,	  but	  if	  it's	  just	  meeting	  at	  
sports,	  or	  maybe	  debate,	  drama,	  if	  the	  theme	  is	  different	  for	  
those	  activities,	  the	  percentage	  is	  quite	  minimal.	  If	  anything	  
because	  the	  agenda	  is	  not	  about	  HIV/AIDS,	  you	  don't	  tend	  to	  
engage	  more	  on	  those	  activities.	  	  If	  it	  were	  different…It	  will	  going	  
to	  be	  different	  if	  there	  was	  a	  deliberate	  policy,	  for	  instance	  by	  the	  
ministry	  that	  whenever	  you	  meet,	  you	  convene	  with	  other	  
educators	  at	  least	  spend	  time	  to	  discuss	  HIV	  issues,	  would	  have	  a	  
significant	  percentage	  of	  conversation	  relating	  to	  HIV.	  	  
	   It's	  within	  their	  working	  place,	  and	  within	  the	  classroom	  situation,	  
or	  the	  community	  is	  really	  coming	  from.	  
Appel:	   Overall,	  would	  you	  say	  that	  the	  majority	  of	  educators	  have	  been	  
able	  to	  remain	  in	  education	  despite	  some	  of	  the	  disheartening	  
stories	  that	  they	  live	  through	  or	  hear	  from	  their	  students?	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Musonda:	   Okay,	  that	  is	  getting	  dynamic	  now,	  but	  at	  the	  start,	  people	  used	  to	  
transfer,	  leave	  their	  current	  station,	  maybe	  go	  to	  villages	  where	  
they	  are	  not	  known,	  maybe	  because	  the	  time	  that	  they	  discover	  
there	  were	  positive.	  They	  suffered	  certain	  illnesses	  that	  everyone	  
else	  would	  point	  have	  to	  say,	  they	  are	  positive,	  and	  they	  didn't	  
want	  to	  live	  in	  the	  same	  community	  because	  they	  couldn’t	  face	  
the	  people	  or	  maybe	  the	  stigma,	  so	  they	  tend	  to	  go	  to	  places	  
where	  they	  are	  not	  known.	  
	   …And	  others,	  change	  professions	  but	  fortunately,	  there	  is	  the	  HIV	  
wake	  up	  policy	  under	  the	  ministry	  of	  education,	  though	  it's	  not	  
and	  not	  a	  lot	  of	  people	  that	  who	  are	  educators	  have	  heard	  about,	  
and	  it	  is	  a	  policy	  that	  allows	  for	  dialogue.	  it's	  a	  policy	  that	  allows	  
for	  acceptance,	  and	  support	  for	  those	  who	  are	  HIV	  positive,	  and	  
the	  members	  or	  staff,	  so	  they	  can	  lobby	  for	  support	  from	  the	  
administration,	  or	  when	  the	  administration	  is	  away,	  and	  maybe	  
the	  person	  who's	  infected	  who	  wants	  to	  disclose	  their	  status.	  
They	  are	  supported	  in	  a	  way,	  and	  the	  staff	  around	  them	  will	  just	  
support	  them	  accordingly.	  
Appel:	   Excellent.	  What	  types	  of	  training	  have	  you	  received	  related	  to	  the	  
HIV/AIDS	  pandemic	  and	  education?	  	  
Musonda:	   When	  I	  was	  doing	  my	  diploma	  in	  counseling	  and	  psychology,	  there	  
is	  a	  company	  to	  do	  with	  HIV/AIDS	  and	  psychosocial	  counseling,	  so	  
I	  received	  some	  training	  because	  it	  was	  a	  component	  of	  the	  
course.	  Then	  again,	  in	  my	  capacity	  as	  school	  guidance	  and	  the	  
counseling	  teacher,	  there	  was	  a	  time	  we	  had	  a	  conference,	  last	  
year.	  2013	  of	  January,	  it	  was	  organized	  by	  US	  aide.	  	  
	   We	  had	  a	  day	  where	  we	  were	  discussing	  HIV/AIDS	  pandemic	  in	  
the	  work	  environment,	  and	  we	  were	  trained	  on	  handling	  these	  
issues	  and	  how	  to	  help	  those	  who	  have	  disclosed	  their	  HIV	  status,	  
be	  able	  to	  remain	  in	  the	  same	  environment,	  and	  be	  positive	  about	  
their	  life,	  and	  how	  they	  guess	  to	  contribute	  to	  the	  school.	  
Appel:	   Is	  there	  some	  type	  of	  training	  that	  you	  would	  like	  related	  to	  the	  
HIV/AIDS	  pandemic?	  	  
Musonda:	   Yes.	  I	  deal	  with	  children	  most	  of	  the	  time,	  and	  these	  are	  below	  16,	  
and	  their	  world-­‐view	  is	  not	  so	  expanded.	  They	  usually	  just	  interact	  
with	  books	  and	  information	  in	  class.	  Out	  the	  class	  is	  not	  much	  
information	  they	  get,	  so	  I	  tend	  to	  think	  ...	  Apart	  from	  what	  the	  
teachers	  tell	  them,	  apart	  from	  what	  they	  read,	  they	  still	  have	  a	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huge	  base	  of	  information	  they	  have	  not	  received.	  Yes,	  I	  would	  
appreciate	  training	  in	  that	  area,	  on	  how	  to	  counsel	  children	  with	  
HIV,	  or	  maybe	  who	  were	  coming	  from	  the	  families	  that	  had	  died,	  
the	  affected	  by	  the	  pandemic,	  because	  they	  tend	  to	  breakdown	  at	  
some	  time.	  Then	  it	  affects	  their	  concentration,	  their	  performance	  
at	  school.	  	  
	   I	  think	  I	  would	  be	  more	  effective	  as	  a	  counselor	  if	  I	  have	  training	  
relating,	  specifically	  children,	  not	  just	  general	  psychosocial	  
counseling	  but	  children	  meeting	  their	  needs,	  understanding	  their	  
needs	  at	  that	  level,	  and	  their	  perception	  in	  depth	  concerning	  
HIV/AIDS,	  and	  maybe	  just	  to	  address	  their	  fears	  and	  concerns,	  so	  
at	  the	  end	  of	  the	  day,	  they	  can	  still	  remain	  in	  the	  school	  
environment	  with	  a	  clear	  mind	  …knowing	  that	  despite	  being	  
infected	  or	  affected,	  they	  can	  still	  have	  a	  future,	  they	  can	  still	  
attain	  their	  goals,	  they	  can	  still	  be	  who	  they	  want	  to	  be	  in	  the	  
future.	  
Appel:	   This	  is	  my	  final	  question.	  I	  know	  this	  is	  a	  difficult	  question,	  and	  it	  
maybe	  too	  big	  to	  answer.	  What	  characteristics	  do	  you	  think	  have	  
helped	  you	  to	  remain	  in	  the	  classroom	  in	  spite	  of	  the	  HIV/AIDS	  
pandemic?	  
Musonda:	   I	  think	  one	  of	  them	  is	  tolerance.	  	  I’m	  one	  person	  who	  is	  tolerant	  in	  
situations	  around	  me.	  	  Just	  watching	  the	  extent	  to	  which	  there	  
affect	  my	  performance,	  and	  I	  think	  I'm	  caring.	  Yeah,	  I	  tend	  to	  think	  
of	  myself	  as	  the	  person	  who	  has	  a	  big	  heart,	  because	  I	  have	  
committed	  	  a	  number	  stuff	  in	  my	  heart,	  and	  have	  interacted	  with	  
people	  with	  adverse	  issues,	  and	  I've	  been	  able	  to	  help	  them	  in	  a	  
way	  with	  the	  grace	  of	  God,	  of	  course.	  	  
	   I	  think	  just	  knowing,	  knowing	  God	  also.	  My	  religion	  has	  also	  
contributed	  with	  this	  part.	  	  Despite	  what	  I	  go	  through	  in	  a	  class,	  
what	  I	  experience,	  I	  still	  keep	  my	  faith	  knowing	  that	  the	  strength	  
doesn't	  come	  from	  within	  man,	  it	  comes	  from	  God.	  Religion	  has	  
also	  play	  a	  part.	  Yes,	  I	  think	  those	  and	  will	  make	  it	  for	  a	  whole	  lot	  
[inaudible	  00:15:21].	  
Appel:	   Thank	  you	  so	  much.	  This	  is	  Musonda.	  Thank	  you	  so	  much	  for	  
participating	  in	  the	  study.	  
Musonda:	   You're	  welcome.	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Sonkwe	  	  	  	  Appel:	  	  	   Good	  Morning	  	  SONKWE:	  	   Good	  Morning	  Madam	  	  Appel:	  	   um,	  we	  are	  just	  looking	  at	  the	  consent	  to	  take	  part	  in	  a	  research	  study.	  	  And	  the	  title	  of	  my	  research	  study	  is	  exploring	  the	  effects	  of	  HIV/AIDS	  pandemic	  on	  teacher	  retention	  in	  a	  Zambian	  School.	  	  I	  am	  the	  Co	  Pi	  under	  Dr.	  Roger	  Geertz	  Gonzalez.	  	  So,	  our	  questions,	  we	  I’ve	  given,	  {Inaudible}	  the	  consent	  form.	  	  He	  has	  reviewed	  it.	  	  {Inaudible}	  	  he	  will	  initial	  and	  sign.	  	  Initial	  the	  first	  two	  pages	  and	  sign	  the	  last	  page	  	  	  SONKWE:	  	   Okay	  	  Appel:	  	   Okay	  Good	  Morning	  Sonkwe	  	  SONKWE:	  	   Good	  Morning	  Madam	  	  Appel:	  	   So,	  I’m	  just	  going	  to	  ask	  a	  couple	  of	  questions,	  {Inaudible}	  as	  I	  collect	  data	  for	  my	  narrative	  Inquiry	  study	  	  SONKWE:	  	   Okay	  	  Appel:	  	  	   Could	  you	  share	  with	  me,	  your	  background?	  	  SONKWE:	   Okay,	  I’m	  {Name	  deleted}.	  	  	  I’m	  a	  teacher	  by	  profession.	  And	  I	  was	  trained	  at	  the	  Copperbelt	  College	  of	  Education,	  School	  of	  Teachers.	  Aye,	  that	  was	  in	  20	  -­‐05	  to	  20	  –	  07.	  And	  I	  graduated	  with	  a	  diploma.	  	  And	  my	  first	  appointment…it	  was	  at	  (Kassisi)	  where	  I	  am	  still	  serving.	  And	  I	  am	  doing	  my	  Degree	  in	  program	  with	  (NGwame	  Nkrwumah)	  University	  in	  Kabwe.	  	  I’m	  in	  the	  third	  year	  and	  I	  will	  be	  completing	  in	  2015.	  	  I’ve	  been	  offering	  Home	  Economics	  but	  as	  of	  now,	  I’m	  also	  trained	  in	  Physical	  Education	  and	  Civic	  education.	  	  And,	  and	  ,	  I’m	  still	  teaching.	  The	  same	  subject	  I’m	  being	  trained	  in.	  	  Appel:	  	   Right,	  Thank	  You	  so	  much.	  	  Can	  you	  describe	  your	  experience	  as	  an	  educator	  in	  Zambia?	  	  SONKWE:	  	   Okay,	  there	  are	  a	  lot	  of	  things	  that	  we	  face	  especially	  when	  you	  are	  dealing	  with	  pupils	  in	  class.	  	  Sometimes	  we	  may	  think	  the	  maybe	  the	  	  child	  is	  just	  lazy	  or	  maybe	  they	  just	  lack	  concentration	  in	  school,	  not	  knowing	  that	  they	  are	  passing	  in	  a	  lot	  of	  difficulties.	  	  This	  can	  be	  
	  	  
218	  
within	  school	  environment	  or	  home	  environment.	  	  When	  you	  talk	  of	  home	  environment,	  sometime	  pupils	  my	  not	  come	  in	  boarding	  school	  with	  their	  requirements	  or	  the	  needs	  that	  they	  need	  to.	  	  So,	  that	  also	  sometimes	  affects	  their	  participation	  in	  class.	  	  {Inaudible}	  	  	  there	  are	  some	  pupils	  who	  are,	  maybe	  who	  are	  being	  kept	  by	  Uncles,	  Aunties,	  or	  they	  are	  total	  orphans.	  	  That	  already	  affected	  them	  because	  they	  think	  about	  how	  they	  were	  being	  kept	  by	  their	  parents	  and	  compare	  how	  they	  are	  being	  kept	  by	  their	  recent	  guardians.	  	  And	  this	  normally	  affects	  their	  performance	  at	  the	  end	  of	  a	  term	  even	  at	  the	  final	  exams.	  	  {Inaudible},	  there	  are	  some	  teachers	  who	  may	  not	  know	  what	  these	  pupils	  are	  going	  through.	  	  Sometimes	  you	  can	  even	  end	  up	  shouting	  at	  that	  girls	  or	  that	  pupil,	  not	  knowing	  their	  problem.	  	  So	  its	  very	  important	  as	  teachers	  /or	  educators	  to	  find	  out	  the	  cause	  of	  the	  poor	  performance	  the	  pupils.	  	  That	  can	  be	  done	  by	  calling	  the	  pupil	  aside	  and	  
ask	  what	  problems	  they	  are	  going	  through.	  	  
Sometimes	  you	  can	  get	  that	  information	  from	  school	  like	  who	  is	  keeping	  
this	  girl	  or	  what	  kind	  of	  family	  are	  they	  coming	  from	  and	  which	  area,	  or	  
residence	  they	  are	  based	  in.	  Nowadays	  it's	  a	  very	  common	  that	  maybe	  
these	  pupils	  are	  coming	  from	  single	  headed	  parent	  whereby	  they	  are	  not	  
receiving	  the	  total	  care	  that	  they	  are	  supposed	  to	  have	  in	  their	  lifetime.	  	  
That	  gives	  them	  lack	  of	  concentration	  whereby	  maybe	  they	  can	  think	  of	  
or	  start	  thinking,	  "What	  am	  I	  going	  to	  find	  at	  home	  when	  I	  go	  home"	  for	  
those	  who	  are	  in	  day	  schools.	  "What	  are	  we	  going	  to	  eat"	  that	  is	  if	  they	  
are	  being	  kept	  by	  old	  parents	  or	  old	  women,	  these	  can	  be	  grandmothers,	  
grandfathers.	  You	  may	  find	  that	  when	  they	  go	  home	  they	  start	  thinking	  of	  
what	  to	  feed,	  their	  grandmothers	  what	  to	  feeding	  their	  entire	  family.	  
That	  thing	  really	  affects	  the	  performance	  of	  pupils.	  	  
The	  other	  thing	  is	  sometimes	  it	  could	  be	  within	  school	  environment,	  
maybe	  among	  the	  pupils	  there	  could	  be	  that	  competition	  what	  they	  are	  
eating	  or	  the	  snacks	  they	  are	  taking	  and	  what	  they	  are	  putting	  on,	  they	  
look	  at	  themselves	  and	  also	  compare	  to	  others.	  That	  really	  affect	  them	  
much.	  
Appel:	   Thank	  you	  so	  much.	  With	  all	  of	  that	  background	  what	  are	  your	  
perceptions	  or	  feelings	  about	  the	  HIV	  AIDS	  pandemic	  and	  its	  relation	  to	  
education?	  
Sonkwe:	   This	  HIV	  pandemic,	  it	  has	  a	  negative	  impact	  on	  both,	  teachers	  and	  the	  
pupils.	  On	  the	  teacher's	  part	  when	  the	  teacher	  is	  an	  HIV	  AIDS	  or	  is	  
affected	  with	  HIV	  and	  AIDS	  you'll	  find	  that	  the	  teacher	  won't	  be	  reporting	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for	  work,	  on	  daily	  basis	  or	  reporting	  for	  work.	  Sometimes	  they'd	  be	  
coming	  for	  work,	  this	  day	  they	  are	  off.	  	  
You	  find	  that	  even	  pupils	  who'll	  be	  behind	  or	  lagging	  behind	  in	  that	  day,	  
particular	  day,	  subject	  even	  the	  performance	  will	  be	  affected.	  You'll	  find	  
that	  it	  is	  reducing	  human	  resource	  or	  manpower	  when	  it	  comes	  to	  
education	  sector.	  On	  the	  pupil	  side	  as	  I	  said	  earlier	  on	  you'll	  find	  that	  
pupils	  are	  the	  ones	  who	  take	  care	  of	  their	  parents	  or	  their	  guardian.	  They	  
may	  as	  they	  say	  that	  if	  you	  are	  not	  infected	  then	  you	  are	  affected	  that	  
means	  if	  the	  child	  is	  well	  but	  the	  parents	  are	  sick	  it	  means	  that	  the	  child	  
would	  be	  affected	  in	  one	  or	  the	  other	  by	  looking	  after	  them.	  
Appel:	   You	  addressed	  this	  question	  already	  but	  I'll	  pose	  the	  question	  anyway.	  
What	  changes	  have	  you	  seen	  in	  your	  profession	  as	  a	  result	  of	  the	  
pandemic?	  
Sonkwe:	   Recently	  it's	  more	  like	  it	  is	  reducing.	  It	  is	  reducing	  a	  bit.	  You	  will	  find	  at	  	  
since	  at	  least	  through	  since	  “Sensitization”	  	  on	  the	  effects	  of	  HIV	  and	  the	  
ways	  of	  controlling	  the	  HIV	  pandemic	  at	  least	  has	  reduced	  a	  bit.	  
Appel:	   You	  also	  addressed	  this	  question	  as	  well	  but	  I'll	  ask	  just	  for	  the	  sake.	  
What	  impacts	  do	  you	  see	  in	  the	  delivery	  of	  education	  and	  do	  you	  think	  
there	  is	  a	  relationship	  to	  the	  pandemic,	  and	  if	  so,	  why?	  
Sonkwe:	   Yeah,	  there	  is	  a	  relationship	  between	  HIV	  pandemic	  and	  education.	  
Whereas	  we	  say	  that	  HIV	  pandemic	  does	  not	  select	  which	  category	  or	  
which	  sector	  to	  affect.	  It	  is	  affecting	  all	  sectors	  of	  life	  including	  education.	  
There	  is	  that	  relationship	  because	  once	  a	  teacher	  or	  the	  pupil	  is	  affected	  
then	  education	  standard	  or	  education	  sector	  is	  what	  is	  affected.	  One,	  the	  
pupil	  may	  not	  be	  reporting	  to	  school	  consistently.	  Also	  the	  teacher	  won't	  
be	  reporting	  to	  school	  as	  he	  requires	  to.	  There	  is	  that	  relationship.	  
Appel:	   Have	  you	  experienced	  any	  challenges	  in	  your	  day-­‐to-­‐day	  work	  as	  an	  
educator	  as	  a	  result	  of	  the	  pandemic?	  I	  know	  you	  actually	  talked	  about	  
that	  a	  little	  bit	  but	  this	  is	  a	  specific	  question.	  
Sonkwe:	   I	  can	  say	  I	  have	  experience	  that,	  or	  I’ve	  observed	  that,	  whereby	  maybe	  
this	  person	  supposed	  to	  be	  in	  class,	  or	  is	  supposed	  to	  report	  for	  week	  but	  
what	  happen	  is	  they	  reach	  the	  time	  when	  they	  are	  supposed	  go	  on,	  take	  
what	  medication.	  Sometimes	  it	  could	  be	  done	  at	  an	  awkward	  time.	  This	  
medicine	  supposed	  to	  be	  taken	  at	  a	  specific	  time.	  If	  it	  means	  8	  hours	  it	  
has	  to	  be	  8	  hours.	  If	  that	  patient	  supposed	  to	  be	  in	  class,	  supposed	  to	  
teach	  or	  to	  learn	  they	  are	  supposed	  to	  leave	  and	  take	  the	  medicine	  which	  
means	  they	  are	  going	  to	  be	  disturbed	  a	  bit.	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Appel:	   How	  are	  you	  your	  professional	  educational	  relationships?	  
Sonkwe:	   It	  is	  quite	  ...	  the	  relationship	  with	  HIV?	  
Appel:	   With	  the	  other	  educators.	  
Sonkwe:	   It	  has	  been	  very	  fine.	  
Appel:	   Excellent.	  That	  means	  that	  the	  relationships	  haven't	  changed.	  They	  are	  
really	  good?	  Yes?	  
Sonkwe:	   They	  are	  very	  good.	  
Appel:	   The	  last	  two	  questions	  I	  have	  are	  about	  training,	  and	  training	  specific	  to	  
working	  in	  an	  environment	  that	  has	  an	  HIV	  pandemic	  even	  though	  many	  
of	  the	  death	  rates	  are	  declining,	  thanks	  to	  ARVs.	  What	  type	  of	  training	  
have	  you	  received	  to	  help	  you	  to	  function	  as	  an	  educator	  during	  the	  state	  
of	  the	  health	  crisis?	  
Sonkwe:	   They	  educated	  ...	  I	  haven't	  attended	  or	  received	  any	  education	  just	  
through	  maybe	  through	  medias,	  that's	  why	  I	  have	  been	  observing,	  or	  
watching	  how	  it	  is	  supposed	  to	  be	  done.	  
Appel:	   Would	  you	  request	  or	  is	  there	  some	  type	  of	  training	  that	  you	  would	  like	  
that's	  related	  to	  the	  HIV	  AIDS	  pandemic	  that	  will	  help	  to	  make	  you	  a	  
better	  educator?	  
Sonkwe:	   Yes.	  We	  need	  to	  be	  trained	  in	  maybe	  or	  we	  may	  have	  that	  knowledge	  
about	  HIV	  and	  its	  pandemic	  but	  it	  has	  to	  be	  done	  at	  least	  once	  in	  a	  while	  
to	  refresh	  our	  minds	  because	  sometimes	  we	  may	  take	  things	  for	  granted,	  
we	  know	  these	  things.	  That	  times	  we	  knew	  we	  forget	  about	  them	  and	  
say,	  "Ah."	  These	  things,	  we've	  been	  doing,	  this,	  we've	  doing	  them,	  so	  
we're	  not	  doing	  anything	  but	  we	  just	  have	  to	  continue	  all	  programs	  for	  
Sensitization	  has	  to	  continue.	  
Appel:	   Thank	  you	  so	  much	  for	  participating	  in	  this	  study.	  Thank	  you	  for	  your	  
time	  and	  answering	  the	  questions.	  
Sonkwe:	   All	  right.	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Thandi	  Mwape	  
	  
	  	  
Appel:	   This	  is	  Anize	  Appel	  and	  I	  am	  about	  to	  interview	  Thandi	  Mwape.	  
We	  have	  gone	  over	  the	  consent	  form	  and	  now	  I	  begin	  asking	  the	  
questions.	  	  
	  
Appel:	   Thank	  you	  for	  agreeing	  to	  participate	  in	  the	  study.	  Could	  you	  tell	  
me	  a	  little	  bit	  about	  your	  background?	  
Thandi	  Mwape:	   I	  come	  from	  the	  northern	  part	  of	  Zambia	  and	  I’m	  from	  a	  family	  of	  
ten	  children.	  That’s	  five	  boys	  and	  five	  girls.	  If	  you	  think	  it’s	  in	  the	  
Copperbelt	  in	  part	  of	  it,	  especially	  in	  Nawampula.	  
Appel:	   Could	  you	  tell	  me	  a	  little	  bit	  about	  your	  education	  to	  be	  a	  
teacher?	  
Thandi	  Mwape:	   I	  was	  trained	  in	  Nawampula	  where	  I	  did	  my	  primary	  course	  and	  
then	  in	  Kabwe	  and	  I	  did	  my	  secondary	  teaching	  course.	  	  
Appel:	   How	  long	  have	  you	  been	  an	  educator	  or	  teacher	  in	  Zambia?	  
Thandi	  Mwape:	   For	  seven,	  eight	  years	  now.	  
Appel:	   Thank	  you.	  Describe	  your	  experience	  as	  an	  educator	  in	  Zambia	  or	  
as	  a	  teacher	  in	  Zambia.	  
Thandi	  Mwape:	   My	  experience,	  I	  should	  say	  that	  teaching	  itself,	  to	  me,	  is	  a	  good	  
thing	  in	  that	  you	  get	  to	  encounter	  a	  lot	  of	  children	  and	  you	  get	  to	  
mingle	  and	  just	  that	  idea	  of	  trying	  to	  help	  them	  go	  from	  one	  step	  
to	  another.	  It’s	  so	  exciting.	  
Appel:	   What	  are	  your	  perceptions	  about	  the	  HIV-­‐AIDS	  pandemic?	  
Thandi	  Mwape:	   HIV	  pandemic?	  You	  could	  say	  it’s	  something	  that	  is	  sad,	  especially	  
when	  you	  live	  with	  a	  person	  that	  is	  infected	  and	  you	  get	  to	  be	  
affected	  as	  well	  because,	  at	  the	  end	  of	  the	  day,	  you	  feel	  with	  the	  
person	  that	  is	  not	  well	  or	  the	  person	  that	  is	  infected.	  When	  you	  
look	  at	  them,	  the	  families,	  the	  way	  they’re	  left	  without	  parents	  to	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keep	  the	  children.	  Most	  of	  the	  children	  remain	  on	  their	  own	  and	  
there	  is	  no	  one	  to	  take	  care	  of	  them.	  This	  brings	  sadness.	  	  
Appel:	   What	  changes	  have	  you	  seen	  in	  your	  profession	  as	  a	  result	  of	  the	  
pandemic?	  
Thandi	  Mwape:	   Mostly	  in	  your	  profession,	  you	  discover	  that	  even	  the	  teachers	  are	  
also	  affected.	  You	  might,	  for	  example,	  if	  you	  have	  six,	  seven	  in	  
school,	  two	  or	  three,	  four	  years	  you	  discover	  that	  one	  or	  two	  are	  
gone.	  That	  brings	  in	  the	  need	  for	  more	  teachers.	  Then	  the	  more	  
teachers	  are	  trained	  and	  again,	  also,	  the	  more	  they	  go	  and	  keeps	  
on	  affecting	  the	  system.	  	  
Appel:	   In	  your	  experience,	  would	  you	  say	  how	  are	  teachers	  leaving	  the	  
profession?	  Is	  it	  because	  of	  death	  or	  is	  it	  because	  it	  is	  too	  much	  
for	  them	  to	  handle?	  
Thandi	  Mwape:	   Partly,	  it’s	  too	  much	  for	  them	  to	  handle	  and,	  again,	  also	  the	  
pandemic	  has	  also	  contributed	  because	  even	  them,	  as	  teachers,	  
or	  even	  us	  as	  teachers,	  in	  one	  way	  or	  another	  we	  are	  affected.	  It	  
might	  be	  a	  relative.	  It	  might	  be	  a	  child.	  So,	  that	  also	  contributes	  to	  
the	  weakness	  or	  partly	  should	  are	  going	  to	  weakness	  of	  the	  
profession	  itself.	  	  
	   You	  get	  to	  be	  affected	  maybe	  by	  you	  have	  to	  take	  care	  of	  that	  
person	  who	  is	  affected	  or	  infected.	  At	  the	  end	  of	  day,	  it	  affects	  
your	  work	  because,	  for	  example,	  if	  it’s	  a	  child	  or	  it’s	  a	  wife	  who	  is	  
sick,	  you	  have	  to	  ensure	  that	  some	  care	  is	  given	  to	  this	  person.	  
Then	  moments	  when	  maybe	  you	  want	  to	  go	  and	  teach,	  you	  
cannot	  go	  and	  teach	  because	  you	  have	  to	  take	  care	  of	  this	  family	  
member	  who	  is	  infected.	  So,	  it	  affects	  the	  profession.	  
Appel:	   If,	  say,	  you	  have,	  do	  you	  have	  experience	  with	  an	  educator	  who	  
maybe	  the	  family	  is	  affected	  and	  they	  wanted	  to	  stay?	  What	  types	  
of	  things	  do	  they	  say,	  like,	  “I	  want	  to	  stay,	  but	  …	  ?”	  
Thandi	  Mwape:	   We	  had	  this	  experience,	  but	  it	  was	  the	  teacher	  himself	  that	  was	  
sick.	  The	  moments	  that	  he	  could	  work	  just	  didn’t	  come	  for	  him	  
because	  of	  the	  sickness.	  So,	  the	  classes	  got	  affected,	  too	  
[inaudible	  00:04:57]	  	  
Appel:	   What	  impacts	  do	  you	  see	  in	  the	  delivery	  of	  education?	  Do	  you	  
think	  there	  is	  a	  relationship	  to	  the	  pandemic	  and,	  if	  so,	  why?	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Thandi	  Mwape:	   There	  is	  a	  relationship	  when	  it	  comes	  to	  teaching	  itself	  because,	  
as	  teachers,	  we’re	  supposed	  to	  be	  there	  full-­‐time	  for	  the	  children.	  
Then	  with	  the	  coming	  of	  the	  pandemic,	  you	  discover	  that	  if	  a	  
teacher	  is	  infected,	  there	  will	  be	  moments	  that	  when	  this	  teacher	  
will	  be	  weak	  even	  to	  stand	  before	  the	  children	  and	  teach.	  At	  the	  
end	  of	  the	  day,	  the	  children	  get	  affected.	  As	  colleagues	  working	  
with	  this	  person,	  you	  feel	  it.	  You	  go	  though	  that	  pain	  with	  this	  
colleague.	  Then,	  at	  the	  end	  of	  day,	  everyone	  is	  affected.	  	  
Appel:	   This	  is	  a	  tough	  question.	  It	  wasn’t	  on	  the	  list.	  What	  characteristics	  
do	  you	  possess	  that	  help	  you	  to	  stay	  in	  the	  classroom?	  
Thandi	  Mwape:	   What	  characteristics	  do	  I	  possess?	  
Appel:	   Or	  what	  do	  you	  lean	  on	  to	  help	  you	  to	  stay	  in	  the	  classroom?	  
Thandi	  Mwape:	   Despite	  some	  teachers	  or	  even	  children	  being	  affected,	  but	  at	  the	  
end	  of	  the	  day,	  there	  are	  also	  others	  that	  have	  to	  go	  on.	  Maybe,	  in	  
some	  way,	  also	  to	  help	  those	  that	  are	  sick	  is	  to	  concentrate	  and	  
pretty	  much	  continue	  to	  say,	  “Despite	  all	  these	  deaths	  I’m	  going	  
through	  or	  that	  I’ve	  experienced,	  they	  are	  also	  at	  [peace	  00:06:48]	  
and	  the	  staff	  should	  also	  move	  on.”	  This	  tends	  to	  give	  you	  courage	  
and	  strength	  to	  say,	  “At	  least	  there’s	  someone.”	  Even	  those	  who	  
are	  infected,	  at	  the	  end	  of	  the	  day,	  with	  the	  coming	  of	  the	  ARVs,	  
they’ll	  move	  on	  from	  one	  stage	  to	  another.	  That	  keeps	  on	  driving.	  	  
Appel:	   Thank	  you.	  Have	  you	  experienced	  any	  challenges	  in	  your	  day-­‐to-­‐
day	  work	  as	  an	  educator	  as	  a	  result	  of	  the	  pandemic?	  
Thandi	  Mwape:	   Yeah,	  moments	  like,	  for	  example,	  we	  deal	  with	  the	  children	  and	  
the	  time	  when	  you	  need	  the	  child	  to	  be	  in	  school,	  but	  the	  child	  
cannot	  be	  there	  because	  the	  child	  is	  sick	  and	  misses	  classes	  like	  
that.	  Then	  there’s	  nothing	  you	  can	  do.	  Just	  you	  have	  to	  wait	  until	  
the	  time	  when	  that	  child	  will	  come	  to	  school.	  Then	  even	  when	  the	  
time	  that	  the	  child	  comes	  back	  to	  school	  you	  know	  that	  the	  child	  
is	  already	  behind	  and	  this	  will	  affect	  the	  comments	  of	  the	  child.	  	  
Appel:	   How	  do	  you	  feel	  about	  student	  performance?	  Is	  that	  your	  
responsibility	  or	  is	  it	  both	  the	  teacher	  and	  the	  student?	  
Thandi	  Mwape:	   It	  should	  be	  both.	  The	  teacher,	  I	  as	  a	  teacher,	  have	  to	  put	  in	  my	  
effort	  and	  ensure	  that	  the	  child	  is	  gaining	  what	  he	  is	  coming	  or	  
she	  is	  coming	  to	  school	  for,	  but	  then	  the	  child	  should	  also	  respond	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positively	  to	  what	  the	  teacher	  is	  giving	  out	  so	  that,	  at	  the	  end	  of	  
the	  day,	  from	  both	  sides,	  we	  achieve	  our	  goal.	  	  
Appel:	   If	  you	  have	  a	  student	  that’s	  sick	  and	  you	  know	  why	  they	  haven’t	  
been	  to	  school	  and	  you	  want	  to	  help	  them	  to	  catch	  up,	  what	  is	  the	  
energy	  that	  helps	  you	  to	  bring	  that	  student	  to	  catch	  up?	  
Thandi	  Mwape:	   In	  the	  first	  place,	  you	  know	  that	  this	  child	  did	  not	  miss	  the	  lessons	  
just	  because	  the	  child	  wanted,	  but	  because	  the	  child	  was	  ill.	  So,	  it	  
creates	  time	  for	  the	  child.	  Let’s	  say	  if	  they	  learn	  in	  the	  morning,	  in	  
the	  afternoon,	  they	  didn’t	  have	  study,	  they	  say,	  “Instead	  of	  study	  
you	  come.	  You	  come	  and	  do	  the	  work	  that	  we	  never	  did	  so	  that	  
You	  catch	  up.	  You	  leave	  with	  your	  friends	  “	  
Appel:	   Thank	  you.	  How	  are	  your	  professional	  relationships?	  
Thandi	  Mwape:	   With	  fellow	  teachers?	  
Appel:	   Yes,	  fellow	  teachers.	  
Thandi	  Mwape:	   Wow.	  Professional	  relationships	  in	  my	  situation,	  I	  would	  say	  
somehow	  administration,	  as	  you	  know,	  already	  in	  administration,	  
you	  tend	  to	  push	  through	  the	  policies	  and	  everything	  that	  comes.	  
Sometimes,	  there	  are	  ups	  and	  downs.	  Sometimes	  people	  would	  
agree	  with	  what	  you	  said.	  Sometimes	  they	  would	  not	  agree.	  If	  you	  
really	  like	  people,	  but	  at	  the	  end	  day,	  we	  jump,	  we	  laugh,	  and	  
celebrate	  life	  together.	  
Appel:	   What	  motivates	  you	  to	  encourage	  the	  teachers	  to	  remain	  in	  the	  
profession	  despite	  all	  of	  the	  challenges	  they	  may	  face?	  
Thandi	  Mwape:	   Wow.	  For	  example,	  when	  the	  teachers	  joined	  the	  teaching	  
profession,	  I	  think	  we	  all	  know	  what	  we	  were	  going	  to	  go	  through,	  
but	  sometimes,	  someone	  goes	  into	  teaching	  not	  because	  he	  or	  
she	  wanted,	  but	  because	  maybe	  this	  person	  didn’t	  have	  any	  other	  
means	  of	  getting	  money	  or	  a	  salary,	  sorry	  to	  say.	  	  
	   So,	  this	  person	  comes	  in	  teaching	  and	  joins.	  From	  their	  work	  you	  
would	  able	  to	  see	  to	  say,	  “This	  one	  is	  best	  here	  for	  this,”	  but	  then	  
at	  the	  end	  of	  day,	  we	  just	  have	  to	  encourage	  them.	  We	  
sometimes	  we	  talk	  to	  them	  to	  say,	  “We	  joined	  teaching	  not	  
because	  someone	  forced	  us,	  but	  because	  we	  wanted	  to	  achieve	  
something	  at	  the	  end	  of	  the	  day.	  So,	  let’s	  be	  there	  to	  help	  the	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children.	  So,	  our	  key	  is	  the	  child.	  Let’s	  work	  together	  to	  make	  sure	  
that	  this	  child,	  at	  the	  end	  of	  the	  day,	  becomes	  someone	  in	  life.”	  
	   What	  motivates	  us	  is	  the	  child	  himself	  or	  herself	  because	  this	  is	  
the	  center.	  This	  is	  why	  we	  joined	  teaching	  as	  a	  profession	  
because,	  at	  the	  end	  of	  day,	  we	  want	  to	  move	  from,	  at	  least,	  a	  
stage	  to	  some	  point,	  where	  it’s	  said,	  “Here	  is	  a	  little	  better	  point.”	  
You	  also	  get	  happy	  because	  someone	  is	  newly	  educated	  
[inaudible	  00:11:27]	  
Appel:	   Thank	  you.	  	  
Thandi	  Mwape:	   [You’re	  welcome.	  00:11:29]	  
Appel:	   What	  types	  of	  training	  have	  you	  received?	  
Thandi	  Mwape:	   As	  a	  teacher?	  
Appel:	   Specific	  to	  HIV-­‐AIDS	  pandemic.	  
Thandi	  Mwape:	   Not	  very	  much,	  but	  I	  remember,	  at	  some	  point,	  those,	  I	  worked	  
for	  [inaudible	  00:11:49]	  that	  was	  organized	  by	  the	  ministry	  and	  
we	  had	  to	  attend	  that	  one	  particularly	  in	  saying	  that	  the	  child	  
needs	  so,	  has	  no	  choice.	  It	  can	  infect	  anyone	  and	  so,	  very	  much	  
talking	  about	  discrimination.	  Discrimination	  continues	  and	  people	  
might	  be	  afraid	  to	  come	  out	  and	  say,	  “This	  is	  what	  I’m	  going	  
through.”	  We’re	  going	  to	  make	  a	  lot	  of	  people	  go	  as	  fast	  as	  
possible.	  Then	  if	  we	  assist	  others	  to	  accept	  what	  they’re	  going	  
through,	  this	  will	  help	  them	  even	  to	  live	  longer.	  So,	  to	  accept	  
them	  and	  also,	  at	  the	  end	  of	  the	  day,	  accompany	  them	  as	  they	  go	  
through	  the	  days	  of	  [their	  child	  influence.	  00:12:37]	  
Appel:	   Would	  you	  say	  that	  stigma	  and	  discrimination	  has	  affected	  
teachers	  in	  a	  way	  that	  they	  leave	  the	  profession?	  
Thandi	  Mwape:	   Not	  very	  much,	  but	  it	  means,	  sometimes	  it’s	  not	  that	  because	  
their	  fellow	  teachers	  have	  told	  them,	  but	  you	  just	  feel	  it	  to	  say,	  
“Maybe	  this	  is	  what	  others	  are	  thinking.”	  People	  tend	  to	  move,	  
for	  example,	  like	  they	  do	  everyday,	  but	  it’s	  rare	  that	  they	  feel	  
discrimination.	  	  
Appel:	   My	  last	  question	  is,	  is	  there	  some	  type	  of	  training	  you	  would	  like	  
related	  to	  the	  HIV-­‐AIDS	  pandemic	  and	  education?	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Thandi	  Mwape:	   Yes,	  some	  training.	  Sometimes	  we’re	  supposed	  to	  be	  as	  teachers	  
the	  deliverer	  of	  the	  message	  itself.	  	  But	  sometimes	  we	  tend	  to	  
shun.	  	  This	  message	  that	  should	  be	  delivered	  to	  our	  pupils	  and	  
[Inaudible}	  	  and	  so,	  the	  training	  that	  I	  would	  like	  to	  come	  in	  the	  
ministryship	  is	  that	  of	  teachers	  being	  educated	  of	  HIV,	  of	  course	  
by	  now,	  we	  know	  the	  consequences	  of	  HIV.	  	  But	  then	  how	  are	  we	  
going	  to	  move	  with	  it	  now	  that	  it’s	  with	  us?	  	  How	  do	  we	  help	  
others	  to	  [Inaudible]	  it’s	  the	  kind	  of	  training	  that	  I	  would	  want.	  	  So	  
that	  at	  the	  end	  of	  the	  day	  none	  of	  us	  feels	  discriminated	  or	  should	  
be	  isolated	  because	  of	  this	  disease	  
Appel:	   Thank	  you	  so	  much	  Thandi	  Mwape.	  	  Thank	  you	  once	  again	  for	  
participating	  in	  the	  study.	  
	  
Thandi	  Mwape:	   You’re	  welcome	  
	  
	  
Chibesa	  
	  
	  	  
Appel:	   Okay,	  thank	  you	  for	  participating	  in	  this	  study.	  Please	  state	  your	  
name.	  
Chibesa:	   Yes,	  I'm	  Mr.	  [Name	  deleted],	  working	  at	  Kasisi	  Girls'	  Secondary	  
School	  as	  head	  of	  department..	  
Appel:	   Okay.	  From	  this	  point	  on	  we	  will	  refer	  to	  him	  as	  Chibesa.	  Chibesa,	  
could	  you	  please	  share	  with	  me	  what	  is	  your	  background;	  your	  
educational	  background?	  
Chibesa:	   My	  educational	  background	  is	  that	  I	  started	  school	  in	  1981	  in	  
Luanshya	  at	  [inaudible	  00:00:29]	  school.	  From	  then	  I	  went	  to	  the	  
secondary	  school;	  [inaudible	  00:00:34]	  Secondary	  School.	  Then	  
from	  computing	  school	  I	  went	  to	  Technical	  and	  Vocational	  
Teachers'	  Training	  College	  where	  I	  obtained	  a	  diploma.	  I'm	  a	  
fourth	  year	  student	  of	  economics	  at	  Mulungushi	  University	  and	  
I'm	  the	  current	  president	  of	  [inaudible	  00:00:52]	  Association	  of	  
Zambia.	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Appel:	   Excellent.	  Thank	  you.	  How	  long	  have	  you	  been	  an	  educator	  or	  a	  
professional	  teacher	  in	  Zambia?	  
Chibesa:	   For	  14	  years.	  This	  is	  my	  14th	  year	  as	  a	  professional	  teacher	  in	  
Zambia,	  
Appel:	   Thank	  you.	  Please	  describe	  your	  experience	  as	  an	  educator	  in	  
Zambia.	  
Chibesa:	   The	  education	  system	  in	  Zambia	  has	  been	  good,	  although	  there	  
are	  some	  of	  lapses	  because	  of	  changing	  of	  the	  curriculum	  that	  has	  
been	  there.	  Also	  the	  poverty	  levels	  in	  our	  country	  has	  affected	  the	  
education	  system.	  Now	  it	  seems	  that	  better	  education	  is	  for	  the	  
rich	  and	  the	  poor	  who	  go	  to	  community	  schools	  and	  in	  some	  
areas	  where	  there	  are	  no	  schools	  they	  go	  to	  community	  schools	  
where	  they	  don't	  have	  qualified	  teachers,	  but	  I	  think	  the	  literacy	  	  
levels	  are	  very	  high	  in	  our	  country.	  
Appel:	   Okay.	  What	  are	  your	  perceptions	  about	  the	  HIV/AIDS	  pandemic?	  
Chibesa:	   The	  HIV	  pandemic	  has	  also	  …	  it's	  a	  real	  thing	  but	  it	  has	  brought	  a	  
lot	  of	  miseries	  to	  the	  families	  and	  it	  has	  also	  increased	  the	  
number	  of	  illiterate	  people.	  
Appel:	   Okay.	  What	  changes	  have	  you	  seen	  in	  your	  profession	  as	  a	  result	  
of	  the	  pandemic?	  
Chibesa:	   In	  our	  education	  system	  we	  have	  seen	  the	  	  people	  who	  have	  been	  
affected	  and	  there	  are	  people	  who	  are	  affected.	  Those	  who	  are	  
affected	  with	  the	  disease	  they	  cannot	  perform	  their	  work	  because	  
they	  have	  to	  go	  to	  the	  hospital.	  They	  are	  in	  and	  out	  which	  has	  a	  
very	  negative	  effect	  on	  the	  performance	  of	  the	  teachers.	  Those	  
who	  are	  affected	  within	  the	  family,	  they	  have	  to	  care	  about	  their	  
family.	  	  
	   While	  they're	  caring	  about	  the	  patient	  they	  don't	  do	  their	  normal	  
duties	  which	  is	  in	  turn	  has	  an	  effect	  on	  the	  education	  standard	  
because	  they're	  not	  putting	  in	  much.	  That's	  what	  it	  has	  done	  in	  
the	  education	  sector.	  Either	  you're	  affected	  or	  infected.	  Those	  
who	  are	  infected	  they	  have	  to	  go	  to	  the	  clinic;	  to	  the	  hospitals.	  
They're	  sickly	  and	  especially	  the	  last	  stage	  of	  it.	  Those	  who	  are	  
affected	  they	  have	  to	  attend	  to	  the	  needs	  of	  the	  sick	  people.	  
Meantime	  the	  education	  of	  the	  children;	  the	  classes	  are	  not	  being	  
attended	  to	  by	  that	  person.	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Appel:	   Okay.	  Have	  you	  experienced	  the	  challenges	  in	  your	  day-­‐to-­‐day	  
work	  as	  an	  educator	  as	  a	  result	  of	  the	  pandemic?	  I	  know	  you	  
partially	  described	  that	  but	  would	  you	  say	  that	  there	  is	  more	  …	  
what	  keeps	  you	  coming	  to	  a	  place	  where	  you	  know	  that	  there	  
may	  be	  some	  losses	  of	  colleagues	  and	  students	  and	  us	  because	  of	  
taking	  care	  of	  other	  relatives?	  What	  characteristic	  allows	  you	  to	  
stay	  in	  the	  educational	  profession?	  
Chibesa:	   The	  characteristics	  are	  so	  many	  because	  the	  disease	  itself	  has	  also	  
the	  psychological	  effect	  for	  someone	  who	  are	  not	  strong	  enough.	  
It	  has	  a	  psychological	  effect	  on	  the	  teachers	  and	  also	  the	  
psychological	  effect	  on	  the	  pupils.	  Then	  also	  stigmatization	  has	  
also	  come	  in.	  Some	  people	  don't	  want	  to	  be	  associated	  with	  a	  sick	  
person.	  As	  a	  result,	  in	  their	  line	  of	  duty	  there	  is	  gap	  or	  maybe	  the	  
teacher	  they	  don't	  want	  to	  be	  associated	  with	  a	  child	  that	  is	  
infected,	  or	  the	  child	  …	  if	  the	  child	  knows	  that	  the	  teacher	  is	  
infected,	  that	  child	  won't	  …	  the	  children	  will	  not	  want	  to	  be	  
associated	  with	  that	  person.	  
Appel:	   In	  your	  experience,	  what	  happens	  to	  those	  people?	  Let's	  say	  a	  
teacher	  is	  infected	  and	  discloses,	  what	  happens	  to	  that	  teacher?	  Is	  
that	  teacher	  still	  able	  to	  teach	  or	  is	  there	  a	  push	  out	  the	  door?	  
Chibesa:	   The	  teacher	  is	  …	  according	  to	  the	  employment	  directives	  there's	  
no	  discrimination	  in	  terms	  of	  HIV	  and	  AIDS,	  so	  if	  you're	  sick	  you	  
continue	  doing	  your	  duties,	  but	  the	  people	  surrounding	  you	  are	  
the	  people	  who	  are	  going	  to	  stigmatize	  you.	  
Appel:	   Okay.	  
Chibesa:	   Yes.	  Employment	  is	  all	  right.	  They're	  not	  discriminating	  against	  
employment,	  but	  the	  people;	  the	  perception	  that	  they'll	  have	  
over	  you.	  Yeah.	  
Appel:	   How	  are	  your	  professional	  relationships?	  
Chibesa:	   Our	  professional	  relationships	  depends	  on	  one's	  ability	  and	  one's	  
perception	  because	  HIV/AIDS	  the	  biggest	  perception	  is	  that	  
because	  it's	  transmitted	  through	  sexual	  intercourse,	  so	  they	  might	  
think	  that	  maybe	  you	  contracted	  it	  through	  sexual	  activities,	  
which	  in	  most	  cases	  is	  not	  the	  case.	  Because	  of	  that	  they	  will	  label	  
you	  as	  a	  person	  who	  has	  been	  very	  sexual	  active	  and	  now	  you're	  
reaping	  what	  you	  sowed.	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Appel:	   Okay.	  What	  types	  of	  training	  have	  you	  received	  in	  relation	  to	  the	  
HIV/AIDS	  pandemic	  in	  education?	  
Chibesa:	   We	  have	  received	  a	  lot	  of	  education.	  We	  have	  got	  seminars	  about	  
HIV	  and	  AIDS	  and	  there	  is	  what	  is	  known	  as	  HIV	  work	  policy	  where	  
you	  have	  a	  policy	  of	  HIV/AIDS	  at	  the	  place	  of	  work.	  Those	  are	  the	  
other	  things	  and	  also	  seminars	  and	  also	  there	  is	  an	  association	  for	  
AIDS	  teachers;	  AIDS	  related	  …	  that	  association	  is	  for	  the	  teachers	  
where	  those	  people	  who	  are	  sick	  can	  also	  go	  for	  ARVs	  therapy	  so	  
that	  they're	  given.	  Also	  they're	  encouraged	  that	  this	  is	  not	  the	  end	  
of	  the	  world;	  there's	  something	  more	  that	  will	  come	  even	  if	  you're	  
HIV	  positive.	  
Appel:	   Okay.	  I	  have	  two	  more	  questions.	  The	  first	  one	  is	  would	  you	  say	  
that	  you've	  lost	  any	  teachers	  in	  this	  school	  or	  in	  your	  previous	  
experience	  because	  they	  just	  weren't	  unable	  to	  cope	  with	  the	  
stress;	  the	  psychological	  impacts	  and	  the	  mental	  stress	  of	  the	  
pandemic?	  
Chibesa:	   At	  the	  moment	  in	  this	  school	  we	  have	  not	  lost	  any	  teacher	  due	  to	  
this	  pandemic	  but	  in	  the	  other	  cycles	  of	  education	  we	  have,	  
because	  when	  they're	  stigmatized,	  they	  lose	  hope.	  Eventually	  
they	  will	  go	  on	  and	  live	  on	  their	  own	  life	  and	  in	  the	  end	  they'll	  die.	  
Appel:	   Okay.	  What	  if	  it	  was	  a	  teacher	  who	  was	  not	  infected	  with	  
HIV/AIDS	  but	  was	  in	  a	  situation	  where	  many	  colleagues	  and	  
children	  were	  affected?	  Are	  they	  able	  to	  remain	  in	  the	  classroom	  
in	  spite	  of	  the	  crisis?	  
Chibesa:	   They're	  able	  to	  remain	  in	  the	  classroom	  although	  we	  haven't	  had	  
that	  situation	  but	  according	  to	  the	  education	  in	  Zambia,	  we	  have	  
to	  teach	  whether	  somebody	  is	  HIV	  positive	  or	  not.	  There's	  no	  
discrimination	  about	  it.	  In	  fact	  as	  teachers	  we	  can	  play	  as	  a	  role	  
model	  to	  encourage	  others	  to	  be	  loving,	  especially	  those	  of	  us	  
who	  are	  teaching	  in	  a	  mission	  school	  like	  this.	  We	  will	  preach	  love	  
so	  that	  we	  show	  love	  to	  every	  children,	  whether	  HIV	  positive	  or	  
normal.	  
Appel:	   What	  keeps	  you	  in	  education	  in	  spite	  of	  all	  of	  these	  things	  
happening?	  That's	  a	  big	  question	  I	  know.	  
Chibesa:	   Yeah,	  yeah.	  For	  me	  I've	  got	  passion	  for	  education.	  I've	  got	  passion	  
for	  education.	  My	  role	  is	  to	  help	  young	  people	  succeed	  in	  their	  
life.	  I	  do	  that	  through	  education;	  educating	  our	  young	  boys	  and	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girls	  and	  through	  sports.	  I	  also	  educate	  young	  boys	  and	  girls	  
through	  sports	  since	  I	  am	  in	  handball.	  Or	  whenever	  I	  find	  a	  
platform	  where	  I	  can	  reach	  out	  to	  young	  people,	  it	  is	  in	  my	  heart	  
the	  passion	  that	  I	  have	  for	  young	  boys	  and	  girls.	  That's	  what	  has	  
kept	  me	  in	  education,	  so	  that	  we	  produce	  from	  unknown	  to	  a	  
known	  person.	  
Appel:	   Okay.	  Excellent.	  My	  last	  question	  is	  there	  any	  type	  of	  training	  
related	  to	  the	  HIV/AIDS	  pandemic	  in	  education	  that	  you	  think	  
would	  be	  helpful	  or	  that	  you	  would	  like	  to	  see?	  
Chibesa:	   Yes,	  there	  are	  a	  lot.	  What	  we	  want	  to	  see	  in	  the	  education	  sector	  
is	  to	  bring	  back	  hope	  to	  the	  affected	  people.	  Those	  people	  who	  
are	  sick,	  those	  people	  who	  have	  the	  virus,	  that	  they	  can	  live	  with	  
the	  virus	  and	  they	  can	  contribute	  socially	  and	  economically	  to	  our	  
country.	  The	  program	  that	  I	  will	  take	  at	  this	  point	  in	  time	  …	  
because	  awareness	  has	  been	  there.	  People	  have	  done	  the	  
awareness	  but	  now	  is	  to	  encourage	  and	  bring	  these	  people	  that	  
they're	  also	  human	  beings	  who	  can	  contribute	  economically	  and	  
socially	  and	  the	  well	  being	  of	  our	  country	  Zambia.	  
Appel:	   Excellent.	  Thank	  you	  so	  much	  for	  your	  participation	  in	  the	  study.	  
Chibesa:	   No,	  thank	  you.	  
	  
Luwi	  
	  
	  
Appel:	   So	  we	  have	  our	  next	  candidate	  and	  we’re	  going	  to	  review	  the	  
consent	  form.	  I	  will	  videotape	  the	  actual	  signing.	  
Luwi:	   Just	  the	  initials?	  
Appel:	   Hmm,	  hmm	  (affirmative).	  First	  initial,	  last	  initial.	  Okay.	  
Appel:	   Good	  morning.	  
Luwi:	   Good	  morning.	  
Appel:	   Thank	  you	  for	  taking	  your	  willingness	  to	  participate	  in	  the	  study.	  
Please,	  state	  your	  name.	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Luwi:	   My	  name	  is	  (deleted	  for	  privacy).	  
Appel:	   Okay.	  From	  this	  point	  on,	  we	  will	  refer	  to	  her	  as	  Luwi.	  I	  just	  have	  a	  
few	  questions	  I	  would	  like	  to	  ask	  you.	  	  
Luwi:	   Okay	  
Appel:	   	   	   The	  first	  is,	  what	  is	  background?	  
Luwi:	   Umm,	  Elaborate	  more.	  
Appel:	   Your	  educational	  background?	  
Luwi:	   Okay,	  all	  right.	  I	  have	  a	  bachelor	  of	  arts	  in	  education,	  and	  I	  did	  
English	  major	  and	  history	  minor	  at	  the	  University	  of	  Zambia	  in	  
2010.	  
Appel:	   Excellent.	  Thank	  you.	  How	  long	  have	  you	  been	  an	  educator	  in	  
Zambia?	  
Luwi:	   I've	  got	  all	  my	  education	  in	  Zambia,	  so	  apart	  from	  the	  four	  years,	  
plus	  12,	  which	  should	  16,	  yes.	  
Appel:	   The	  question	  is	  really,	  how	  long	  have	  you	  been	  a	  professional	  
educator?	  How	  long	  have	  you	  worked	  as	  a	  teacher?	  
Luwi:	   Work	  as	  a	  teacher?	  Oh	  Sorry.	  I've	  been	  working	  for	  two	  years	  
now.	  	  
Appel:	   Excellent.	  Describe	  your	  experience	  as	  a	  teacher	  in	  Zambia?	  
Luwi:	   Well,	  it	  is	  ,	  It's	  fine.	  I've	  enjoy	  it.	  I	  don't	  think	  at	  first	  any	  
challenges.	  It's	  been	  good	  so	  far.	  
Appel:	   What	  are	  your	  perceptions	  about	  the	  HIV/AIDS	  pandemic?	  
Luwi:	   Well,	  {inaudible}	  It's	  really	  bad	  because	  if	  you're	  not	  infected	  and	  
you	  definitely	  are	  affected	  with	  lost	  little	  family	  members,	  with	  
those	  friends,	  and	  so	  on.	  I	  know	  that	  a	  lot	  of	  influential	  people,	  or	  
even	  lecturers	  have	  died,	  so	  many	  people	  have	  died,	  or	  are	  still	  
dying.	  
Appel:	   Okay.	  What	  changes	  have	  you	  seen	  in	  the	  profession	  as	  the	  result	  
of	  the	  pandemic?	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Luwi:	   Changes.	  Probably	  you'd	  lose	  a	  teacher,	  someone	  who's	  really	  
good,	  someone	  who's	  very	  efficient,	  and	  then	  they	  die,	  and	  then	  
there's	  that	  void,	  and	  someone	  can't	  fill	  in	  the	  same	  void	  that	  
those	  people	  probably	  left.	  
Appel:	   Okay.	  What	  impacts	  you	  see	  in	  the	  delivery	  of	  education?	  Do	  you	  
think	  there's	  a	  relationship	  to	  the	  pandemic,	  and	  if	  so,	  why?	  
Luwi:	   Well,	  The	  relationship	  with	  the	  pandemic	  and	  the	  delivery	  could	  
go	  back	  to	  the	  same	  way,	  you	  have	  someone	  who's	  really	  
experienced,	  or	  someone	  who's	  really	  good,	  and	  then	  they're	  
taken	  by	  the	  disease,	  and	  then	  there's	  no	  one	  to	  fill	  up	  the	  gap	  
hence	  the	  delivery	  of	  lessons	  won't	  be	  as	  good	  as	  it	  used	  to	  be	  
because	  that	  good	  person	  or	  someone	  who	  is	  really	  experienced	  
has	  died.	  
Appel:	   So	  would	  you	  say	  that	  the	  loss	  of	  good	  teachers	  is	  related	  to	  
death,	  or	  is	  it	  related	  to	  them	  just	  leaving	  their	  profession?	  
Luwi:	   I	  think	  it's	  more	  related	  to	  death,	  because	  there	  are	  some	  who,	  
enjoy	  the	  teaching.	  They	  would	  do	  it	  forever	  and	  ever,	  and	  if	  
wasn't	  for	  the	  death,	  they'll	  still	  be	  teaching,	  but	  then	  the	  death	  
due	  to	  the	  disease	  has	  taken	  their	  lives.	  
Appel:	   Have	  you	  experienced	  any	  challenges	  in	  your	  day-­‐to-­‐day	  work	  as	  
an	  educator	  as	  the	  result	  of	  the	  pandemic?	  
Luwi:	   No,	  not	  really.	  
Appel:	   Okay.	  How	  are	  your	  professional	  relationships?	  
Luwi:	   They're	  good.	  We	  relate	  very	  well	  as	  colleagues	  and	  as	  friends.	  
Appel:	   Do	  you	  think	  they've	  changed	  at	  all?	  
Luwi:	   No.	  I	  don't	  think	  so.	  
Appel:	   What	  types	  of	  training	  have	  you	  received	  specific	  to	  education,	  
and	  how	  to	  work	  in	  an	  environment	  	  that	  has	  a	  health	  crisis?	  
Luwi:	   Within	  the	  education,	  within	  my	  area	  of	  study,	  none,	  but	  then	  I	  
did	  some	  projects	  with	  SFH.	  We're	  conducting	  some	  survey	  on	  
AIDS	  and	  on	  malaria,	  so	  yes.	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Appel:	   Could	  you	  expand,	  first	  tell	  us	  what	  SFH	  is?	  
Luwi:	   Society	  for	  Family	  Health.	  It's	  promoting	  to	  know	  condoms	  and	  
prevention.	  
Appel:	   Was	  that	  in	  your	  university	  studies?	  
Luwi:	   No,	  they	  don't	  know.	  Just	  a	  part-­‐time	  after	  I	  finish	  my	  Degree.	  
Appel:	   Okay,	  so	  that	  was	  your	  personal	  pursuit.	  
Luwi:	   Yes,	  personal	  pursuit.	  
Appel:	   Is	  there	  some	  type	  of	  training	  that	  you	  would	  like	  related	  to	  
working	  in	  a	  climate	  that	  has	  a	  health	  crisis?	  	  
Luwi:	   I	  think	  it	  is	  relevant.	  Yes,	  I	  would	  love	  to	  be	  exposed	  to	  some	  of	  
these	  short	  courses,	  and	  so	  that	  the	  stigma	  probably,	  and	  you	  
become	  more	  enlightened,	  and	  more	  aware	  of	  certain	  things.	  
Appel:	   Even	  though	  you	  haven't	  really	  faced	  many	  challenges	  in	  your	  
current	  work	  environment,	  if	  you	  could	  imagine	  working	  in	  a	  
different	  school	  where	  the	  students	  and	  perhaps	  student	  families	  
are	  facing	  imminent	  death,	  or	  who	  have	  just	  going	  on	  to	  ARVs,	  
what	  characteristics	  would	  you	  say	  would	  keep	  you	  in	  the	  
classroom?	  
Luwi:	   To	  relating	  to	  the	  people	  who	  are	  affected.	  
Appel:	   Even	  if	  you	  work	  with	  the	  people	  around	  you	  who	  were	  affected,	  
what	  ...	  This	  is	  a	  really	  difficult	  question,	  it's	  the	  last	  question.	  
How	  do	  you	  continue	  to	  go	  to	  the	  classroom	  if	  you	  know	  that	  this,	  
a	  lot	  like	  who's	  affected?	  	  
Luwi:	   I	  think	  you	  have	  to	  be	  careful	  in	  the	  way	  you	  would	  relate	  to	  
them,	  and	  you	  have	  to	  watch	  out	  what	  you	  say,	  because	  then,	  
although	  there	  was	  some	  [inaudible	  00:05:44],	  or	  just	  someone	  
might	  be	  hurt	  with	  what	  you	  say,	  and	  you	  have	  to	  be	  conscious	  of	  
their	  health.	  It	  will	  always	  be	  thinking	  in	  your	  head,	  and	  as	  much	  
as	  you	  trained	  to,	  make	  things	  normal	  but	  it	  will	  always	  reflect	  in	  
your	  mind	  that	  you	  have	  to	  be	  conscious	  when	  you	  are	  around	  
this	  person.	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   Every	  other	  person	  they've	  got	  this	  special,	  or	  this	  deadly	  
epidemic.	  Obviously	  when	  relating	  to	  them,	  you'll	  become	  and	  be	  
cautious	  even	  when	  you	  don't	  really	  mean	  to,	  or	  you	  try	  to	  make	  
it	  be	  as	  normal	  as	  you	  can	  be,	  but	  there	  always	  be	  that	  thing	  that	  
always	  click	  your	  mind	  and	  say,	  "I	  have	  to	  be	  careful	  in	  what	  I	  
say."	  
Appel:	   Okay,	  excellent.	  Thank	  you	  so	  much.	  This	  has	  been	  Luwi.	  Thank	  
you	  for	  your	  participation	  in	  the	  study.	  
Luwi:	   All	  right.	  Thank	  you.	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Figure	  15	  Initial	  Interview	  Notes	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Figure	  16	  Post	  Interview	  Notes	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Figure	  	  17	  Annotated	  Transcripts	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